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ABSTRACT 

From 1973 to 1975', the School systems of North 
Wilk.esboro and Hillces County^ N.orth Carolina' engaged in a m^utual • 
venture to adjust- the focus of special educational services from one 
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interest and se'lection of employment opportdnitiesr arid introduce ^ • 
occupational proficiencies and requirements. purpose of the 

* project was to demonstrate the implementation 'and- continuat^ion of an 

\occupationalracademic public schoo]?^pf ogram and th describe the 
benefit to ^mentally retarded students in terms ot lif^worjk 
preparedness. The success or failure of the project objectives was 
based on: pupil attitudes and achievement^ description of population^ 
teacher's opinions evaluation, principals' evaluation, pupil v 
employment, graduates and ?ttopouts; community participation, 
trainable mentally retarded, and/a study of cos1*fe. Appendixes include 
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competency assessment records, pupil attitude ^est, teacTier 
opinionnaire, and related investigation. (Author/NJ) 
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ABSTIUCT 

The 'special educational services provided to* mentally . 
«*etarded pupils in seven elementary' schools and a high ' 
school were chijjged in format to include occupatlohal. ^ 
preparatiorr; — Th±^ -re-d*f ±nl-ti-oxi-af -appx^c^ - 
veliicl* of occupational education to teac^i 'essential 
academics'^ hzioaden ^awareness and Involvement in, commun«> 
ity enterprise-, develop interest and selection of^ employ- - 
ment'opportunitiesi and intro^duce occ\lpational'\proft- 
^ ciehoies and requirements*. The pUz*pose in* Px^ject 
Occupational Adjustment' Training w^as. to demonstrate, the 
implementation and^conikinuation of such six occupational- ^ 
•academic public, school program -and to •describj^ the benefit v 
to mentally retarded pupils in terms of life-work 
preparedi>ess. ' \ , ' v 

The imposition of* a re-d©finition required willingness, - 
determination, flexibility, and . innovati^fl^ Project 
O.jL.T. was an ambitious undertaKizig. 'Some of the successes 
. and^ failures are viewed from^ several points: Pupil 
attitudes, pupil Jtchievementi description of population, 
teachers* opijjions and j^vajLuatiori, principals* evaluation,, 
pupil employment, graduates and drop-outs community 
participation, 'trainable mentally retarded, and a study 
of costs. * . ' 



\ 
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CHAPTER I 
I'NTRODUCTION 



Occupationflil ustment Training gaye at:tention, to the 
formulatipn', implementation, and continuatiorf *of ah *occu- 
pational educgition and a job training-placement procedure 
f orientally r6tarded* pupils The"school systems of North' 
WilKMboro, North Carolina and Wilkes^ County, North Carolina 
^agreeq tp a mutual venture to adjust '*the focus o*f special* 
eduational services frorti one of academic orientartion to one, 
of integrated' a'ca^deipip and occupational preparation. In the 
•North Wilkesboro Public Schools, the two participating' schools 
were North Wilkesboro Elementary, and Wilkes Central^ Pi'gh* 
The' ^ six Wilkes County Public Schools were Boomer-Ferguson^ 
Elementary, C.C.Wright Elementary,. PViiTplains ElemQ^tary, - * 
floraviqp Ijalls Elemenjbary> Mulberry Elem^Atary) .and Wilkes- ' 
boro Elemajitaryl 



4^ 



Though, the 
fif special 



schoQls under study provided the resource sei'vices 
education 'teachers, 33^. of the MR pupils identified 
>and receiving tViese services^ dropped out of school <yearly. ;\ 
" (b^sed on three consecutive years of -enrollment at Wilkes 
Central High). None of the MR pupils^ graduated' during the 
same period. Fewer than 30^ of the drop-outs'^uccessfully 
held jobs. Many who did workdd for relatives 'or had season- • 
al or transient work; such as, fruit pixcklng and babysitting. 
The greatest \ncidence of pupils dropping out of scl^ool 
oc'curred at age sixteen when school' leaving bBc'omes legally 
permissible.' . ^ • - 

Thi'sw evi(^ence* suggested tVe necessity for exploring changes • 
in the curriculum at both the^high school and the "elementary 
levels. A substantial^ program of occupational preparedne^ss 
was fiksgumed to address' one of the foremost learning needs 
as well as. offer alt area of gre^fe^est posjsi'ble achievement 
and personal satisfaction for mentally retarded pupils. No 
such consistent pf»ogram '^existed. for the MRs in the schools 
designated for Project O.A.^. , A review of literatures* fiDiii' 
research more extensively explores the need for occupational 
programs for the retarded (refer to Appendix A).^ 



CHAPTER II 

* n * 

* . » . . » « 

' • ' ^ " objectiVqEs ■ ; , 

' . '■" ■ i ' ■ ' ' . ' 

Several objectives Were undeirtaken through Project '0. A. T." 
Some were explicitly stated while others were implicit. ♦ 
They are as folloW'i: ; ^ 

. / The pupil will remcLin in ''school until graduation. 

' ' •■ 

. In the areas of English and math that are integrated 
and adjusted, to oiccupatf onal educatioA, pupils will ' 
^show continuoup- gains by the ^ successful completion * 
of educational tasks. Instruflftipnal' procedures 
developed as a result of this 'project will determijrie 
thp learning tasks. ^ • • 

Pupils will be introduced to the 'skills, fxHi'ctioh's, 
and responsibilities fovind throughout the occijpatfions 
in th?' local community. ' - i * 

. ' : ' • • 

Majiipulatiye skills associated with each bc6upatiori 
win.i be emphasized In the ' classroom^ ' ' 

«. > * 

Field trips will t)*Q made to the sites of the businesses 
^ . and industries in tl^e local cpmnjunity.- 

A knowledge of employment opportunities and respon- 
. ^ sibilities will be developed ^by ^he pupil. 

The curriculxim will be. adjusted to viiieet the needs and ^ 
the developrtelit of. each^xlpil at each grade level. ^ 

* , Pupils will demonstrate^ acceptable at,titu<ies and""' J\ 
social *^kills in the , school and on this job". 

' /' / ' ' . * ' • 1\ 

Pupils will demonstrate an ability to maintain employ-' 
ment duri'ng the summers and ^after graduation. 

Employers will participate in training, pupi-ls, by 
providi^ig jobs for' high school level pupils.^ 

/ ' ! • . 

Special education teachers will undertake learning 
^ activities appropriate to their professional develop- 
ment and the stated object.ives of Project O.A.T. 
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PROCEDURE. 



Project 0/A,T* cdncentrated^upoiX'the educatioja of pupils who,^ 
because of their ment^X-'abilities, receivec?, special educatJ.on- 
al services ±n fy!ades six through twelve. For reasons of 
'length, *a de^criiition of the target population appears in 
DESCRim^ir OP 'POPULATION' in CHAPTER IV. Because -of their 
estabitshed positions of instruction for MR pupils', the ' . 
^^^'ecial education teachers were the' target group of educators 
assigned to implement this project. Pupils, who' were con- * 
sidered to be educable mentally rets^rded accorcLinQr to criteria 
established by the Division for Exceptiorial Chilclijen, North 
Carolina Department of Public Instruction, received from, one 
to one and one-half hours of special educationsil instruction* 
ea'ch dayv These pupils remained in. the regular classroom for 
,the majority of their instruction.. .Pupils, who were trainable 
mehtally retarded," remained in the self-contained classroom 
for special educational services for the entire school day. 

The two liiajor components of Project O.A.T. consisted of 

• academic studios integrated with dccupationally priented 
activities and a job training component. Appendix B provides 
the curriculum guides developed for the 1973-714. and' the 197i|.- 
7^ school* years; the formal project period. ' 

The ^icademic-occupational. studies utilized the re'sources' of 
the community to bring academic learning activities in line 
with the MR pupils' needs for occupati'onal prep.aredness . 
^ Field trips ajid resource persons from local businesses and 
industries* v©re' used in conjvinctiofi with classroom activities 
oriented towards the academic proficiencies required for 
-occupations in fhe local community.. The only difference 
between tho elementary and the high school levels, in regards 
. to academic-occupational studies, ^as the degree of concen- 

• tration. .Pupils at the elementary Revels were givfen a more 
general i broad spectrum of the world of work and the academic 
renutrements needed for successful ptersonal living and'working 
High 'schaol level oupils studied^more specific academic re- 
ouirements of job prof icitency .and personeuL living. 

Job training anB. x^laccment occurred only at tho high school 
level,. During the^last month of each^ school. year, pupils in 
grade gi nine .thrq^agh twelve vjere eligible to work at a full- 
time job JPor^^ttie entire 'school day in lieu of classroom 
attendance. Euiployer ndrticipation was an essential component 
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to Job training... Local businesses 'and industries provided 
the netess-ary jobs and training.* The high sphool special - 
educati^pn teachers and* the project director acted* as Job : 
counsellor^* A'S^a trainee, each pupiL was to. be placed on 
^a different jo^ each" school year. ThusV t^>e pupil would' 
experience different types of woi^k Conditions before gradm- ' 
ation and, subgequently,^ have useful training^ as well as, 
refined interests for selection of employment following 
'gi^adua^ion*-* Pupils who. could not function and benefit from 
placement on a: job in a public or priva^e^ business or industry 
were to be provicied with sheltered ^employment oT)i)ortunitie8. ^ 
All Jobs were to Qontinue thrcJughout each summer contingent 
upon th^ employer's heeds and adaouate progress by the p]uipil* 



CHAPTER IV 



RESITLTS ' 



Project OkA.T/was a dpYuonstration of both the^ feasibility 
and the benefit pf a* re-definition of spejsial educational * 
services from on'e^that meant academic pz^eparation to one * 
that provided life-work p'Tep^iredness to mentally retarded 
pupils. .This chapter is devoted to the evaluation oH .that 
feasibilit^y and benefit. SiiiiQe the project must be viewed 
from' several, points, th^^ separfite 'sections which follow 
tend to narrow the perspective. » In order for the ijhole to 
npt be lost in- the parts, the many threads .are drawn l^^to 
th5 important fal^ric in CHAPTER V. " - 'LJ 



DESCRIPTION OP POPULATION 



As mentioned in chapters oixe and three, the target popul^- 
"ticmi aonsisted of trainable, and educable menta^-ly retarded 
ptroiis in grades six' throiLigh twelve who received special 
educational services ^z) th/a eight schools parti cip/iting 
''in Project O'.A.T;- . Various sections in this chapter describe 
aspects of the target population. 'It.is appropriate here 
to mention noteworthy factors that were uncontrollable 
influences upon, the nvimber and the nature of the population. 

The target population was a public school group the number 
of which was sutTject to drop-outs, transfers, eval^uation • 
and placement changes, untestable pupils, uncbllectable 
data, change of sch^pol -year ^{addition of new sixth graders . 
and loss of graduates), etc. This fluidity in the number 
was reflected in the. tables and reports in several sections 
of 'this chapter. . . . ' 

The overall mentar capacities of the group had a ^significant 
change as a retsult of removal of pupils. ^J/hen Project 0,A.T. 
conimenced, less than one* half of the target population was 
identified and placed according to criteria established by 
the Division for Exceptional' Children (197i4) $ 'N»C. Department* 
of Public ^Education. Efrorts made throughout the duration 
of the pro jj8.c-t— brought about more^ acceptable identificjation 
and placement procedures which altered the services' provided 
to many pupils. As Table 1 shows,. 85J^ of the population was 
tested by February 1975* - The somewhat higher meaji I^.Q. for 
transfers suggests what effect evaluation had upon the^overalX 

i ; c; . • - , — - 



mean "for intVlligence. It muj 
all pupils who transferred 
'for -special e^ducationel servj 



continued. Other . reaspivs 
considered as trans^%rfl< 
at one time or another, 
vere black. Approxiraat 
females two to one. 



n'oted, how-everV thft not 
because the^ vdisqueaified 
and we4:*e subsequently dis- 



^counted for several pupl^ls*. being 

all', ^01 .pujSils'were involyed, 
Projejct O.'A.T. Approximately ^$% 
85^ were white. Mai 6s outmAmbered 



Table 1.. Intelligence ftuotients for Target Population 
, • from April 1973 tp February ^1 975* 



Groun 



E due able- 
, Graduates 
Grade 12 - 
Gr^de \ 
' Grade 1Q ^ 
Grade 9^ 
Grade & » 
Grade .-7 



; Total 
Number 



• 6. 
k 

3- 
8 

9 

"22 _ 
32- 



Number'' 
Tested- 



0 
3 



9 
31 



. Irade J 19^- j. 2i9 . ^71- 0 

Total _ _• 313 ^ iOl,r ^■J>1'Z 



Meaji 
'I.'Q. 



75-0 
61 .'3 
70.6 

65.3 
62.8 
66.5 
71 .0 
161.1 



Trainable T2 
'Transferred, 33 
Drop-Outs „ 33 



31 



5. 



36 . 3' 
79'. 5 
71 .0 



. Range 



72-79 . 

50-69 

l|.6-8l 

■52-77 
l|.6-80 . 
i|.8-85 

25-55' 
61 -1 03 
61^-78 



r 



'^I.Q, s Were determined by .ih^lviduay^-adfiiini 
tests of intelligence, accepted by-^ifie Division JPor 
Exceptional Children N..C% Department of Public 
Education in complianc^^^wi^h evaluation and place-, 
ment criteria. 



Includes ^jl-lrpupils who weye discontinued from 
special^educational services; , pupils vdio were re- 
^^v-Aluated and returned to .^full-time regular classes; 
pupils who moved to t^'ther school^s; deceased pupils; 
etc. * ' • ' ' ' 
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evaluation: by TfeACHERS ' ^ / 

In otder tci provivie an opportunity for; teachers'* to / ' . 

involved i^» the evaluation of Pro ject O.A.T., sk weir . k 

as providet insight into suspects of tlie project that 

were undertaken but' could only be interpreted by Jtlie/ /\ t 

teachers ( themselves, several Questions were asked Of ^ ''^ 

teachers \ at the close of the. pro ject period.^ • , " » • >3 Y 

Written i^jesponses were requested io questions that r * ^ ^ 

attempted! to elicit a .wide ran^e.of uninhibited comment.* 
All teachers ' of EMR^ and ^VR. pupil js participated in .this 
evaluation. Their ^:»espdnses, ire "numbered to corresp6nd 
to the nuitiber of their sdhool "as xised in other sections 
.of this clyap^ter, Vhat-^followa *are -^hose^* questions, and ^ • ' 
the .respon^ses. It must be J^flpt in.mind that three of - 
the teachers i^ho participated in this evaluation taught £> 
only* one year,' the second year ,^ of the project and, thus, * 
did 2)ot have an opportunity to make an -evaluation based 
upon expjeriences prior* to the project or throughout one- 
half ^,f the prpjeci_Ej9^od.v ^ * - 



1. What aetivlties have, you carried oyt as a direct result 
' of this project^ -\ \^ \ ^ 



/ 

(1) The two arternoon classes vi si teU Holly Farms .to see 
their operation..^ , * 

We do expect to visit, other businesses 'in, the city.- 
We have irivited--Q$her businesses to come in and talk with 
, the ^lass on their^pe.,.,.of^work and the 'qualification. \ 

(1) Field trips. ^ ^ * \ ' 

] , Career Exploration thrpufeh Veading, DtAl^in boards, games,-*' 
worksheets. . - . , ^ . 

" (2) Cookihg arid related occupations (Bakery-Candy Malcirfg) 

Sewing and relajbfed pccupatlons . * . • 

Money^Banking u * 

' Health Careers V ' ' * ^\ 

Farming Occupations ' ^ . 

f 

(3)* Not ^answered 

' • • ' ) . ' 

Study 6f jobs available^ in ,the Wilkei County area 
* with field trips to thpse plages. ' • 

Learning "h«$w to 3*ead and fill out job /applications. 
^'Becoming aware of* what takes plafee at a job interview* 
Learning how ^to readlP*^want ads" in papers-how to find a 
job. ' , ' 

. Learning some parts of driver's education. 

. 7 ^ . 
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M$) Jfede Bobkends ' Set up a Post Office 

Set. up restaurant Set up assembly' line to 

Painted^ woodwork - fold anjd make boxes 

/ / , Wen^.t^-b* gTOcery .store ' Planted plants to trans- 
^'7 " end.pui^chased .^gro- ' plant to garden ' ^ 

cerie^'^ '* Sewed (Jirlstmas ornaments '"* 
r-^ewed garments, aprpns, Framed' pictures 
\ ^ pah-ts, purges, etc. Painted furniture j ^ 
. . Decoupaged bottles " Learned to macrame 

" . - ^ Made lots of selfrmade, > 

. ' material's 

Relied on, films and movies 
' ' ^ , . ' Students did spme individ- 

ual projects. 

(6) -We made boards^ from saw dust and scbool glue; built 
a log cabin and a green house for plants* We have aver- 
aged taking at least one trip per montfi. Some industries 
visited^ are: Abitibi, Sherrill Paw Qonstruction sitefi, 
American Drew ^Puf^niture, Gaddy Motor Co., Wilkes General 
Hoj^ital, Beauty and Barljer Shops, Lowers Wholesale -ajid 
Super Markets, ^Hendei* song's Flower Shop and North Wi/Ike's- 
bbro Water .Treatment Plant. We have shown slides, had 
Resource People in,, made scrapbooks, and kept^ notebooks, 
worked ci^oss-work puzzles, built, bird houses and-dog 
houses, dbtt^^rt worTc, set out €ulip and gladiola bulbs, 

e t c . * t * ^ 

(7) As, a result of the O.A^T,. >'prdjfect, J have done the 
'following activ.ities: ^ A uj?>it on' ^p^le f arming-'which in- 
cluded a visits to Loi^e*-s^ apple orchard to, pick :appife^ to * ' 
make^^apple sauce at 's^chooj.; atid» also to pick, apples to be ' 
sold at schQcStlr. " A unit on , big- farming including visit 
tp Lowers sn^oked hams houuie 'and to John German *s hog farm 
where we savJ) some of the procedures .following ahe birth' 
of pigs. A unit on jobs' in the hospital, the supermarket, 
in cosmetology, ip auto repairs, in food services. A 
detailed unit on mqney, ,qhort units on finding and geti,ting 
a jQb,,the job interview, application forms.' A unit on 
safety. . . 

(8) / We made stuffed animals and gave them' to The Day 
Carje Center., - . , 

We 'made a sjCall house.. 

Todk a motor apart and put it together -again. 
Mage out menues, grocery list, cooked breakfast. 
Made and sold potholders. 

Edited a newspaper. ^ 
Kept first aid^ room clean. 

Gave Mrs. vEllers^s class a Christmas party f,or two years. 
Made\* cookies . • • 

Ma4e'\^and displayjed. a bulletin board of some of the imjus- 
tries in the county, using their products. .^Sj 

8 ' ^ '\ • 



Visited James LarMn Pearson. 
Talked on the air at WKBG. 
Made/paneling. * 



Visited a 'number, of industries in the\ county • 

\ . (^5 ' Qrjaft Work^sanding ^oid,* staining^ varnish^ ' 
* , Strihging beads-making' crafts reiatBO^ stringing 
weaving-baskets andi w/inkle loomO \ ] 

Gei^erally-StjJ^ger emphasis on vadational activities- 
lious6 ^keej)ing skills including diasting, sweeping, 
v^icuuming', wasTiitig disKes,| ej""" ^ 

* How .have pupil attitudes ^gfen affected by this project? ^ 

, (1) The student.^ attitud^, in regards to this project, 
have been good, / • y 

(1) The .majority 6re not mature* ia/nough to realize the 

value of "this project, / , ' . ^ 

» ' "J 

•(2) Better cooperation with sixth graders than seventh 
and eighth-however ^all seemed to enjoy it af te;? project 
' 4 completed, ^ * . . . 

ijt"* (30 A difficult ^assesmpnt to^make, I can say -that the 
students exhibit a keener interest in school^and have 
become more satisfied with tjhe daily activLjfies provided 
' under thi-s project than' they\are in the re^lar curric- 

^ ulum alone, , . *, o ' « ^ 

, • -(l^r) — Some^ of the students attitudes have -chahgerti i^i that 

""^ /they - are more awarb of; job positions^ ^TUey . are not now 

totally ignorant -of |;he;j6b field. On ^the other hand, 
. some of these students ' fi^re sti^l t,o imm^ure to 'be" con-* 

cerned with jjobs. Resulting with a 'very low interest" 
level on behalf of^these stiid^nts,^* The maicoi^o^ the* 
students still have an attitude that is totally 'against 
that of authority, . . 

^ (^) Yes, some behavior problem students hJrp developed 
• • 'a- good attitude and have comeito class on'time and have 
even arranged to come for unscheduled periods for help 
in other subje»cts. On the other Jtiand, some students 
^ ' want to cothe for specific p^'i^ on spelling or math and 
.^*|^not interested irj the O^A^TXj^rogram, ^'Attjj^udes in 
jj.T^gr.adeS ere .grisatly^improved tti^is year-, so ho defin- 
ite conclusion can be drawn that the* •0,A,.T, prqgram has 
improved attitudes, * i • ' • • «» ' 

C6) Many repeaters and older, children have been suffi- 
ciently interested ancJ stayed in school, i^athei^ than [ 
becoming drop-outs, g j 1 . ' , ^ 
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(7) 1!tiej have bdjgun to realize that the right kind of 
willing and* cooperative attitude is important to keep- 
ing a job because almost all jobs* require working to-, 
gether with other 'people* Some of them hava changed 
th^ir attitudes toward jobs, they can dp or would like, 
to do. Also, they do not thlnk^of jobi as being easy , ; 
•to -g^t without^ certain skills ot some training* ^ / ' 

,^(8) Children are much more aware of their cduntyj* can 
better understand how school will affetit their future' 
in the working world. They are more understanding, have 
better manner^ and their school work has improved. 
« * * * 

(9) Students^ haue, found prfde accomplishments both in 

craft worfc and in maintenance skills. 

*• * • » 

/' ' - - 

How has pupil learndLrig been affected by this project? 

* * ^ ^ ^ — ^ -1 ^ 

(1)* This project J^s* affected their Learning to a step • 
upward. . • ' ; - - ^ • . ^ ' 

(1) l^pils, howeverv have been* introduced to the work- 
ing' world and mor,e knowledgeable about jobs in general. 

(2) The interest in. the pro ject. help^^ ^the learning 
processes in most cases. . * • 

(3) I believe my pupils have learned a variety of things. 
Primarily, we have worked on *self concept and a.ttitudih-^ ai 
changes as related, to the world of work. . It ha,s begn 
possible t6 develop positive ^ inter personal relation^ships 
-with^ stude^t^s and that, of course, affects their learning. 

.(i^) I am not aware of "lilny cnange in tlleir overall learn- 
ing process. • ^ ^ 

'(^) I think that learning has been ^fi*ected, hxx\ I can- 
not statistically prove so as I db-not have access to 
test Wores administer.ed at the beginning of the project . 
to cpmpare^ therri with yie most recent^ testing data. 
Also, I do'^not'khpw of a test thajb^measures these specific 
^kills for children that fall into this range of intelli- 
genge. /Observations are only subjective rather^ than 
objective', fty observation is thdt learning has occurred 
as a result of this« project . ^ ^ 

(6) ?y much repetition, by^ varitstwi methods - vacabijlaries 
have been 'increased; Language Arts Skills have Improved 
as well as Math Skills and-^other^. - . - . 

(7) They have learned about some of the methods of find- 
ing, jabs such as news paper ads, emprbyment offices. They 
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hflive learned abqut Job applications and (interviews* They 
have 'learned what, many local employers, expect- and look - 
for JLn an ;employ-ee, ''Also, they have learned the require*- 
men^ts of many different jobs by seeing jieople perform 
their Jobs and asking employers ^que^tiops about the Job^ 
they perfprm, 

• * 

(8) Seventh* and eight r-graders are showing much more inter 
-est in. reading. They enjoy writing letters f or -inf orma- 
tion and in most cases ^t^jby writing or drawing something * 
about- the trip, that they are partic.ulary interested in*. 

(9) • Students have gained or 'learned new- skills whiph. 
could enable them to become employed i'rf the future. . 

Have pupils developed a knowledge of employment^ opportu- 
nities and responsibilities? Explain . ^ 

(!) The students have devel6ped some skills that will 
help them for employment* when they get out of school. 

(1) Pupils are al^e to name the. major industries in the 
area and , know which^ ones are a^ilable to, them. * 

(2.) Somewhat, however at this point detailed informa- \ 
tion was nofsforced when interest was low. 

• * »♦ » * , •> • 

(3) -Yes. Use of Attitudin^al Pilnstyip and Cassette . 
^series w^s h'elpful in this development. 

([|.) The students are aware of] employment opportunities 
^ and also aware ^ of resp'onsibllitl'es, *which a jpb demahds. 
'At this point in their life, I d9;;not feel that they, are - 
willing or 'able to accept these'Tesponsibili^ies-1 

{$) Yes. They have developed an overview of ^geperal 
knowledge and h6ve' given consider.atiprt to the kind of 
job they Would like." ^ ^^^^^^ 

(6) In m'ost instance,s hi-gh interest hah -been- shown. 
There has been good over all inv'olvepient in units of work. 
Intelligent. questions were "asked. Irompjtness has been • 
stressed as well as doin^^well whatever task and finish- 
ing it. • ' ' • ; * 

(7) ^ Yes, as I 'have' stated above the students have learn- 
ed about many of the job opportunities av.aila'ble in the ^ 
county ^ind the 'responsibilities/ipvolved ;in, the perform-, 
ance of th'ese jobs. " ^ ^ , 

(8) Yes. They realize* that other peqple will depend on 
their part and- that everyone works togetfier. They saw 
jobs they didn^t, know existed.. I think they will have a 



better idea of whepe'they would like to work, because 
they have' seen a choice of jobs. 



(9) ^Some students have. Some are aware of Job6'they 
^ could get (bag boy^- cafeteria server, janitror, domestic 
helper, etc.) We have strongly, emphasized^1^hat a stu-' 
dent has to do a J.ob welL and praictice the skiXl involved 
in ordel? to get a job,- -''"A, 

In what ways ^have occupational! and academic^ skills been 
combineoT have Jingilsn^ and Jiatti been taught by the . 
' veixicxe or occupational education? ~ ^ * j 




(1> * Tha acad^iflic skills of English and Math have been 
correlated. We have studied' milage • Computing the 
distance from qne city to another in Notth Catolinat : 
In English, learning- to spell and pronouQce- these pro- 
per nouns, \ . '"^y^w 

(1) Yes. Vocabul^ary of the application l?lank. 
Writing biisiness letters, t • ^ ' , 

^P^lephone difectbry ysage,,etc, 

\(2) Yes. • ^ , ' . / 

(3) Mstthematics-Use bf electronic calculator in figur- 
ing Ice cream orders ' and" grocery lists'. Language Ai^ts 
in Job Applicatibn;*-s^|, le'tt'er waiting and partoonihg I 
related to occupatf>bnal ' skills 



. (llV Some' of the aspect of Language Development and 
math" skills have beisn taught -through 0,E. Words asso- « 
ciate.d. with Jobs and eiprironmental prote^ction^ words have 
be'en , worked on. along with ^^math. In measuring. The stu-y. 
dents ih» O.A.'T, jrxave a'l,so* studied' about .bankjng., and how 
to write checks, and keep a ch6ck book. 

(5) We hav^ had' vocatjularies studies correlating with 
each unit, -^'We have' had scrap books and labeled .our 
entrie's ^£n -these books,-- Thfe student^s >have befen -respon^ibl 
f oi^e eve I'oping .their own bulletin boardp, ' We huie work- 
ed together ^o make -'ga'pies' to go along with at least one 
urtlt of our work stXidyi The students have made .reports, 
written letters^' personal data,, filfed simple application, 
etc, r^telated to' e^icjicuni-t 6f study^ 

(6) Yes, there, has ^een .mtfch ihtergratlTon ^ and correla- 
tion ,of academic skills during the teaching of units of 
work, Listeriing skills havp bebn improved.- ^Measure- 
ments have been taken. Stories have been written,' Vocab- 
ularies have increased, » • /• . 
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(7) Yes*, to a great extent occupational and acadejnic 
skills have been combined in th6 following ways: Lan-"" 
guage skills have been taught, as they relate to find- 
ing and getting a job. ' For example, the filling out 

of job applications and role-playing various roles of 
employer and employee. 

Math skills have been taught as they^relate to various 
jobs in the supermarket mopey, math skills were involv.ed. 

(8) Yes. We write letters, ' compositloha, do research 
work. Look up and spell words ^needed' in different occu- 
pations. We use measuring ii^ c<Joking and sewing, and 
learn how to niake chang'e. » • 

(9) Yes, with some students. For instance, three stu- ' 
dents have applied math skills in counting «hd changing 
money.' Academic skills are not" really emphasized in a 
TMR class, however. " 

How well does this project fit into^the total school 
curricu ium^ pO'jectivesY \ ~ ^ 

(1) -This project does fit In the total 'scUopl currlc-. 
ulUm objective bepause oyr objective Is to 'train the 
cMld for Llfes Work, ' ■ H 

(1) If the Schaol objective is tp prepar-fe the student 
to be a-'good citizen and be ab!l,e to function succe'ss- 
Ully according to his ability, this prjoj^ct is quite 
Xi harmony. \ * r * ^ 



(2) Not answered. 



(3) ' I believe the 'project would .fit, better if\lt were 
directed to youngs'ters other than E1?IR exceptional child- - 

. (i;-) The' school curriculum objectives are fof the total 
improvemfent of ^the individual child's needs. This pror 
gram does introduce the. child.ren, of lower learning . - 
abilities, to the problems they will, face lat^T in^life. 

- {5)This project mfeets or|^ of our borttinuing objectives 
under our accreditai^iap system to prepared students for 

the' world of work. ' ' . 

) » ' , « • 

(6)This program has gr^eat potential, and .should be con- 
jbinued. Children be'cause of low I.ft. »s and poor achieve- 
ment due to no fault of their 6wn..should not. be penal-v 
Ized', but provided for. . ' ' 

^ ^ 13 - 
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(7) The project fit into the total school curriculum 
in its attemi>t to meet the ne^ds of those students "in- 
volved by helping them become more seir^f ulf illed in-'^ 
dividuals. The project was sucpessful ^n this attempt 

to a great degree by making them- aware, of the job opportu- 
nities* around thiam and^ es*pecially by making them aware 
of the responsibilities of finding and keeping a Job, 
^The students begin to -see mor.e clearly /that school helped 
prepare them for the world of work ancj'the decision-making 
process of ,*the ^fu|?ure as acquits, ' 

(8) The*'school 6bjectiv>5 -.is to -accept the chil^d where 
he is and teactet" him frorh there, .This project is good in 
that the' child who. does not learn as f ast*" as- the' pthers 
still has a, chance.rof doing something he is /interested in, 

(9) For oiir purposes, it fits in quite^eiilrr^''""^^^ 
pose of. a TMR class, as I see it'i'-is^o socialize th^\ 
student as much as possilW^e--aTlcr"a big part^ of socializing, 
an individual irtvolvJ&a-'Tpr^aring him to contributeN;o 
socieity in whatever way he can,, in our'^case, tlf^ough: a 
job; : . . . < 

What did you most like about thj.s project ?- - ; 

(1) . It gives the students, that wouM^iike to work a- 
chance to go to work a rftonth before schooj. closes and 
work all qummer. \ , ^ , . ^ 

(1) Flexibility of it. • 

(2) Freedom to develop cufriculym, 

(3) The chance to wjDrk with youngsters who have academic - 
difficulties ^n life skills. ' , • . , • ^ . 

(il) I think that students should: be introduced to 
occupations. They need^ to learij tMe basics of life \ 
T;^ich a^.pi'ogram like this gives them. 

FiQld trips and role .playing ac'ti^ities. . ' ^ 

C6) 4t provided* greater, interest, * kept th6 program from 
bacoming hum drum. It broadened Weas to be explored*. 
Help to build better self images^ " Tau^t greater respon- 
sibility and promptness on the par£ of the child and 
.children. • ' ' * , \ 

(7) I. most enjoyed have the transportation and the- driver 
to* enable the students and myself to visit various indust- 
ries and places olj .business within the county. These 
tnips^were the high light of each unit, as they gave the 
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Students, experiences* and insights not possible to achieve 
in the classroc|m# ' ^. . 

\J8) \;Pieldl_Ju*ips^ hands on projects,* Cooperation. 

(9) It 'made me more awar^ of the- great ne^d to emphasize 
occupatjlpnal education in my class and forced me to think 
of many\ skills which my stu^entja needed.- 

8. Whftt did' you least like about this- pro.lect? . . \ 

,(l) \t gives the students a chance tb get .a ^o^^ that 
needs ^badic fundamental. \ , ' ' ' . 

(1) At theV beginning there was too jnuch unnecessary^ 
PciPQ^'work and. meetings. ^ » * 

(2) Lack- of \money. . - . 

(3) 'Wide range Achievement Testing Atti.tud^^l Inventories. 

(ll) I think that the sixth grade is toolqw 'Ijo' st?art with^ 
-in this type of program. , They are top immature emo.tion-, 
^ all^r tb be concerned a^)out a few years away. •I also^feel 
' ^ that' a person trained^ in Occupational Educatfon sjiouid be 

teaching 'the Q.A.T. Program. It could be a Combined force \ 

with Special \Bducation, but a Special' Ediicfftioft teacher; 

is not qualif'ied nor do they' have* the right 'training for ^ 
^ this kinfl of ppogram. V ' 

C5) Tt^is projfect was* very time consuming to prepare for 
due to a^l©,ck of materials* with a hi^h inlteres.t and a 
\oY enough reading level. Therd were' top many forms to * ^ 
fill out to request materials, fop?ms, etc. I liad to 
spend a good deal of time on. clerical items, test admin- 
istration, arranging test administratibn of tests I could** 
" not give^ Often I had to talk with'indiviclual teachers 
about student's problem^s when they were no)j' familiar with 
the program. Usually it» was difficult to/schedule* a time 
When neither of us would be missing cla»ss. . , 



(6) Not answered. 



(7) I least liked not being knqwledgeabie • about, some of 
tha units which I did, because the students, showed an 
interest in them.- Also I did not feel that I had fhany^ 
of the skills needed to teach certain units on occupa-* 
tion^. Foi; example, the units on auto repd!|r and .furni*^ 
ture were not as interesting or beneficial as they could ] 
have been had \ known- more and been mor^e skillful in 
these areas. • , - ' 

(8) Not knowing enough *bout some things; so thaf I could. 
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present them in a well developed wfiy. The child vlost 
' intireat' because I-^asn^t as well* prepared. 

.''No.t answered.. 

In what ways have parents and the community , reacted' to, 
' this project? " ' I ] 

(1)' TtiB Parents and Community have reacted, very favor- 
ably with thjs project* ^ ^ - , » 

(1) None'. ^ ^ * ' • . " : 

(2) ^ I suppose ;the reac*tion has been 'suppor;bive. I have 
encountered no opposition. 

* * • 

(3) ' Parents -None. * ' ^ • ' ' 
Community-Yet to be^^e^t ermine d during spring semester 
field trips.- ^ * 

* I hava hot had any/fe^d back one/ way -pro or con# 

» » . * 

(5J Tixe community <?as* responsive and, helpful in assist- 
ing with field trips and talking ^with the group. Some 
parents sent some food, 61oth, etc;, 'for their students 
to work with -in my classes. I got some favorable com- 
'^ments from P.T.A. members. I did- not, however, *get .a 
volunteer, to help with any transportiatiop or clerical 
wwk. I could have. used- an dide^to teach' this program 
more properly. : ' 

^'>(6) It has been, readily accepted by -both parents and ♦ 
'the^communitv. The P.T.A. bought for us a number of 
ba3i<5 toolgx^hich we have found most useful. 

' (7) All of , the* par en J; s involved at my schopl were in 
favor of their cliildren feeding involved in, the'proJeQt' 
and gave theii> permission for ,them to.^go on' each of the 
field' trips throughout the year. 

Several of the people i^n the community were very co- 
operatiye and were used as resource perspns for various 
uni^s. ' • \ ' 

(8) 1 have had no complaints about the program; I have. 
<had a few parents say that they appreciate the program. 

.(9) ■ Parents have been very pleased with their children 
acquiring new skills, especially those which help with 
housekeeping, Hie', community has cooperated, especially 
the NYQ with .hiring, one TMR student to serve in the 
Wilkes. Central Cafeteria, ' ' . > 
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10. In vfaat wty(s) do you feel this projecf has rnfluanced 
other teachers? \ ^ 

V 

(1) It has removed from the classroom those students 
/vii%t are unable to achieve academically, 

/ (1)1 don't believe any teachers vere Influenced one^ 
/. vay o3r^ another,' 

^ (2)* -I don't see any; , . - 

(3) tJhWo>Jh'^ ' Very sllglit amount I would guess. 

It does not seem to have^any/ affect on the attitude 
^ of other teachers, ' / * 

(5) I feel Ilka the other teaphers were glad that C,C, ' ^ 
.Wright htfd a program foQ these students, I've only f * ..^ 
heard positive comments about the program Itself, I do u 
not know of anything In specific . that the regular class 

room teachers did In obhJUnctlon with the 0,A,T, prpgram, 

(6) Many other teachers have shown interest In the\p^o«* 
ject and have been highly cooperative and have loaned ys 
their support and coo'peratlon, v ' 

(7) .Although most of the teachers at my school Indicate^ 
* they approve of the project and In fact like the concept 

and agree with the purpose of the' project^ «I am not aware ' ^ 
of the project ^s having , had y,ery much Influence on the 
thlilgs taught or methods used by other teaokers, 

(8) No comment:. 



'(9) IJhfortunat^ly, I do no^ have enough contact with 
other Special Education teachers to answer this question, 

11, Do >f^u feel administrative sugport, direction, afad part'* 



Do Sw> f eel administrative sui 
iciptftlon havr-beSn adequate? 
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(1) Yes^ because without the Ad^ilhlstratlve support^ we 
wouldn't haVe had materials or IbranBportatlon to many 
businesses for their Interests 

(1') Yes. ' ■ • ' 

(2) Ye*. ' ' • • 

(3) Yes. ^ ' ■ 
ik) Yes. ' • 

Administrative support and partici'pation, YES. • 



Direction was not always clear. I usually WoVk indeppnd- 
ently using Bjy owri Judgment as best I ban based on my trin 
ing- in Special Bducation. \ ' 

(6) ' Yes. we have had limited ^space in which to >#ork 

^ (trailer) however, other place's^have been providad,. when 
the need arose. > ' • ■ , 

(7) Yes, however, I feel the administrjStive support, 
direction, and participation were better injthe first 
school year of the project than they have, been this. year. 
In soAe aspects this year has been better^ because each 
.individual teacher has-been given more freedom \to do her 
own units at her own rate. ~ Still, a bit "more direction 
would. have, been helpful at times". ' 

(8) Yes. . ' . ** *.'" 
' (9) Yes, In the North Wllkesboro City School System. 

methodsT^*^^'^ this project affected your teaching 

(1) We are able to bring into the claissroom. resources . 
to Anrich the subject matter and at the same time carry 
them to' the area's of interest in the city or- county J • 

(1) Materials have been changed from traditional to 
career oriented. 

(2) I have had to learn to rela^te the basics (readings, 
writing, arithmetic) into meaningful purposes.. (I hope)-. 

(3) Nqne 

Xk) I have had to learn about some of the Jobs" that we ^ 
have, studied. I -feel that because I jMTve had no pre- 
vious training in -Occupational ,SkiR8/, that I have done 
a great Injustiq* tt these students. I can truly see 

, the great importance of such a pro^am> but I do stronily 
feel that a person trained in «the field of Occupational 

.Education would do a much better Job than what I have 
tried to do in the past year. ^ 

(5) . I had to be more self reliant and self directing. 
I had tabe creative In order to. keep the content area 
interesting to the students, I had to jdrammatize en- 
thusiama to hold attention at times, as these students 
have a short .attention span and are socially and men- 
tally immature when compared with their peers of the 
same chronological age. 

(6) It has given mie the ogportunity to carry out pro- 



Jects^ and units of work similar to ones I have been accus- 
tomed to in the regular classroom, 

(7) The project^ has affected -my teaching metljods in tw6 
waj^tj^ s^irst it. has made me change my approach toward* 
tdaclrang. the academic skills by relating them m9re close- 
ly with occupational skills. Second, it hris mad^ me more 
resourceful in teaching units,- be.cause I have had to use^^ 

^resource people, A,V, materials, and secure meterials^^^^ 
'from a variety of sources, ; ^: 

(8) Made me strive harder to find materials, be ,more 
creative, , I have had more clajTs imput, - . 

(9) ~ Already ansWered in previous questions, - ^ 

Were you adequately prepared' for carryiftg out the object- 
ives of this project^ ' - . 

•(1) Yes, . ^ , ' 

(l) No> lack of knowledge of career ,or job opportunities 
in the community, 

{2V 'Yes,' 

(3) Not soun<31y,' but by nature, i 

(ll-) No. I knew the objectives of the -progrart, but as 
for myself, J was personally not prepared, 

I was adequately prepared to teach E,M,R, 's, I was 
not adequately pre'pared to teach the wide and diverse* 
subject matter of this program, facilitie^s and space 

were often inadequate,. 

(6) A(5l Justments on my part has been necessary, as my 
.prior experience had been in the regular classroom, How- 
eyer, I feel that these adjustments have been made and ^..A 
both the' children and I have profited, I \^ 

•(7) No, not being adequately prepared for carrying out 
the objectives this project has been my major object- 
ion to the project. For example', I ^f eel that a teacher 
with some degree of training in occupational education - 
or industrial arts might be able to do a better Job in 
the'project than a teacher whose background has been in 
special education, 

(8) Sometimes, varied from unit to unit-. Some units 
were*easier to find materials, 

• 

(9) Yes. - • 19 



Ik* * What training did yo.u need prior to artar.tlng or during the 
proja S ct that you did not get? , \ ''^ ' ~ 

(1)' Tor* the Program:" * We etftabllsherd ,our objective. 
Outline the Program for the Year,, / . 

ChebKlng.>and evaluating materials f!dr different levels, 

(iJ None. ' ■ . ^ 

^^.) Not answered, 

A seminar* in decision making for EMR 'students would 
. hay^ been helpful, . . ' - ^ ' 

• * * . ^ . . s ..i ' 

. \ ' (U) I needed to 'be trained in Occupational Education-' 
•prior to starting. But, I- really don^t'have an intjefest 
in ffuch tra-ining, I think 'that ^there atb enough qual-* 
if led persons in this field, 0»E,, that, wo uV Wave done 
the^ correct jot^, ' • 

(5) I needed a *degrpe in vocational or cdreer education 
in addition to certlf l-cation in' M.R. to teach some of the 
subject matter at^ times,* It was^ difficult to teach st'u- 
dents'^ills thdfc I, myself, did not pdosess, 

(6) I have taken advantage of summer training, workshops 

■ and have leaned. heavily on past experlentfes, "feind training, 

. (7)- I feel^ that I need more training ln^*4I|and-on type 
acitivities* that the students might enjoy doing in rela- 

. tion ^to the study of varipus occupations, Su'chVactiylties 
would be practical and beneficial," but wou^ld require piore ' 
direction than I can prpvlde, • ' 

(o) More information, or straining concerning occbpations, 

(9) " No'^t answered, ' ' 

\ . • : \ ^ r N 

15 • What training, or experiences do you now' have as a result 
of" this project that will usef»l .in the future ^s you 



teach ? 

(1) Their, interest and what areas ,bf work they can do, 
I have found with this project, I c|in move in the area 
ofr' their interest and^needs, I am* able to relate jnaterials 
because I Know their interest and level oJT work, " 

(1) * More information about the community, 

(2) More awareness of relation between world of work and* 
daily activities and specific learning goals-, in Math and 
laoguaga arts, ' \ 

^ 20 . ' - 
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(3) Knowledge of learning ^^i^bilit'ieT^will help me 
..make better choices of ric*fvities for exceptional child- 
ren^ Family i»elations have *been unusual among' my stu- * 
" dents this year, 

I have h&d the experience of dealing with and work- 
ing with a subject area that I had no knowledge, of or . 
, training Tor . ' - * , 

{^) It Improved my self ccncep^t, and self confidence as / ' ' 

a teacher, * >^ ' > . 

I have a better knowledge of which material //ve suitable * 
, for student »s fjeedlg and which ones "Turn,s s/udents 'off^^J*^ . ^ 

I l^ot a better understanding of the "disorientations 
- that -most E.M.R. teenagers are going throiigh, 

I found tnost E^.R. students needs are not being met in 

the schools ir^aipecial ov regular' classes.^ 

^ {(x) I Have met^and taken groups Into indu^.tries, which 
• I had not h^d an 'opportuhity to visit previously. I will* 
be bet:ter able to gulde^youths in choosirlg -their careers. 

(7) The experiences that I^have had as a result of this 
project have been very much wor^h while. By making me' ^ 
wore aware of the adacemic skills that do apply tp occu-. 
pational skills and to the qualities that most employers : » 
look for in an employe^e, 1 think I can teac.h from ^a* more i 
practical approach. ' r 

(8) Listing objectives', -competencies, gathering materials, 
asking for tripg. 

(9; Not answered.' 

What recommendations concerning this prpject do you have 
for, other teachers and school's? ' 

(l)^It is a good project. TBiose that are unable to^do 
academic on a high level^ are able to work on lower level 
and do things with their' hands. , " * ' 

(1) Any EMR class on high school .level would follow the ^ • 
same career or jbb oriented ciarriculum. I 

(2) Not answered. . 

V • ^ 

*(3) Include youngsters who are disinterested In, school-. 

inct Just EMR^s. 

ik) None. ' . \ • 

(5) I think this program could be. vSry beneficial if it 
' 21 
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were incorporated into the middle grades vocational- or ' 
career exploration program. JUtke career exploration pro- 
grain has the experienced people to teach skills, an.d the 
money and facitilities for implementing this type pro- 
gram. TtiB E.M.R. resource teacher has the skills for 
teaching the ^ special problems of the slow learners and . 
E.M.R. students. TtiB programs should be combined with 
.this* appro^ich in mind. The students need more "Hands " 
".. on" activities that are not always pQssible\ in an ui\- 
equipped classroom, / 

' ' - , (6)- Keep an open mind. Accept it as* a challenge. Be 

^prepared to meet with l5oth success and failure. Be will- 
ing to put forth the efforts 

kl) To other teachers and schools concerning this pro- 
^-^ ' ject,' I recommend that the teachers involved feel cap-, 

able and are willing to carry out>-the project to the 
best of their ability. Also, I feel it would be hfelp- 
fulif these teachers had more planning time to'plan ' 
their units, and access to mdre ma-terlals without going' 
through so much^ red tap^ a better means of selecting 
students involved irfi project. ♦ • 




<8) , Study the occupar^r^fc^|f pre you atteihpt to teach it, 
Be sure there's materia! available such as filmstrips, 
films, etc. 

(9) ' Not answered. * 



17. What feelings do you have toward c cntiryuigrg this pro,1ect. 
as a. permanent program? !^ ^ \ . ^ 

(1) It is very good or helpful to those thR% are .unable 
to achieve academically, but this project'^s objective is 
to work with the lower achievers so that they might be 
able to adjust in life. 

(1) I shall continue the sanie general course, with mod- 
ification as I see the' need. 

(2) Nc>t answered. 

* 

(3) As currently constituted I would not recommend i,ts 
, continuance. As a" broader/ program for other 6th, 7th, 

and 8th grade students, I feel. an introduction to- the ' 
world of work is ' important . - ^ 

' S 

It would be ah excellant program, if It was being 
taught by those qualified to teach It this. area of study, 
I think that it would be a much better program if it was 
set up as Special Education/Occupational Training-having 

— ^. • ■ - - 
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gether* • , ^ ^ ^ * 

(^) The program meets one^bf our continuing objectives 
i^and it is needed for and by the studentsland teachers. 
I feel that. 6 graders at age 12, with a mental age of '"^ 
between 6-9 are too immature for the, program, , however. 
These younger student'^ could get some of the concepts 
through a ccmmnnity, home, school program, which they 
•probably failed to grasp in the earlier, grades. After 
all, most of the experts in the field of sjgp ci a J. edu- 
cation say that we are to te^ch a child at this mental 
age ability rather than at his chronological age'. 

(6) Personally, I have not objection to eont'inijin^^ the 
O.A.T. Program. I have been gratified with 'results of 
the, older pupils in particular, in that .s(o far they "have 
not 'dropped out. ' > ' 

(7) !• feel that this jiroject should continue as a per- 
manent program, but that thei following improvements, 
should be made to enable the proj^ect to, reach its ob- 

' jectives. ' ' ' - * ^ 

More teacher training and planning time. 
The 'allotment of a^ set amount of funds to each -school 
[involved to purchas^ materials and equipment used. 
Select more mature stuJrents to take part in the pro- * 

ject, because they would get the greatest benefit^ / 
> from it. r , * : * ' ,\ ^ 

(8) I like thp ^project. I think, however, by ths 
third year we might need to ^o back 'to places already 
visited, and this will create problems for 8th graders 
'whd have»been there. Some Junior High teacher? may not 
'like the^ program. ^ 

*(9), I would like to see it continue. ' ' 
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EVALTJATI^N- BY PRINCIPALS 



The persp'ectlv^ of Project 0. A. T. -by principals .was sought 
for the sAme reasoiis as Xor'teadhers and in much the^same ^ 
•way; with ;two exceptions. Instead of questions, '^a stimulus 
word, words, or phrase was used. Principals were »^ requested 
to respond to each stimulus with a statement evaluatinfe 
that aspect of Project O.A.T. Too;" principals were twice 
asked to respond to these dpen^erlded stimiili; during the ' 
third month of the 73-7^ sdhool yeai» and again in the sixth " 
month of the 7l|--75 school year. ; The sijcond time that 
prtJBfCipals provided this evaluation, they were asked to 
jrexljew Jjhelif ^prav^ responses and assess the^ change 
without changing the previous responses- If they saw no 
ch^ge, they were requested to respond with NO CHilNOE. 
If they saw a difference, they were to explain.. Theip 
responses are niambered to correspond to their school > 
number as us*d Jtn other sections, of this chapter. * Their 
initial responses (in 1973) aUd their re-appraisal (in 1975) 
are, indicated by (73) and (75) respectively. It must^be 
kept in mind^tl:iat two new principals are represented in 
the second evaluation. The responses to stlmiai follow: 



^3 ♦ ' Organization 



(1) ' (73) Adequately organized. Director in touch with 

teachers and administrators. 
* (75)' The program is organized and administered well, 

(2) (73) The O.A.T* project required ^extensive plan- » 
/hing, as evidence by the writ*ten proposal. I sus- 
pect there would be cdnsi'derable difficulty in 

. achieving close cooperation between widely-separ- 
ated individuals. 

(75) As timo progress'ed^ the organization^' seemed 
^ to become moi^ei^ecii^M in accompli shinfe the go^la 
of the program, parti c\n:ar'a:y--thoae related to the ' 
diagnosis of need and the placemeht^f^4^ndividuals. 

(3) (73) Organizational planning has been acceptable 
adequate thus far. - * s 

(75) Well planned rfnd acceptable. 

(U) (73.) Not answeredl. ^ . * 

(75) Effective but neg^s more coordination. 



(5) (73) In my opinion, the .program was well planned 
and organized in an efficient manner. 
(75) No change. ^ 
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~*(6) ^ {7y)'~'httfii:iiiUiii:oTtB'^ot^Bj>BCB *ftTtd equipment lends it*"~ 

• Self to a leaser amount ot hands on. experleiloes. . . 
Howeveri th^re Is some hands on Involvement with 
aca^emib teaching along wlt^h limited visitations 

, to industrial areas. . , ' 

* (7^j No change. , ^ , . 

(7) (73) Student*. ai*e divided Into-.two groups of eight 
making ft>r a very gogd rjumber with which to work^ 
(7^1 Students are divided Into four -groins of from 
two-'to four studen^ts In each gr^up. 0#A,T, and*^;, 
.E«M<R« are combined and oorrela^ted; Language arjts^ 
^nd math skills are applied tb ocbiU|||tlonal- studies. 

(^J (73). Teacher, (harte deleted), vorks iH^li' 10 students 
five students from the (}%h grade, f otni ^studetits from 
^the 7th grade and one from the oth/>ij:^ij^|t." • 
T7^) (Name deleted ) , |[eaoher ^ ' works twltfeu % Students 
iti the O.A.T. program^ Sixth gradecl^. ,8tUaiwt*^S| sev- 
enth grade 3 students /^ighth grade 2 stud^iiltitl^'. 
These students are In the 8t30«10:00 a^rn* felb^k, of 
time. The 7th anA 8th grades are separated tto^\ v 
the 6th gi*adei ' 

OcdUpntlpnal and academic Skills ^ ' ^ 

o • , > ' r ' 

1) (73) Good mix of both occurring at the high iohodl." 
Relation of one to another belrtg shown and Wprked 
on* , • ' " ^ 

^^(7^) The application .df academic skills In a worX 
environment are being stressed. \ 

(2) (73) Many occupational skills 'Involve a pr€^-req\iisit; 
academic skill, but not necessarily the reverse Is 
true; Truly inteigr*a'tlhg the two areas of skill 
development Will be >a mejot* de^veldpment in teach- 

{15) No chftrige. „ - 

(3) (73) Occupational consideration receives, emphasis 
with academic skills lhtej(rated with maximum effec-* 
tlveness. 

•(7^) Some consideration is given to occupational 
fields with academic "'skill Integrated Into program^ 

ik) (73) Not a^iswered. , 

^ (75) Well defined and useful. 

^* X . : i . ' . , 

(^) (73) There Is evidetice pf some oo<supatlotial Bn6 . 
academic skills In the program. More occupatidnal 
offerings might add Iriterest to the total program. 
(7^) In my opinion^ each of these tWbf skills have 
been used to ibomplement the other. 



(6) (73). There is ftn attempt to rnflke students nware of 
the need for and oppreclntlon of these. skills sn 
tnet they may more effectively function In'-soclety, 
(7^) Wo ohAn^e", . * - 

(7) (73) Thii" emphasis of the program Is Job or career 
awa'reness with both, math and reading relating to 
such, . ■ . 

" J7^J;;No change. . ., * • 

'* „ - ■ . <■ - • • ■ 

(8) (73) Academic skills-work In' math and reading In 

,,, 

•Study about different ^occupations [frpm ma.terlals 
In the -room. 

N (7$) Some math is. of.fered but more emphasis on 
•reading and wltlng as-well as writing some- com- 
positions. 

Objectives. pur.p6ses 

^ . ,,/ ' 

(1) ' (73) The objective of Introducing the student to " 

various Jobs Iri the community appenrs to be pro- 
gressing. The aobunl wbrk experience of last 
spring was achieved. 
, (7^) The ob-Jeofclve of introduclrig the students to 
various occ;jpa*tlonal choices Is being heb., however,, 
practical applies tlon appAsrs to bo Inadequabe. 

(2) (73) Purposes and bbjeoblves of the project appear 

' sound, and at the same.flme, quite am'bltlo'us. Fail- 
ure bo fully j?each all of . these should not detract 

' from the progress made. ' - . 

.'(7^5) The testing an^ place%ient aspect of the program 
appears to have be-en carried through quite well. 
The sucQess^cf- relating academic skill to occupa- 
tions and occupatlonol 'skills may not have been real 
ized. , ' ' • : ■ • 

(3) (73) Objectives have been planned efficieptly with 
puroosea qontineously evaluated. 

■ .(75) Considerable planning through objectives with 
evaluation of purposes. 

(k) (73) ,No.t answered'. ' ' ' • 

(75)'P«flned most were met. 

(5) ■ (73J Tfte objectives or purposes of the 'program nre 
-X . well de.ftned and understood by the aoiive i>erdonnel 
. \ - in nrogr.am. ■ . 

. ^,(7^) The objectives were well defined and were 
>?arr'lad out very well, 

■ ' ■ 26. 
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(6) (T3)-To develop an appreciation for the world of 
work ih^a^uhctional manner • ^ 
(75) No - change., . ^ 

(7) (73) 'The ultiniate objectives of the program are 
well-conceived and if- achieved will fill a real 

'(75) Thf)* students are made- >ware of occupational 
opportunities in the area7"^knd are prepared for 
possible employment in the particular fields, ^ 

(8) (73) To*' teach anci make students aware of, jobs ^. 
available* in this area and what training is nec- 
essary for the Jol5s\ « 
(75) To help studenbV .be mor6 aware of futiira Job 

% opportunities and the necessary training that woulcl 
be Involved. 

Methods of teaching 

(1) (73) High'' school teachers Involv^ed have ^adjusted 
well. Guidance personnel have created a . career 
counseling service available to special student?. 
(75) Appropriate techniques in teaching skills for 
the various occupations aiie being utilized. 

(2) (73) The more practical and concrete' the learning - 
experience are^, the more real and lasting le'al:»ning 

' takes place. ^ • - : 

(75) Progress*' in efforts to-use more concrete and 
; pracbical learning experienciss ^has been 'made. 

(73^) Modern, and vehovative teaching methods are being 
employed. . / ' ^ - 

,(75) Methods need re-evaluation* 

ik)^ (73) Not answered. 

(75) Outstanding. ^ ■ * 

(5) (73) The teaching methods are *^ied and acceptable. 
, • (75)' The teaching methods were varied, acceptable, 

and Innovative in many instances. \ 

(6) (73) This is based generally oxx the level of th'e 
students moving into this area as the need arises. 

' (75) No change. . ^ 

(7) (73) The use of field trips and a variety of aydio- 
.visual materials makes for a program which should 
result in less frustration and more success of the 
students . ' * 

' Z7 
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(75) ^ield trips, resource people, audio-visual 
materials, occupational workbooks, group' discus- s 
siori, and easy reading, materials are used to give, 
students a re^listjLc view of various occupations / 

(6) (73)' Film strips, library books, movies, bulletin 
. boards, charts, art, drafting, and hands on pro- . 
Jects^- writing, ..reading, - . * ' 

MiateriAls 

[ • " 

(1) (73) Adequate. • ' 

. (75) Appropriate materials to prov.ide occupational 
' training are available, 

(2) (73) I ani unaware of much commercially-prepared 
materials being made available. Teacher-made (and 
student-made) irteterials and use of community re- 
source ar? among the beat tools for learning. 

(75) No change. 

>^ , 

(3) C73-) A variety of challenging "materials ar.e made 
available. ^ . * * 

(750' Jteterials^ have not iJeen developed and expanded 
as was hoped rorl 

ik) (73) Not answe^red. ^ ' . 
(75) Adequate. 

(5) (73) There are several materials available and a 
^definite procedure for securing needed materials. 

(75) Materials wei^e provided by the Direction ,of 
the Project in a very commendable manner. 

(6) (73) A definate deficiency is notepl biere^ Avail- 
ability of equipment to work withsis definat^ly 
lacking. ^ " 

(75) No cchange. u ^ . 

(7) (73) So -far there have^ been enough *formal^ ins truc- 
^ tional materials. ^ (See needs) 

(75) Many of the available materials are too dif - • 
ficul. The teacher is faced to adapt and make 
• needed materials. The student are exp61?iveTicing 
success with materials. provided. 

(8) (73) ^ilm strips^ w6l:'kbookg^ tbols; suchVs hammar 
and saw,' machines, construction paper. ^ ' 
(75) Wookbookfi, filmstrips, m§vies, library^ books , 
hot plate, pots, and pans, looms. 

28 



uarry oyer 

(1) \i.(73) A great deal of jJdtential is available in this 
'^area but more .time is needed before Judgment can bje 

made* * * « ' ^ . » 

. (75) It is too early to ^idequately assess, the ex- 

• "tent 5f carry over in ^the occupational adjustment ^ 
. - program. 

(2) (73) It is hoped that the more activity-oriented 
approach will jwake skills learning more pol^ table; 

C if so, the carry over, value should, therefore, be 
strengthened.' / 
(75) No change.- / '.j , ^ 

(3) * (73)'^^!3©i^ts are const^tly encouraged to discuss 
- field trips and other activities and share with 

# othei*s these experiences. _ . 

(75) More carry over val^^e mUst be assured. ' 

ik) ^(73)v')No't answered.' 

• (75) 'l^t sure. ^ 

'J , 

(5) (73j- There is some carry over with our resource 
teacher, gowfeveif the regular classroom teacher in 
grades htf^l f and o 'ddOpot benefit from this ,carry 

' over vCry much . , / 
(75)/ There^ i 9; evidence <?f some carry over to the 
up^nf grade classe^i ^ 

(6) (23) There appeals to be some continuity in placing 
irudents in thp^.M.R. program* on a yearly basis as' 
jtevidenlbed by^^his needs. 
1(75) No chajftge. . - . 



i7) |.(73) No -significant change in student performance 
In regulari classes has been detected at this point. 
[75)- It awpears^ Jbhat stud9nts^ are helpful to relate 
legular classroom 'activities, however no instr.u- 
^ TOimt. has b|pen designed to measure this.^ 

(8)' (7J)*JPJ^^ and classroom teacher work 

'and plan .together in theme writing .on ^ti4ps made by 
the group. Discusses student •s needs. ' 
(75) The E.M.R. teacher and classroom teacher work 
and plan together on many pro jects such- as writing 
themes of trij^ made, and some light library re-' 
search, also sbme ne'wspaper reading. 

T eacher Anitrative 

^ r \ ^ 

(1) (73) High school teachers appear to have taken the 
initiative in some areas of the program. 




iirfpleipentrwtion.* » 

(?) »{73) The overall success of , the pro jeck depends 
he.avily upon teachers' ability and ^willingness to 
**brainstorm" for ideas and carry them out. 
• , (7>^) Limited teachter initiative 'has been evident, 

(3) (73) The teacher desplays ability to plan activities 
and motivate pupils to their fullest, t • 

(7^) Need more hand-on rather than teacher demon- 
stration - expanded A-V and! field trips, crafts, 
etc, " ' 

(U) t73) Not answered. 
• (7p) Excellent. 

(!?) (73) There^:are opportunltiesi for, teacher to *be 

creative ih'her work. The program does not limit ^ 
the ' teachep?'^ s^ initiative • 
(75) No change. 

• * 

(6) (73) Taacher /Initiative is, tnaWing inroads to acquaint^ 
herself with improvement faptors related to the pur- 
pose of the program,^ ^ . ^ ^ 
(75) No ^change. 

(7) (73) The teacher .seems to. feel somewhat insecure, but 
is willing to try. 

. *(75) The teacher feels much more secure in, the pro- 
gram, but realizes the need for more preparation. 
Superior effopt and student relation^* have been noted. 

*(8) (73) Good. .She does a grfeat deal of . planning such 
as going bo the library and looking up materials, 
change books, plans with students for projects. 
(75) Still does a great deal of planning such as 
looking up materials and contacting outside resource 
^people. 

8. TheHeeds > " ^ 

(1)^ (73) More industry cooperation is needed. 

M75) More laboratory experiences in a. real woW 
situation are needed. ' - ' . 

{2) (73) Only the limitations of the sulDject students 

showed affect 'their growth. Defined' student needs, 
in view of their limitations, should dictate the 
curriculum - experiences . ^ 
- (75) Additional nfeeds of individuals appear to have' 
been discovered' through the program. 
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(3) (73)' Additional tnatei^ials of a, greater variety 
would add to the prograhii along with more small 
group activities. > ^ , - 

T75O Need more for continuity between teacher, 

adminiatpators,. and pupils. 

'' •* • 

\k) (13) Not answered. 

(75T More funds. ' ' ^ " ' " 

(!>) (73) There should be more carry over to the regulf^ 
classroom teacher since she works with tlfiese stu- 
^ dents most of 'the time. More opportunities for^ 
hands-on approaches need tb.ibe developed. 
il^T No change. " , * 

(6) (73) Equipment and materials, space and inservice 
classes are vital. . " • 
(75) No change. . ' 

(7) (73)' More upe of materials for hands-bn . activities 
' is needed . , * 

(7$) Needed materials and supplies are in short 
' supply. If "mdre^ "hands-on" materials were ''avail- 
able, the teapher would; need ti^gtnjhg in .use of 
msterinls. * 

(0) (73) More mnterAals: sucVi as "hands-on'^ materials, x 
^motor^s, books that children can understand. Some* 
, V o-*^ the books ou hnnd now are to difficult.., (Most 
the$o h«ve been sent back.) . 

Normal bo^-chin,^ t^esponslbilities 

(1} ' (73) Hrva been enhdjnced throufjh 'ihe project with 
its .objecbi v<?s.. " • ^ 

(7^) The ob.-|ecbl*vcs o'^ th/9. program are in l^armony 
vjihh the cTossrooui teochers' objecbives. 

*' . 
(?) (73) All of Ua involved shouWv gudrd against allow- 
' ^ifig "nortital ' teaching respopsibilibles" 'to be corns 

"^cloak V^ehjnr] which ws. avoid our re«p6risibilities to 
' children, ' . 

(7^) The c^oncept of so-caliLed "normal teaching r.es- 
pons Ibillt L6s"'has been^ a deterrent to full success 
of the p'^p.'jecb. , ^" \ 

(3) Jt^3) Tbe teacher is willing to accept her responsi- 
bilities and go the "second mile". 
(75) Need for .acceptability i ^ . - " ' 

ih) (73) Nob answered. . ' 
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(7$) Adequate* 



(5) (73) This program is Ipart of the E.M.R. teacher 
normal teaching responsibilities* I think she 
understands and accepts this as such* 

* (7^) No change* 

(6) (73)' Working with B.M.R. student?* 

(75!) Working with E.M.R* students as applied the 
' O.A.T. 's program. This, embraces academic, handcf on 
and practical experiiBaaes and- visitation to various 
industries. 

'(7) (73) .Including the children involved in the O.A.T. 

project, there are 23 f^ujients with whom the teacher 
works in their regular classroom. 
(7^) The\teacher works with 21 children identified 
as E.M.R. in grades ^-8. She has l5 of them in - 
grades 6-8 in the O.A.T. Progrera^ 

(8) (73) Teacher works with students from grades. 2-8, 
particularly in the area of reading end language 
arts. t " 

(7^) Teacher works with students from grades 2-8, 
pai;*ticularly in the area of reading and language 
arts. 

Community and parent reaction 

(1) . (73) Positive. 

(75) Favorable in moslf^instances. 

(2) .(73) Community- reaction is* obviously generally go9d' 
^ iri view of business and inaustry 'response. I am *. 

unaware of specific parent reaction. 

• (75) Has been gc5od. , . ' 

(3) (7*3) There has been a positive^ ijeaction tbward the 
prottram *by parents ;and the community. 

(75) Little or ,no contact. » 

(73) No anpwer, , , ' ' - 

(75) Good, - ' ' . , • ' 

(51/(73) There has. been a small percentage of parents 
' responding in.>a positive manner. There has been 

no krtown negative response from pai^ents or community 
^ (75) Wa received only .positive community and parent 

reaction/ 

(6) (73) Nominal parental response. / 

(75) There- appears to be a very positive r64ctioh. 
We have had no unfavorable comments. / 

" " ' . .32 / * 
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(7) (73) It is questionable whether the community has 
any awareness. of and the general reaction 

of the parents of O.A.T. children is one of 4n- 
defference* 

(75) Parents have either responded favorably or 
• not at all. There has been no negative reaction,. 
These parents do not usually respond to school 
program. * ^ * • 

.(8) (73) No comments either positive or negative* 
(iz>) jfarents appears to like,, the course. 

11. Flexibility and democratic process 



d) (73) Present. 
. Kl$) Good. . - • ' - 

(2) (73)' Within .broad limits, teachers shquld be "en- 

i couraged to find the methods and style that best ' 

suits the mutual needs of. themselves end students. 
(75) ^exibility and group decision-rnqklng have 
* been positive elements of the program. ' - 

(3) (73) On the local school level, 'flexibility has 
been thfl keynote and' decisions have been ryiade by 
6mployinR the democratic process,. 

(7^) Not answered. • . 

(1|) (73) l^ot answened. 

(75) C^ood^ . ^ ^ , 

(5) (73) There seems to be flexibility in the program'. 
The democrates' process has-Ueen, and^will bemused to 
improve the program. " , * 

(7!^) Changes came about because the program was 
flexible. I saw evidence of the democratic pro'cess 
In action several times in the program. 

(6) (73) There is generally academi-c freedom 'granted 
with functional purpose. 

(751) Due process is used in -securing parental per- 
mission to move the students into- the program. 
Parents are contacted in securing their permission. 
to allow their child to become a part of the program. 

/ 

(7) (73) There probably should be more student involve-' 
> ment in deciding what the* major units of «tudy are 

tb be. • 

(7^) Children were involved in decisions af what tp 
* do. A survey was taken from children to determine^ 

units of study. 

(8) (73) Flexible, and children does participate. 

- * . ■ ■ 33 . _ V • \ . 

Er|c \ ' . \ 40' 



(7^) Vei^y flexible. The students assist -the teacher 
in planning places tp visit, Utiis process Beems to 
improve behavior^ , ^ * . ' 

Administrative ^ parti cipation ^ • . 

(1) (73) We have been. given ample opportunity for in-put. 
(75) Adequate. ^ ' ^ 

(2) (73) I have personally participated at what 1 con- 
sider a minimum leave. Ideally,' t would be actively 
and continuously 'involved. ( . . ^ ^ ' 

(7^) I have participated *to 'what I consider 'a rea-f 
sonable degree. ^ . ■ 

(3) ^^ (73) The director has .adiequatdly planned and followed 
.^ through with administrative matters. ^ 

(75) Sufficient plans and directive has been offered. 

(k)^ (73) Not answered. ; 

. (75) Very little. ' ' ' / . • . - ' 

(5) (73) There are opportunitie-s for administratei^s to 
participate.. - . ^ - 

<75) No- change. / • • 

(6) (73) Conferences f^om time-to-€ime with the instruc- 
tor to evaluate the program.* ' * ^ , 

(75) No^ change. ' 

* • • 

(7) (730 There is a-.need for more administrative in- 
^ Volvement at the "school level. 

(75) No change. 

(8) (73) The county has provided funds 'and allocations 
for program. 

C75) Don^t,seem to have as much financial assistance 
this year as last year. (We suppose that funds, were 
short ^his year, but the clas^j hasn^t suffered from 
.it.) . ^ ^ 

^Gains } ' \ - . . / " 

(1) (73) Students appear to be more purposeful :^han in- 
the past. 

(75) Many students, have exjJerienced. success, perhaps 
'for the first time, ' evidenced by their being re- 
evaluated *and placed^in a regular curriculum* 

(2) " ^(73) Not answered^ ' , ' ' - 

(7|) There have *'t)e'en gains In parental involvement i 
. student , identification and diagnosis, placement pf - 
students, and in some curricular -chahges. ' 

3if . ■ _ , 



{3) (73) 'Sufficient Ero^reaa has been made in the program 
(75) Some vhat disappointing. 

ik) (73) Not answered. 

' " il^) Di'fficuli to obtain. 

(5) (73) Some gains are a better program for E.M.Ri stu- 
dents than regular classroom program,- more materials, 
and opportunities for teacher to improve teachilig 
methods. / ' * ' 

(75) No change. . 

(6) ' (73) I feel the* pr6gram lias developed some positive 

factors within the student relative to purpose. ^ 

(75) No change. * ^ 

* »» 

(7) '(73) As yet there, are no really significant gains. 

(75) Stud^snts have imprpved attitudes ar 3 conduct 
both on fi^ld trips and' in class. It is obvious 
that nsome ^ijowledge has been gained through the * 
studies., ^ ' ^ 

(8.^ (73) Not a fair means of measurement at this time. 
(75) The;students seen more^mature and more aware 
of Job opportunities this year. Also interest 
level of students remains high. Some ohildrbn • ' 
are reading more from library. 

- • B 

Pupil attitudes and cooperation 

(1) (73) 'students discipline has improved considerably, 
according to Assistant Principal records.^ , • . 
(75) Positive. V - ^ 

(2) (73) Not answered. > - * ' 
(75) I believe that there has been some positive 
change. s • 

(3) (73) Pupil attitude have generally been' positive 
• with the exception of one or two instances. 

(75) Attitude positive, however,, level of attain- 
ment has^ varied little. 

ik) (73) Not answered. 

(75) Good. ^ ^ . , • 

(5) (73) The pupil3 have mostly' positive attitudes for 
the program. They are usually cooperative. 

^) No change. 

(6) (73) On the part of some-, stud^ts tl^fe is a very * 
positive attitude and workable .coopei*ation. 
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(75) No ohsLtige. 



7) (73) There has been a slight improvement in student . 
>^ • . attitudes. * 

(75) Greater improvements have been noted. 

^ (8) (73) Has -always been good,. ' , . 

(75) Very good. Probably, due to the Above statements 
affect the i^tudents. 

15 • Continuation 

,(1) (73) If a true evaluation is to take place more time 

is needed. There^ presently appears to be -some success 
for ^t^he student psirticipating. 

(75) The precepts as well their practical application' 
are worthy of conti^nuation; > ^ . 

(2.) (73) Not answered. / ^ 

(75) Efforts to find ways of making the- school expe- 
rience relevant and to help students develop a posi- 
tive s,elf -image should be pur goal. 

(3) (73) .With proper evaluation and adjustments, con- 
tinuation of the program shojuld be implimented. ' 
(75) With proper ad,Justraent program sh6uld continue. 

ik) (73) /Not 'answered. . • ' * - ' 

(75). Yes. . ' • 

' ' - ! * > 

(5) (73) The program should be • continued* and perhaps 
expanded. » j ^ - . 

' (75) No^change. ^ I ' - 

. (6) (73) Continuation. of the program should be extended 
with im^ovement to be liiade with tools witlj which tc 
work ajffd upgrade the program. " * ... 

(75) yo change. . * 

(7) (73) jf^Py conclusions as to the continuation of any 
of all of the program would be premature at this 
* * • point. 

^ (75) We definitely shall continue this program. ' 

< • • 

(B) (73) Not answered. j 
(75) Yes-.^ ^ 

l^^T^ ^deas by t.eajbher '^' v - V 

. ' ^ ' O 

(1) (73) Teachers have^oritributed ideas and they have 
B^en a'ccepted and put into practice. 
/ (75) Teacher in-put-ha^ been ' solicited and has be- 

come a. part of the program. ' 



(2) /(^73) Not answered. 

{75) Major growth or change has not been evident to 

(3) . - (73)' More atti9ntion should be given to ideas and 

suggestions from th^e teacher. 
? ,(75; teacher Should follow-up on initial phylosophy. 



) (731 Not lanswerqd. ' ^ i 

^ XiS) Graflkt but need raor&. 

^. ' ' . " . ^ 

(^) (73) Teachers would like more opportunitieis to share 
id^as with each other. They feel this- in more effec 
si tiveness than any other approach to s1?pff develop- 
ment. They would welcome passive administrative'* 
participation. ^ ' 

(75) Ideas by the teacher wejre incoirporated intp 
,the program. ; 

(6) (73). Ideas may be somewhat' limited because of a 
^ack of experience and training. However, there is 

a willingnes^i to improve.'. 
\ (7!?) As the ^jrogram moves ahead, the teacher becomes 
, -inore' cognizant of th$ intent » of the need for the 
program, also there is a greatjer variety of e^xperi- 
ences afforded for the students. j\ 

_ «. ^ , 

(7) (73) She likes the program but feels she is lack- 
ing in a wide enough range of skills to be effec- 

' tive in each unit. - ^ 

(75) Ng^ change. 

(6) (73) Average. 

,(75) Teacher has deireloped some interest reading 
materials such sis Richard Patty's car racing, news- 
paper # 



Implemyitatlbn and operation 

(1) (73) iBoth have gone smoothly 'at the high sc^joolc 
(75) iBoth 'implementation and operation have been^ 



intej^rated into the total school program. 

(2) (.73) There seems to have developed some 'confusion 
as to what has to be done and what may, be done. 
(75) The mech^nics^of the program seemed to rum 
more smoothly as time progressed.. 

(3) (73) Program was smoothly implimented and the oper- 
ation has been acceptable. 

(75) Planning for the future of the program should 
occur, at "'this point. 5 
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iU) '(73^ Not answered. 

(75) Good. ' . ' , • 

(^) (73) program has been iir|^lemented and seems to 

' .oper»atiiffe £eal well.. :X /-^y^f _ _ . . „ _ 

(75) No change, " 

C6) (73) The program is. carried on in a rather limited 
way because of the lack of availebii'lty of ettuip- 
..ment, ^aoe, and materials. ^ 
(J-^) No change • \ ' ^ • ' 

(7) (73) The program is running smoothly. 

* (75) The program- can he implemented* more smoothly 
next t:erm as a result of placement testing com- 
|Jleted\ ^ 

.(8) (73) O.K. • . 

• ' (75) Good. ; ^ ' ^ 

Teacher change - . * ^ ' 

(1) (73) teachers had position attitude to begin with. ^ 
Both are enjoying working within the project frame- 
work. ' - . ' 

(75)* Positive attitude display&d by both teachers. 
It is hoped that as needs and perceptions change a 
resulting change will occur in techniques and 
methods. 

(2) (73) Not answered. 

{75) No major changes appear ent. ^ ' 

(3) '' (73) Not answered.^ ' 

{75) Not answered. " ' ' 

^' . 

{k) (73) Not answered. * . \ i ^ 

(75^ Not Te commended. ^ v . 

(5) (73) There is an , opportunity for E.M.R.) tWacher to 
change.* There £s very little opportunity Vor other 
teachers to change. * . \\ 

(75) If the teacher changed as a result ofrthis pro- 

^am, I think it was a positive^ change, dtar te'acher 

had excellent ideas on this at the begii^triiig;^. 

(6) (73) The instructor operates within the atmosphere 
of change for , improvement. 

(75) I feel the teiacher has become rvery positive " 
toWard the program as She realizes Viore and moire, 
the need to provide , experiences that will support 
the student later In life. ^ . ^ 



(7) (73) She seems to have found a, practical purpose 
for E;M,R, activities., 
(7^) No change. 

(8,) -(^7^)- Teacher appears- to_ibe. jaore.-invoLvefl ±n loaVt- 

Ing^^up materials. ^ . ' . / 

(75; We expect no teacher change this year. Teacher 

attitude is good toward the program.. 

Classroom study of community business anVindustry . 

(1) (73) Excellent. ^ \ \^ 
(75-) Extensive.' ^ 

(2) (73) The inareaped emphasis on. community businesses 
should broaden studeji^'s interests and provide ^. 

^ greater base on which^to make decision. . 

Jl^) Some purposes in'^this area^were realized. 

(3) (73) Not. answered. . ' * 
(75) Not * answered.- \' ' ' 

ik) (73) Not answered. 
^ . (7>)^ Outstanding. 

(5) (73) This is present in E.M.R. classroom 'but not in 
the regular classroom in grades 6, 7* and 8. 

(7^) This was a very helpful part of the program. 

(6) (73) This is carried on in a limited amount due to 

limited transportation. - » 

(75) No change. * ^ 

• * 

(7) (73) There is ft ^need t,o share with' regular litudents. 
^ (75) The study would benefit all students in the 

— __jpegvilar classroom. 

(8) (73) Gbod.^ Well dovered. \ ^ ^ - 
(75) St?udied more in class^ fflid vij3ited less, but did 
have ah opportunity to selefat places to visit. 

Te'fecher training, development ^. / 

(10 (73) Excellent .oppo3r^uniti/es have been afforded 

teachers in this area. 

• ._/_ _ _ _ _ 




(2)" 



(73)' Not answered-. / r 
(75) No change. ,y 



(3) 



(73) Not answered.' / 
(75) Not answered. / 



^9- 




J 



\ 



\ 



ik) (73) Not answered. ' " . 

(75) Good. ■ ^ . ■ ' 

(73) The workshop conducted during the summer and 
meetings slfice then have provided somie ■ opportunities 
for E.M.'R. teacher training and development.- This 
needs to be expanded to Include all teachers who 
te?ch these students. 
. _ (yi?) No change. . >^ 

(6) . (73) fnstructor Is being Involved. In Iriservlfi^ classes, 

(75) -No change. , ; : . 

(7) (73') The b.A.T. teachers need tralnlr^g In specific 
areas of weaknesses, of else the;^ fittould "be shif ted 
from scliool to. school for more complete utilization 
of present skills. 

(T^rMore teacher training Is needed. I wpu\d not 
recommend shifting teacher from school to school, 
as students need the security of one teacher. More 
resource people will be helpful. ' ' 

(P) (73) The teacher has, been Involved In tow workshops: 
Community college- for a week be,fofe school, started. 
1/2 day at school with the Vocational Workshop 
Personnel. . , / / ' ' 

■ (75) Teacher attended a two day workshop at Wilkes 
Central before school started In the fall of 1971|.. 
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PUPIL ENROLLMENT 



A thesis of Project O.A.T. was thatjjyjrns become more- 
-prepared-for-the world of -li ving- aiJ«^^ that 
they remain in school. Two sections, WPIi: EMPLOYlIENT'and 
GRApUATES AND DROP- OUTS, deal with available evidence of . 
employ ability. This section deals with the duration of 
time that pupils actually remained in sch^pL. 

Prior to the pro ject ^period, only at the liigh school liavels * 
wet»e records maintcklne^ with consistency so as to describe 
'the ntxmber of educable mentally retarded pupils receiving 
special educational services*. Too, several* elementary 
schools provided services to EMRs in the lower elementary 
gralies but not in' the middle and the upper graces. Th<^ 
study of- pupil enrollment is, unf ortjunately, limited by 
tke^e facts to an investi^gation covering the formal project 
period. With such a limited perspective for comparison, 
•results must be taken with caution, * ^ 

Tfltble 2 shows that the niimber of pupils dropping out of 
school in both the elementary and the high school grades 
declined substantially from 73-7k to 7k-lS- - The number 
of pupils enrolled, however, increased at all, levels. , The 
number of pupils discontinjied from services foi^ some other 
reason, such as moving, death, re-evaluation, etc., also 
increased substantially. The number .oTgraduates remained 
unchanged. ' 

The decrease in the number of drop-outs is significant, but" 
•whether that decrease represents a result of JProject O.A.T. . 

or an improved e and placement procedure, as dis 

cussed in- the sectioh DESCRIPTION OP PUPIL.^, pr other factors 
is not clear. Data from jf^rior years would have been usefiil. 
Several pupils from all grade levels were discontinued from ^ 
special educational services. If these pupils were the most 
likely to drop out, then their removal by re^revaluation 
would necessarily reflect a change in the drop-out *rate. 
Th/e project director suggests that this was probab^-y not the 
case. Indeed, .it is plausible that the effect of rer^o^ng 
pupils who least needed the services resulted in more improved 
services for those lAio were most in need of special educa- 
tional . services and, 'thus, were the. pupils who were. most 
likely to drop out of school. ^ " - 

Table 3 shows, that almost three times more males than females 
drop out'. This is more than the proportion of males to 
females who received services; which is two to one. The 
drop-out rate was greatest. at the time that_pupils attained 
legal age. There is some indication that as pupils are 
retained longer such factors as marriage, pregnancy, legal 
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and home problems begin to have a significant affeat. 
Relatively few pupils dropped out with the. prlmaiT* In- - 
tentlon to work. Even though *most pupils who; dropped 
out whel^ they reached l£ge sixteen lndlcate(| t)aat their 
Intention was to work^ the de'^lre to leave school* 
app'ea3<ed to supercecle the d^vsire to wort. . 

;•, . ■ V J 

ATTITTOES 0P> PUPILS ~ 

* ' 

In order to provide some measure of the affect of Project 
O.A.T^ upbn the i^ttltudes of puplls> an Instrument was 
developed and then administered four times during the 
project period; at the beginning and the end of each of 
the two school year,s. A description of the design^ com- 
putational procedure^ and a^ sample test appears In Appendix 
D. Vh4t follows Is a. discussion of the results. 

Table 1^ shows that the correl action of pre and post tests 
for each school year (Pall test and Spring test) yielded 
a .01 level of significance for the total group. The 
same level of slcpilflcance was obtained for both sixth and 
seventh graders dtirlng both the 73-7i|. tod the Ik^lp school 
years. For eighth graders^ a ^O^ level of significance was 
.obtained for the 73-r7ij. school year, but no significant 
oor|•elatlo^ ,was obtained for the 7^-75 school year. The ^ 
site of the groups forvgrades nine through twelve were too 
small for any reliable npi*«di'ictions. For the total grpup, 
there was a ^0^. level of significant correlation for Spring 
7lj. with Spring '75 tests. There was no significant correlation 
between Pall 73 and Pall 7k, tests nor .between Spring and 
Fall 71^ tests. Thi^ suggest? that test scores tended to be 
similar during the school year , but ^ were not predictabl'e — 
from school year to school year. 

Mean scores are provided in Table The mean score. in* 
6reased for both years for the total group, * although' the 
increase was greatelr for the second year of the project 
{7k^7$)* The^ean decre^sised slightly for isixth graders 
for both years. There was an Increase for all. other grade 
levels for 73-7U» For the 7i<.-75 school year, lio change 'in - 
the mean scores .appeared .for seventh graders. However, a 
substantial Increase occurred fpr ^ighth gradens. It must 
be noted that the eighth ^graders in 73-7U were ninth gpade^rs 
in 7U-75* ^ considerable «drop in the mean had occurred in ^ , 
the Fall of 7^1^ which suggests a decr^se in' positive attltii^es 
as those pupils entered a new school. The greatly improved 
riiean for this 'group in 7k''7^9 thuflf,^was a reflection of the . 
significant effect of school changing. ThjS mean for the 
eighth graders returned to a level . con^par able to the mean 
scores of 73^7k^ . ' ^ - 



The non-administration of the test instrument t* ninth *thro\igh 
twelf.th grade pupils for Pall Ik resulted when, the teacher 
foimd lit£le value in the effort. The mean scores, in 
comparison to one ano^ther, tended^ to be^gher for each grade 
le.vel and, geaerallyi tended to _ Increale . . _ On the jother haii4, 
the means for individual schools were variable. Sclxool #3, 
for instance, had a decrease in the mean score during the 
'73^1k sehool yea;? -while the mean increased substantially 
for 7I1.-75. The new teacher at that school for the second 
year cf the project may have been the significant factor 
affecting that change, rather thlui tl\e influence of Project 
O.A.T, School #7 had an increase in 73-714- and had ^'decrease 
in 7U-75- Schools that had increases during the first year 
continued to have increased the Second year. Schools with 
decreases continued to have decreases, v 

If scores on the Pupil Attitude Test are indicative of 
attitudes, it would appear that, ovet*all, attitudes were 
positive, tended to increase, and tended to be somewhat 
higher the higher the grade level. There is not suffipient 
evidence- to determine, in general., whether ibhls change • 
resulted from* Project O^A.T. or from factors, such as, test ' 
familiarity, testing error, new teaehers, or other factors 
that 6ould not be controlled. The decrease ifi .the mean for 
pupils moving from. the -elementary school to the high sphool 
(Graded) and the incr.ease in the mean foi^ the 7l|.~75 school year 
when a^new teacher assumed responsibility (School #3) suggestls 
the importance of these other factors. It should also be 
^ept in mind that EMR pupi Is received special educational 
services (generally^ a separate class) one to' two hours each 
day,* The remainder' of the day was 'Spent in the regular class. 
Responses to the test may indicate reaction to regular class 
more than special program activities. 

A correlation between I.Q. scores and attitude test scores 
was the only factor that was eliminated statistically when - 
no significant level of correlation was found. This suggests - 
that the instrument was measuring (something other than intel- 
ligence and the correlate of intelligence, achievement. The 
project director^ suggests the^t the Pupil Attitude Test was 
measuring attitudes of pupils, but cautions as to how much 
of the change that occurred can be accepted as a result of 
Project O.A.T. Too, since no measures of attitudes for these 
pupils were available for previous years,"" tlie amo\ant of 
expected change was indeterminable. Thus,, it oan^only be 
assumed^ that the positive increases in mean scores ate better 
than decreases. 
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PUPIL ACHIEVIMENT 



The Vide tiange Aohlevemeht Test (V.R.A.T.) was administ- 
ered at* tl^e beginning* and .at the end of the project. The 
V.R^AvT';^affered the adT^antages of individual administration, 
ximitBa testing time, standardization, range of norms, strict 
academic subtests (Reading, SpellJjfig, Arithmetiic), and in- 
structional utility. ^Project teachers were Instructed in 
.its use and were respo;Qsible for admini altering it. " ^ 

The related T test; jeilded a level of significance at .0^. 
Although there is a high relationship between pr^ and post' * 
tests, the gains in achievement^ demand the greatest amount 
of consideration in this discussion. Tabl0 7 provides the 
mean grade equivalent levels bj groupa for i5re and post 
tests and for gains. Overall^ gains in arithmetic 4^rB the 
greatest. of th^ three subtests. Reading gains were some- 
what ^greater-than those for spelling; *' Ariljhmetic gains for 
males and females were 9imilar. However, females had greater 
gains 'than males for both reading and spelling subtests; 
almc^t three times greater gains for 'reading. This may ^ 
reflet^ the interests of the gr^atj^r nmber of female 
speciaj\education teachers ( 1 male and 8 females in 73-7l|. 
and- 2 mal\es and 7 females in 7i».-75)- • The difference in 
gains may^so reflect overall differences in abilities 
for females \in the ai*ea of language. It may also account ' 
for the Tjroportionately fewer females f one-half the number. ' 
of males) receiving special education for the retarded'. 
Insufficient evidence is presented to support these con- • 
tentions* V ^ ^ * ^ 

Gains at each grade level were similar tp one another and 
to th^ total' group. The'' smaller groups *were>- probably a • 
significant factor. attributing to the ez^at^c and, undoubt- 
edly, unrepresentative gains in grades 9y 10, 11, and 12^; - 
When comparing schools to one. another, ^alnr were different 
for 'the subtests and for the .total amount cfn gain./ Thoxigh 
sampling error could account tov some-of the differences, 
the. dissimilarity 'of. subtest gains strongly /suggest ,dlffer- ' 
ences instructional emph«^sis at the severtl schools 

In order to determine their relevance,- achievement gains 
must be compared to the gains tha^ were expected. . With' an 
average group of pupils, one. year of educational gi»owth 
would be expected for each year of school. Table 6 compares 
the data of the first administration of the V.R.A.T. given 
to all pupils placed in. special education classes for the - 
educable mentally retarded. The population was chahged'over 
the two years of the project as; crlteria/evSluatlon wid 
placement procedures disqualified several^ pupils from 
sp^ial educational services r^Hoi^ever, this was the initial 




\ 



tiol iSortlon <pf the project »s duration. Table T i^s re- ' 
stricted to that group of pupils who .were re-evaluated 
during the coxirse of the project and remained at^the end 
of the. project period* Table 7, therefore,,* represents 
more accurately the^identified Et'IRs, whereas. Table 6 
repr^sBnts those pupils who were involved in Project ' 
O.A.T. (excluding TMR pu:^ils). 



The range, as seen in Table 6, shows a -wide distribution 
of grade equivalent levels for each, grade. This 
suggests that there is also substantial diversity in 
regard to individual capacities for learning:. The range 
of .standard scores suggests the sama>^diversity.. ^(W.R.A.T. 
staridard scores are comparable to I.Q. scores.) Diversity 
in abilities> for this group of EMR pupils is not surprising, 
but it does point out the fact that gains for -many pupils 
have been substant ial and significant over thA o.nuT^i^ft nf 
their educfition. - ' 



sidere.d to be eaual in regsi^d/to every'other factor*- which 
they arQ not -^v suggests that very'little ga approximately 
.2 years oi;^ gain, 'could be expected each year. So, for a 
'two year effort, years of^^ain would be •expect'ed. Eli- 
minating from the sample those pupils who did not oualify 
for -special services; the expected gain would be som'fewhat . 
lower. This rough estimation of expected gain should be' 
viewed with caution when assessing the achievement affected 
by Project O.A.T. The direction of the project shifted 
attention away from a strict emphas.i-s upon academics^ -and 
concentrated on the academijcs^that-^-weuW---^ 
occupationally prepared. ^OJherefore, if Project O.A.T. was 
- succAs^HPul in changing emjJhasis, the Wide Range Achievement 
Test, and other similar measures, would be Less indicative ^> 
of growth in achievement. ITo test of academics for occupa- 
tional preparedness was admihistered. Because W.R.A.T. 
achievement gains can hot be compared to other, more aDpro- 
priate, achievement measures, tha effectiveness, or ineffec- 
tiveness, of Project O.A.T. must ^be cautiously weighed in 
slight favor of . effectiveness. " . " / 
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Table 7. V.R.A.T. Itean Qrada EqulTalftnts «nd Gains. 



Total (98 pu|il8) 

^Reading 2.8I4. 
Spelling 3.11 - 
' Apithmetic 3. 16 

Males (65 pupils) 
Pre- 

. Reading 2.1^8 
Spelling' \ 2.78 
. Arithmetic 3*22 

Females (33 pupils) 
■ Pre 
Reading 3.56 



Post 


r 

Gain- 


3.19 


.35 


3.36 


. ..25 


3.63 




Post 


Gain 


2.70 


.22 


2.99 


.21 


3.70 ■ 


.1^8 


• 

Post 


Gain 


1^.1 6\ 


.60 


If.10' 


.33 


3.51 


.1^6 


Post 


.Gain 


2.^5' 


.3tv 


2.96 


.27 


3.56- 


.1^2 



Spelling 3.77 
Aritfimetlc 3.05 

Grade 6 (.32 pupils) 
Pre 

iCeading 2.314- . 
Spelling 2.69 2 
- Arithmetic 3.1^ 

Grade 7 (27 pupils) 

. Pre Post 

Reading ~ 2.59 3.08 

Spelling 2.87 3.\7 

Arithmetic- 2.7 0 3.33 

Grade 8 , (15 pupils) 

Pre Post 

Reading 2.70 3.II 

Spelling -3.08 3.32 

Arithmetic 3.28 .3.22 

Grade 9 (10 pupils). , 

Pre Post 

Reading 3.11- 3.3ll- 

Spelling 3.14.6 3.52 

Arithmetic 3.514- 1»..23 

Grade 1(5 (6 pupils) 

Pre Post 

Reading' 3.50 3.62' 

Spelling 3.02 3. 08 

Arithmetic 3.8O ij..30 



Gain^ 

.30 

.55 ■ 



Gain 

.2k 
-.06 



Gain 

.23 
.06 
.69 



Gain 
.11 . 
".07 
.50 
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Tabl« 7 continued, 

Grade 11 (k pupils) 

' P*e Post Gain 

• Reading $,$Q 5.38 -.20 

Spelling 5.03 5.20 .17 

Arithmetic 2.85 1.78 

^ « 

Grade- T2 (l^. pupils) 

Pre Post Gain 

.Reading ■ 1^.75 5.30 . .55 

Spelling 5.- 60 6.23 .63 

Arithmetic 3.83. 14..38 .^5 

School 1 {2l\. pupils) 

Pre • Post Gain. 

Reading 3.89 14-^08 .19^ 

Spelling 3.97 k'^k '.17 

Arithmetic 3.55 iHlft ] '^W^ 

School 2 (1.2 pupils) 

Pre Post 
Reading 2.59 2.93 
Spelling 2.73 2.88 
Arithmetic 3.58 3^63 

School 3 (16 pupils) 

Pre Post 

Reading ■■ 1 .97 2.36 

Spelling., 2.69 2.8k 
^Arlthmeti-c - 27^62 3 . 06 

School l^. • (1 3 pupils)* 

Pre Post 

Reading 2.92 3.I8 

Spelling 2.78 3.26 
■ Arithmetic 3.29 3.62 

School 5 (7 pupils) 

. Pre Post 
Reading 2.60- 2.814. 
Spelling ,3.17 3.13 
Arithmetic 3.2l|. -^^.47 



Gain 

.31^ 
.15 
.06 



Gain 
■ .39 
-.15 



Gain 
.27 
.lj.8 
.32 



Gain 

-.oli 
.23 



School 6 (9 pupils) 

Pre Post 
Reading 2.14.8 3.22 
Spelling 2.70 3.l''l|.. 
Arithmetic 3. 16 1|..10 



Gain 
.71^ 

.95 
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Tabl« 7 continued i. 

School 7 (9 pupils) " 

Pre Post Gain 

^, Reading 2.50 ~ 3.t)8 .58. 

Spelling 3.06 3.31*- .28 

Artthmetic 2.8l 2.92 . .11 

School B (8 pupil^) 

Pre / Post .Gain 

Reading 2.71/ 2.99 .28 

Spelling 2.98^ 3.314- .^^5 

Arithmetic 2.61 • 3.13 .52 
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' ^ * EMPLOYMENT 

In. regards to Project O.A.T./^^eaign and/objectives, the . 
encouragement of pupils to acquire experience in work, sit- 
uations prior to gr«Lduatio.n was a^ major component of the 
project, The^ comparison of Table 8 with Table 9 shows 
little Qvera3d change l^n the * proportion of pupils attaining 
employment for year^ 1973 axld ^^7l^,• Spme slight differences 
should be noted however, ^Poo, the success of placing pupils 
onto jobs deserves to be discussed. 

Reports pf summer work experience for earlier yeari^ and for 
,1975 are, unf ortunatelyi^ pot available for this report. How- 
ever, the reports, for. 1973 and 197i|. do show that a large 
number of pupils (approximately onc^-third) were employed, 
Th* veracity of the Job reports made by pupils themselves 
w a r e s upporte d hj t h e project di r ecto r* s lnqulr 4r»<, . Pro - — 
portionately more sixth and seventh grade pupils reported 
to have worked in 197l|. than in 1973* A. supposition is that 
Project 0\A,^,, especially those aspects involving occupational 
exploration, was responsible. However,' other factors, such 
as, reluctance to report work ex5>erience<i in 1973, tBlse 
reports, pther community o^ school programs, or changes at 
home coiild accotint for the increased number pf reported jobs. 
It demai^s to be noted that the job training-plaa^ment com- 
^ ponent waq/designed to operate at the high shcool level and * 
* that no significant changes occurred there. Field tripis and 
classroe).m activi||^es related to the world of work were more 
prevalent in the lower grades, • / " 

111 ''57^> io'tXB tended* to last for the : entire, stunm erf. In " 

cont^^st, the. lengtl^of j'obs for the previous, 1973, flUJjimer 
tended to be either aP\short duration. or for the entire 
summer, this suggests Wiat employability of pupils may have . 
increased from* 1973. to 197ii.. ^ . 

As discussed in COIiMUNITY INVOLVEMMT, the economy and the 
willingness o:^ employers to be involved are important 
' ingredients in the o^)eration Vf a job training-placement 
program and should btf taken into consideration. In addition 
*to these are factors -vhich represent a reluctance to be 
emjWtyed,^' This reluctance was frequently a. greater obstacle 
than the availability-^ of job training sites. Even though 
these other factors of ten ^represent^d^-J^st individual cases 
in the population studied/ the ixji^i^a^ could be considerable 
and worthy of recognition. The typS^level,* or pay of avail- 
able work was considered inadeouata by some pupils. There 
were those" who did not want to work or to jparticipate in 
job training. Some wisHed to remain on campus with friends. 

Cone ern for"±o^B^ot^^i^'ltEo^w^\y^^ pixp*i1s^ ~" 

from accepting employment. Transportation was a frequent 
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determlnaivt^ as to whether jobs were sought* A recognition 
that some jobs were "considered^ for males 6r females or 
blaoks or whites was an evident concern* The desire to 
work where friends or relatives worked was a self -Imposed 
limitation* The preference for ''%as7'* as opposed^ to "hard" 
work closed posslbill.tles* Oil the other side of i^he group 
were pupils whose attitudes were to gladly choose any^ alter- 
natl^ to school and pupils wanted (or needed)' to m^ake 
moneyVv^ any means ^available • Coun8ell4.ng and classi'oom 
preparation was able to Influence certain of the alcove 
conditions* 

• -» 
Despite the apparent difficulties ^ there were several 
successes* ^ It should be pointed out that' some jobs were ^ 
scoured by the direct a.ssi stance of the project director* 
Pupils wera stxongly encouraged' to search out^ and secur6' 
job training through their own efforts ^dienever possible* 
The ffxidance of teachers and the project director were - 
always available* On one occasion^ an employer made a \ 
Pi»rsonal appearance In search^of trainees* On another 
occasion^ an employer requested more trainees after 
employing one* In 1973^ seven pupils were/jplaced oh jobs 
obtained by the dlr^ector* Many other jobs were gotten by ^ 
pupils themselves. In four pupils were directly 

placed by the director, whllo substantially more jobs 
were gotten through the effects of .pupils thenfff&lves,* • ^ 
Job training secured by pupil^s own efforts tended to be 
more sativf^ctory with pupils and tended to last longer* 

Reports froqi employes indicated,- with fev exceptions, that ' 
pupils ai9 trainees met th^ qualifications of their jobs,^ . 
benefitted from the graining, and satisfactorily performed ' 
the functions and th6' responsibilities of the work* For 
both years, only one complaint was ever received by the 
project director regarding any trainee:. A trainee failed 
to notify the employer before an, absence. 

Considering the size of the target poptdation and the small • 
numbei* of pupils ^o were eligible for j&b training-placement, 
the successes are significant* So, too, are the problems* 
Abandonment of 'the positive aspects of job training because 
df the difficulties Involved Is to overlook the apparent 
need* Such training may be, most de]f)endent upon -the longevity, 
of the effort to change the altitudes, both in and outside 
the, school, that have been long in developing. A continuing 
period of occupational preparation and training as .well as 
some -changes in tlie flexibility of the Job training-placement 
procedure may prove, more meaningful in understanding both 
the need aiid the affect of job training in sichbol pro grains 
for the mentally retarded* 
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GRADUATES AND DROP-OUTS: WORK MAINTEHAHCE 

During the tw«ntyrthird month of the project period, the 
project director contacted by phone or in perso^i the 
graduates and the drop-outs idio had participated in 
Project O.A.T..at the high a<Shool level. The purpose 
or the follo*-up was to determine the number of pupils " 
in each group who were employed several months after 
leaving school 

Five of six graduates were working at jobs in the' 
conim\mity. The other gradupb^e .yas taking technical 
training at the nearby commtdiity cpllege. Only one of - 
those ^working *had changed jobs since graduation. Two 
were married and had purchased homes. 

Only fouibteen of twenty-eight drop-outs coxad be located,. 
Seven were employed and one was successfully serving in 
th€ armed forces. Five were maw^ied. Of those wiao, wert 
married, three were employed. Several who. were unemployed 
had- had jobs since leaving schoor but were either l*id-off, 
fired, or quit. Six of the seven who were working had 
changed jobs one or more , times since leaving .school. Two 
were living away from home. One had purphased a home, 

' COMtWNITY PARTICIPATION ■. 



. - - « 

Involvement with Project O.A.T. by the community ranged 

• from, enthusiastic participation to acquiesence and, sometimes, 
polite avoidance. Because a project of the type \mdertaken 
requiresi at least, the interested consent of employers, 
publi<i service agencies, and other groups, their involvement • 
is considered. relevant to. other school systems with sirailar 
objectives. 

Employers were asked to participate in aevera.). ways. In all, 
thirty two employers were involved to some- extent. Their 
assistance was requested to inform teachers, through iiours 
attd meetings, about their businesses and industries and the 
various occupations foxind there. In regards to this, ' all 
. employers contisicted were most cooperative and helpful. 

Several employers provided materials and supplies that were 
very useful and appropriate- classroom instructional aids; 
employee manuals, product lamples, films, slide presentations, 
raw materials, etc. Many employers Willingly provided tovirs, 

• although, some* refU:sed. One large company, which liad a 

' reputation for refusing school groups by contending that 
production would be inip^aired, participated on a trail basis. 
They found* that the production was not affected adversely. 
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and, may aven have increased on Jbour days^ They willingly 
agreed to aore tours. . . - * 

The job training component was entirely dejJendent upon the 
agreement of local employers • Like other requests, agree- 
.ment to empl(!)y pupils varied. Host decisions to hire a 
pupil as a trainee were- based upon the current employmcait 
needs of the' company, which put the 'hiring of pupils directly 
at the mercy of the economy* On a few occasions, job 
positions were created in order to train pupils; For the 
most part, O.A.T. pupils competed with others. While some 
employers saw both ivrimediate and long range benefit to their 
company and to the pupil, reasons for not employing pupils 
were many. Ma*jor reascuQip were commitments to employ children 
*of employees first and pref erenci for pupils employable for ' 
t^ull- time, -year-around work. Subtle^ reasons did surface, 
,such as, the mental abilities of pupils, prior experience, 
find : _ r agft v :&aVQyft"l emp lo yer a a t ip iil V t ft d a. a r ft qui r fimftn t g - 
and graduation reouirements as prerequisites even though 
legal agreem^ts to waive some requirements could have been 
arranged. Seldem -were job qualifications an issue in* the"^ 
hiring of l^roject O.A-.^.' pupils. X r> 

Involvement of other agencies; to^ mutually provide services 
met with limited success. Some pupiOis ^o were unable to 
secui*e. employment through the efforts bf-Projebt . O.A.T. were % 
able t^ attain jobs supported by the Neighbol-hopd Youth Corps 
administered by Social Services and by the Blue Rixl^ft^ppor- 
tunity Commission., ^Social Serviaes also provided some ^^--^ 
guidance to the project director in regards to in^teruption * 
of benefits" to welfare' recipients whose children were era- 
ployed. The N.C. Employment Security Commission provided 
aptitude testing jGenerai Aptitude Test B&ttery) and employ- 
.men.t counselling to juniors and seniors and prior graduates. o 
This service was very useful"^ in supplementing those efforts 
made by Project O.A.T. Vocational Rehabilitation, because 
of cuts in their funds, had to withdraw previous committments 
for testing, counselling, job placement, medical care, re- 
"Squired work clothing, training, and'^ monetary assistance to 
• participating, employers. V.Il. did agree to j)rovide assist- 
ance to drop-outs and graduates, though not to pupils who 
remai'ned in school,. Wilkes Community College was contacted 
about providing instructional assistance in the classroom, 
development of educational materials, use of facilities, and 
. teacher training. .Thc^gh mutual ^exchange was^never made, 
\f.C.C. provided acconjibdatiohs for a teacher training work- 
shop. The Northwest Regional Education Center was r-equested 
to assist in teacher training and material development.^ ^The 
regipnal consultant fcr special education spent one day* 
assisting with the instruction of • -teachers. Appalachian^ 
State University provided academic credit to -teachers parti- 
cipating in a summer workshop to begin* the project. The 

59 



6G 



New River Mental Health Clinic was .aske'd to provide testing 
services. Although no direct testing services were provided, 
Ifew Riyer facilitated contacts with A.S.TT. students >^o were 
able to complete some practice testing. The Special Educa- 
tion Instructional ^Materials Center provided the project 
director with 'the opportunity to review relevant materials. 
'The Material Development Centea?, €ux extension of the S.E.I. 
l'LC«| indicated a willingness to provide assistance, but 
.did not when reouested^ 

Without doubt, the- agency which was most willing to be in-' 
volvedln reaching the objectives of Project O.A.T* was the 
Wilkes Chamber of Commerce. The' executive secretary provided 
not *only useful guidance to the pro'jeijt director, but many 
letters of introduction that opened doors ta many local 
companies. With few ekceptions, those companies which^ 
received letters by the Chamber assisted in teacher training, 
'field trips, and job trainings The vice president of the » 
Chamber, in charge of educational progriams,, made one of the 
most generous of offers. He offered' to use '^he major 
compan^i^ in which he was manager, as k training site for 
Project' 0. A. T;i pupils. The^idea! was to pair/ pupils with • 
oualified employees on some regular schedule, throughout 
the school year for the opportunity of watching and listening 
as the employee performed jtiis work and shared the experience. 
Then, during the follQwing summer, the pupils were Vo ITq 
employed in some capacity with the company.}^ The vice pres- 
ident offered his and his staff's direct assistance to gain 
the cooperation of other companies to expand the .venture. 
The project director uas .unable to. gain administrative 
apprpval for this Ghange in Project O.A.T. and, had to 
decline the offer. • . 

The Occupational Research Unit was requested, on several 
occasions^ especially during .the initial months of the project^ 
to provide assistance in evaluation. The only assistance tkat 
was given' came late and aft^r much needless effort and waste 
of time. , ^ 

Six local clubs were retjuested directly to hear a presentation 
about Project O.A.T. Other groups were contacted indirectly. 
,Two clubs responded positively. 
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'TRAINAELE MENTALLY RETARDED FUPI^^ 

During the 1973-7l|. school 7ear> trainable mentally retarded 
pupils 'in the target popiXLation were taught in two self- 
contained classrooms housed in separate schools; North 
Vilkesooro SLementary and Villcesboro Elementary. Ages 
ranged frctm six to twenty-one. These pupils 'were re- 
grouped aceotrding to their age at the beginning of the 
.1971^-75 school year. Pupils of age twelve to twenty-one 
were taxight at Villces Central Hi^;Xi while younger pupils 
were taught in the Vilkesboro class.. The instructional 
program for the older group of pUpils is discussed here. 
The teacher^ 8 evaliiation of the program is included in 
EVALUATION BY TEACHERS. This , group of pupils was not 
incl\tded in some of the data f*epdr,ted in other sectioxis. 

Inatffu.gj?Aonfcl mi>thodg,,ar>d^bjeftldJfts were modified- f orchis 

grpup of twelve, pupils, although the' basic design of 
slanting instruction towards occupational preparedness 
remained a foremost consideration. Cl.assroom activities, 
such as, identifying food containers > preparing meals,, . 
setting tables, housekeeping, selecting^ clothes, and sewing 
were -few of the numerous instructional activities involved 
in th* self-help and help-others skills they were taught. 
Academics, tho\igh not as practical* an instructional effort 
for trainable pupils> involved^jbhe^e.coghition of safety 
and traffic signs, basic ir«r<Siif6ulary, identification of 
-mpney, personal data, eto-^ Several pupils were able z6 
acquire greater academic proficiency such b,s counting and 
making change. These skills had immediate usefulness when 
the, pupils sold pom-poms they made for athletic events. 
Pupils' learned to identify occupations by nam^ and type of 
work performed. , Several learned to recognize jobs they 
could perform, especially service jobs. One pupil was 
successfully employed in the ischool lunch room. Though ' 
field trips centered mostly on experience. related_^acjbi^vi- 
ties rather than on tours of businesses and Industries, 
thetoe pupils learned skills associated with several local 
industries; such as, painting, woodworking, gardening,' 
sewing, and weaving, to name a few. A great emphasis, 
wpon occupational cifafts von ribbons for several pupils 
when they displayed their work the l)ixie Classic Pair 
in Winston-Salem, North Carolina. Social development was 
no small mixture in these learnihg activities. 

In the direator's opinion, the instru'ctional methods 
developed for ^ this group resulted in a positive and, 
probably, lasting influence upon the pupils, the tiaacher, 
and the pro^rafri. An increasing effort will need to be 

placed upon speci-f tc-j ob-^skiH-s ^related to- eventual ^ 

employment in the community as these pupils * become older. 
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Much effort on the teacher »8 part* can be done to teach ' 
skill's iihich are essential to the transition of pupllB 
'Into sheltered^ semi-shelteredA or community employment. 
\This Is said In fiill recpgnltloA of the great strides 
already taken In that dlrec^pn.; ' / 

Cooperation between Itfcal agencres would be very helpful, ^i^' 
Mf not abBOlutely essential, for adequate job placement " 
for these public Bchool pupils. 'For Instahce, the mutual 
efforts ef .the school system, 'fthe Social Services, and 
Vocational Rehablll^tatlon would go ^a long way towards 
making trainable mentally retarded- pupils employable n 
and placing thepi into appropria^Ws work sltuatlojis in the 
community. ' ' • ^ 

TE4CHER OPINIONS 



Pour areas were donsiderjd to be worthy of investigation 
in regard , to the opinions held" by teachers and the affect ' 
of Project O.A.T. on those opinions over the course -vof 
-time. Those areas we2*e as follows; 

. , \ " • ^ • , 

1 ) Affect on Pupils 

^ Skill Gains . . 

Attitudes , 

2) Organization 

'Program Implementation 
. ^ ' Teaching Methods 

J4aterials I - 

3) Reaction of Others . ^ ^ 

In School 

Outside, of School ' ' v . . 

Personal Involvement 
Acceptance ^ , 

Responsibility 
- Satisfaction 

An opinionnaire was developed and administered at the beginning. 
And at the end. of each school year. -Appendix E contains a 
detailed description of the opinionnaire design, ' computational 
procedure, contents, and results. A discussion ^of the results 
appears here. o : < 

Affect on Pupil s< ' ' 

When asked to evaluate specific gains, the group of teachers 
were less positive about language skill gains as the project 
progressed- (Refer to J^ppendix jff5)» Opinions about math 
declined sTightly for the first ^ year followed by a substantial 
positive increase "during the sec.ond year (#2). Regarding 
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overall educational improvement, reeponsea remained relatively 
unchanged (#3##if;##Q). This suggestc that noticeably increased 
gains in language and-math were expected to result from the^ 
project but were not evident to teachers at the level they 
had wished to attain. Too, -the increase in positive opinions 
about math, suggests that 'math may be more readily applicable 
to "the. occupational world and an objective that was more 
readily \mdertaken by teachers* All responses about pupil 
attitudes (#6^#7,#9) are positive for the grOup, but are 
higher at the end of each year than at the beginning. In 
contrast, .pupils 'indicated lower attitudes, at the end and 
higher, positive, attitudes in the beginning of each year 
(Refe;r to. HfPIL ATTITUDES). Teachers indicated little 
c'hange in high positive opinions towards their rapport With 
pupils (#1).' 

Organization 

The positive ijicrease made during the first year remained 
relatively unchanged duiring the second year regarding the 
opinions 'on the suaci^ss of Implementing the project (#20). 
However, concerning the continuation of the program, a slight 
djrop in the positive opinions occurred during the first 'year 
while an increase took place in the second year (#15). A 
similar drop ,ajnd rise occurred in opinions relating to th6 
input which teachers felt they could give (#10,#11 ,#16). 
This suggest that teichers were more comfort able^follcH^ing 
their individual program plans ^Aiich they developed during 
-.thi^L js.ej:^and_ye.a^^ they were in following group_plans . 

developed for the first year of the project. Too, this' 
change indicates that teachers were becoming more confident 
of their possibilit^ie^- for parrying out the project. Opinions, 
about' recond keeping declined from low positive to loi^" 
negative (#17)*« Some record keeping was reouested during 
the first year. None was "reouested during the second year. 
The decline in positive opinions suggests that the recond 
keeping was not felt to be useful even when teachers 
developed instiniments themselves. (Teachers felt the need 
to develop the A^ssessment Record of Educational Competencies. 
Refer to APPENDIX C.) Too, though teachers were reouested 
to respond to statements about Project O.A.T. only, other , 
responsibilities for record keeping may be involved with . 
their responses. There waj little change in positive , 
.opinion$^^ about orienting '€he curriculvim towards an academic- 
oc cupationa l approach (jf12»#1 3<#1i)-<#l8) and, as mentioned 
above, teachers indicatedthat they were able to implement 
th€r project. Opinions became more positive as the project 
proceeded regarding the materials with which teachers had 
;to work (#19, #21 ). / 
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Reaction of Others 



Opinions concerning the cooperation of other teachers^ were 
high positive with little change throughout the project 
period (#23). However; opinions about the familiarity of 
other 'teachers with the project and their desire to parti- 
' clpate dropped from very low positive to negative (#2ij,, 
#25)* Positive opinions^about the principaii* involvement 
started low each year 'and substantially increased by the 
end of the year (#26). .Opinions about pare?it reaction re- 
mained divided until a slight increase in positive opinions 
occ\u*red at the end of the project (#2'S). Thi^ reflects the 
consisjbently greater amount of cont6tct'',teachers- had With 
the community businesses and industries and the little 
amount of formal contact with parents. 

Personal Involvement 

Consistently positive opinions^ are , indicated by teachei^s in 
regard to acceptance of.^the project (#28, #37). Regaj:*dlng 
teachers opinions about their freedom to develop the program 
the low positive score declined to low negative during the 
first year and became l,ow positive again during the second 
year (#36). This suggests that acceptance for the program 
development waned as teachers ^took less responsibility \ 
towards the end of the first year. The project director 
indicates that teachers were reluctant' to develop either 
cooperative or individual plans for' the second yearns 
instructional program. Opinibns regarding ^i-fferent aspects 
of project responsibility varied^^^^or instance, opinions 
about their own overall responsSc^lity for the project was"^ 
relatively high among teachers (#29).^ Positive opinions 
about responsibility fpr securing and deVeloping materials^ 
t)iemselves increased substantially ,the first year but 
greatly declined the second year (#31). Teachers were 
divided as to their heed for assistance to carry out the 
program, though there was some positive increase towards 
self-reliance' (#39'). There was' a low negative group 
opinion about itji'e responsibility of teachers for changing 
attitudes, of pupils (#i|.t ) . As for finding the time that 
was needed, the low negative percentage suggests that 
teachers are of the opinion that too much was expected 
of them for the amount f time they had {#k^). Opinions 
varied in regard to the satisfaction teachers expressed 
-wirth"d±f f erBTrtrnErepB-ci;^ oT^ire~ip'TV^w<str.- rk sliirght iYT^ — " 
in -high positive opinions regardin/?; satisfaction with the 
instructional results of the urogram 'occurred during the 
first year but remained relatively unchanged the second 
year (#30). Too, positive opinions regarding- enthusiasm 
of teachers increased from the beginning to the end of 
each year (#32).^ _Satisf action wi'th teaching those pupils 
increatged at^tfie same amount ^and time as did teacher 
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enthusiasm (#33), However, what teacher, felt they were 
accomplishing appeared to decrease from W© beginning to 
the end of each year, though opinions did' remain positive 
(#3li.). Little change occurred regarding teachers' overall 
satisfaction with the proj'ect. Their opinions, remained 
positive but low (#3^). With regard to the professional 
growth and preparation of teachers themselves, their low 
negative opinions, maintained throughout the project 
perfod, suggests that they felt little was accomplished to 
increase their capabilities for such teaching tasks (#30, 
#lj.6). ' ■ » ' 

-T^OST STUDY ^ - - - 

^^^^ - » 

K discussion of the expense involved' with initiating change 
in kn educational program is appropriately considered in 
this chapter. The purpose of Project O.A.T, wais to adjust 
the focus of an already existing program, not to establish 
a service that was previously non-existant . i4Qn6y was 
annually spent' for special education.. By us^ng the existing 
resources and ^expenditure of funds, but ^to do so' with a 
slight twtat in foy^s, relatively little additional cost 
Will be Incurred to, a s.chool system intent upon improving 
a preparatory program for the mentally retarded by means 
similar to those used in Project O^.A.T. This is not to^ 
give the false impression that there is not a challenge 
._,jtj3_ Ao__so_*,. _jni willingness to shift from one 

method to another or make some slight changes, Ifhe greater 
will be the success and, important- to administrators, the ^ 
lower will be the cost. ^ 

'project O.A.T* was.>funddd at ^$39,000 for\ 2? month period. 

-A -substantial portioji on those funds went f or ^the employ- 
ment of a project directjor *aiid eauipping an off ice. ^ The 
willingness and preparedness of. a special education director 

'to assume these program alterations would eliminate such 
costs. Smaller systems which have no special education • / 
director might use a counsellor, a orogram coordinator, a , 
superintendent, a committee of teachers, a teacher, etc.^^ 

Though each.tff the' project' schools was , allotted funds for 
special educational material's annually, wfth little exception 
those funds. were not used for Project O.A.T. objectives. / . 
Instead, "funds budgeted for Project O.A.T* materials were , 
relied upon. Proper .utilization of existing local funds and 
per'sonnel should alsp- diminish the cost of transportation 
and travel. Costs related to research would not be 
necessjary to establish a similar program unless replication ^ 
or related investigation -were felt to be useful. However, 
some amount of teacher orientation and training would be 

65 ^ 



incLis:^ensible. Again, thoughtful planning with wise co- 
operatic for the use of resources will reduce, inservice 
costs. Ebcample: Throughout both^years of the project 
period, several days were used for* inservice and teacher 
workdays. None of those days were used for inservice' 
related to Project O.A.T. Most school systems presently 
carry out some type of in-service for teacher traini'^g. 
The tendency to bellev.e that money is necessary to bring 
about change is a J:,»ll^cy that may tend to produce quite 
the opposite effect, tocal determination will go a long 
way towards reducing the incmetary cost of : change. 

Table 10 provides a breakdown of the costs incurred in 
the operation of Project O.A.T?.-^ It cannot be over- 
emphasized that Project O.A.T. can l^e continued in the 
present schools and that appropriate changes can be 
implemented in other school systems for not more than 
the costs that are usually incui*ed for present programs. 
That is an attainable goal dependent only upon planning 
and cooperatipn. 



Table 10. Project O.A.T. Costs For A Twenty-Seven 
^ Month Period. 



Personnel and Benefits I $28,963 
Materials * J 



Instructional^ 3* 730 




Testing and Guidance .1,1 60 

Tijanspertation ' "^$3!^$ 

T^^avel ^ 880 

In-Service Workshops 90? 

Supplies ^^0 
Communications 

Eouipment , , 1^02^ 



$39,000 




•>Refer to discussion in COST' STUDY 
for cost reduction suggestions. 
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CHAPTER V 



CONCLUSIONS 



A' glimpse of Project O.A.T. has been demonstrated in this 
report. The limitation to a report is xuif orttinate in that 
the product must be seen through its wrappings. A great 
amouAt was undertaken. The successes and the failures - .v 
both were present - cannot be sTimmed^ viewed^ and ukiderstood 
in such detail as to provide imfaultering guidance to 
educators at all levels of instruction and administration. 
The evaluation of Project O.A.T. attempted to be both 
comprehensive and critical for' the purpose's of information 
and demonstration. Perhaps, despite the lack of videotapes 
or films or on-site visits. Project O.A.T. , as revealed 
in this^ report, will, be useful* 

Can the program that was developed by Pro ject. O.A.T. be 
continued? The ouestion is not whether the objectives that 
wer^ tinder taken were indeed met, but whether those objectives 
were willingly accepted as continuing goals of teachers, 
administrators,- parents, and community. There has been no^ 
great clamoring heard for such continuation. But, indications 
have been m9.de that some of the strides were taken in the. 
direction that educators will continue to proceed. Project 
O.A.T. was ambititous to lead the way. / - * 

The ease and the willingness of continuation will be the 
true test .of Project O.A.T. The methods are not rigid and 
educatjors tfaxmbt afford to be. No one professes that the 
goals Are easily met. The greatest challenge will undoubtedly 
go to ^special educators who must truly test the flexibility 
of their* definition of "special*" ' Th'oseS^^ are reluctant 
to find a place for occupational preparednes^^^in special 
education preclude the possibility for curriculxim adjustment 
of the kind proposed in Project O.A.T. To think ^hat others 
are more qualified to make pupils occupationally prepared 
is to take the back road to learning and find shelter in an 
excuse that fail.s to meet the, needs of pupils who have 
mental handicaps and, for that matter, any pupil. The 
challenge is there to make school education congruous with 
life education^ Project Occupational Adjustment Training 
has attempted to demonstrate and evaluate some method's. 
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CHAPTER VI 



RECOMMENDATIONS 



The pPdoommendat ions %*ilch follow are ntltner placed in 
order of priority nor are all the reooWendations that 
could be made. These are given so that their contideration 
niay help to facilitate desired program changes in the 
schools in which Project O.A.T. was conducted and in other, 
school systems wishixig.to implement similar curriculum 
adjustments; . 

A planning committee selected from all involved staff 
members, community agencies, and parents should have 
responsibility for the formulation, implementation, and 
continuation of curriculum changes. 

' . ■> ■ 

A comprehensive and continuing program for training 
teachers shoxild stress techniaues to develop the con- 
fidence and involvement of teachers. 

Firm commitments for all necessary services and asisistance 
«hould be obtained prior to the initiation of a program- ' 
Which will be dependent upon them. 

A work training-placement cpraponent should be similar-.to 

other training-placement programs offered by the school 
or, if an experimental design is undertaken, sufficient 
flexibility to make appropriate adjustments should be 
allowed. ■ « . . > 

Occupational preparation should be adjusted to all levels 
of the curriculum as well as fit into the total school plan. 

Th0 program shoxild be formalized 'to the extent that a change 
of personnel will not; alter' its ^ c6ntinua€*s)n, nor shoiiLd it 
be so structured that innovation is hampered. 

• C.N 

Evaluation .of pupils and program^ should be thorough and 
ongoing. 

other pupils with characteristics that are exceptional should 
be included. ■ 
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APPENDIX A 



REVIEW OF LITSRATURE AND RESEARCH 



A report issued by The Preaident's, Committee on Mental Retarda- 
tion and The PresidiBnt's Committee, on Ebiployment of the Handi- 
capped^ documents the need for the TMited States to provide 
equal citizenship to the mentally retarded by means of appro-* 
priate education, trainings rehabilitation and . employments 
These committees are putting forth maximum effort to inform 
employers of the mentally retarded lis a valuable manpower re- 
sourM. A later report from the Committee on Etaploymerit of ^ 
the Ittindicapped3 included the fact that 93!^ of the mo^e than 
6,000 mentally • retarded men and women hired by the federal 
government have been successful in their Jobs even though 2/3^ 
of them* had not been previously' pmplojred • 

A follow-up study of 129 mentally retarded pupils who had 
been involved in an occupational educational workatudy pro- 
gram in the Wilmington Public SchoolsM- ^revealed that 5lj-^ of 
the pupils were in service occupations and that $<!Xfo or better. 
oP the pupils received above the minimum wage, we^re promoted, 
fmA/ov were employed full time. 2% recieved welfare payme'tits, 
10 werd in the armed fprcesj, and 121^. were taxpayers. Charles 
Kokaska,5 in reviewing^ follow-up r.tudles, supports the find - 
-4nga— that— wifch^^theHPi^'Cper educarttona-1— background -and— yo 
training, the mentally^ retarded are capable of moving through 
a number of. work situations, often increasing' their work skills. 



' '^President's Committee on Mental Retardation, Tliej- 
and The President's Committee on 'Employment of the Handicapped, 
'Hiese, too. Must Be Equal; America's Needs in Habilitation 
end anployment of the Mentally Retarded ^ (Washington, D.C., 
1969). ' T 

•^President' t Committee on Emploj^ent 'of the Handi- 
capped, The; Mna Years of Progress; Etoiuoyment* of the .Men- 
tallx Retarded ^nd Mentally Restored, (Washington, D.C., 1970), 
p. 3- . . 

^R. A. Relter, "Pollow-up Study of Occupational 

Education ¥ork-Study Program Leavers,'.' (Wilmington, Delaware; 
Public Schools, 1967), pp. i 2-10. 

^Charles Ju Kokaska, "The Occupational Status of the 
Educable Mentally Retarded:" A Review of Pollow-up Studies," 
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Kokaska suggests that the abilities of 'the mentally retarded 
.person must be developed as early in life as possible to allow 
them 'to enter the labor market that i'equires flexible, adapt- 
able, and marketable skills.* 

In separate reports, iPaul Breeding^ and Leslie Brinegar? stress 
the importance of cooperative, efforts in establishing programs 
for the mentally retarded. When the Divisions of Occupational 
Education, Special Education, and Vocational Rehabilitation 
focus jointly upon the problem, optimal school programming for 
these pupils can be realized. The Wes.t Virginia State Division 
and. the Cabell County Scl>ool Board conducted a three jedv Vo- 
cational adjustment project»8. The scjiool was responsible for 
curriculum planning, academic instruction, social skills, work 
concepts, and adaptjlve vocational training. The* Division of 
Vocational Rehabilitation provided^ such operational aspects ^ 
asr work training, ' counseling, job tryouts, placement, and 
supervision". A six month follow-up revealed that all students 
were retained by their employers,. Haroid Shay reports that 
follow-up "studies reveal that handicapped adolescents tend to 
remain in school longer, and there has been a significant in- 
crease in job placements when cooperative "efforts have inte- 
grated academic al^udies with on-the-job ♦training, 9 



" Journal of Special Education > II (April, 1968), 369-377. 

6paul A, Breeding, "Rehabilitation Programs and Ser^ 
vices in Schools Developing a Statewide Plan for Work-Study 
Programs , " Program Developments in Mental Retardation and 
Vocational ^Rehabilitation, ed. George E. Avers. (Washington. 
DTcTI American Association on Mental Deficiency, 1968), pp. 
38-1J.6. 

7Leslie Brinegar, "Indiana's Work-Oriented Program 
for Educationally Handicapped Students in Secondary Schools," 
Program DevelopmentSv in Mental Retardation and Vocational Re- 
habilitation, ed. George E. Ayers. (Washington. D^-Cr Am- , 
erican Association on Mental Deficiency, 1968), pp. 47 •53. 

8' 

Cornelius L. Williams, "Coordianted Programs of 
Vocational Rehabilitation and Special Education Services for 
the Mentally Retafrde4: Project RD-161|9-D, " (Charleston, West 
Virginia: Vocational Rehabilitation Division, '1968). 

9Hai?old P. Shay, "Cooperative In-School Rehabilifia- 
jbion Programs — At^ Overview," Innovations in Vocational Reha^b-> 
llitation and Mental Retardation , ed. George E. Avers. (Wash- 
ington, D.C. : Aiherlcan Association on Mental Deficiency, 
1969), pp. 12-18 
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Olivei* Kolstoe, evaluating the results of the Bnploytnent 
Evaluation and Training Project at Southern Illinois T^iver- 
sity, suggest that the crucial factors determining the men- 
tally retarded person* s suitability to the world of work is 
the development of .personal, ^ social and vocational skills 
rather than academic slci'lls.^O Philip Chin contends that on- 
the-job training experiences are probably the most valuable 
aspects of education for the- mentally retarded personal! 
Chin suggests that as .many different placements as possible 
should be available in unskilled -and skilled ta'^ks and in 
sheltered workshops and competitive work situations. 

Summery 

• 

Programs of occupational preparation Jor the mentally retarded 
have been carried out with reasonably gpod supcess in public 
schools and elsewhere. The conclusions drawn by researchers, 
reviewers; and special committees concerned with the subject 
indicate strong support for programs that have as their goal 
the occupational self-sufficiency of the mentally retarded. 



K^Oliver P. Kolstoe and Roger M. Frey, A High School 
Work-Study Program for Mentally Subnormal Students (Illinois; 
Southern ijllinois University Press, 1969), pp. 39-i;9. 



^ p^Philip C. Chin, "The Habilitation of the Educable 
Mentally Retarded through High School Work-Study Programs," 
Teaching /bhe Educable Mentally Retarded , ed. Harold D. Love, 
( Berkeley, California : McCutchan Publishing, 1968) pp. 291- 
312. ■ 
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PROGRAM OUTLIMB l973-7l|. 

OCCUPATIOMAL ADJUSTMENT TRAINIMG 

Grades Six through Eight ' 
I 

The three following parts of study aVe not* to be taught at the 
exclusion cf the others, OAT teachers will use 'these parts to weld 
together an intregal, comprehensive occupational preparation program, 

I. Units of Study> 

The units .of study are not! meant to be inclusivet* These units 
are merely guideposts by which. the imaginative teacher can build a 
solid study of perforrnancc oriented activities with the following 
major goals s ^ 

To offer a broad expToration of occupational oppor- ^ 
tunities in V/ilkes county. / 

To prepare pupils to make appropriate occupational 
. choices based on developed interests. , ' 

To invpstigatp with pOpils the skills, responsibilities, 
and training required far occupations within* several 
local businesses and industries. 

, To provide aft opportuni ty. for pupils to participate in 

job related experiences-. ^ 

To provide pupils with the opportunity to visit job 
sights first-hand While employees are performing' 
thei r work. ^ _ 

, . To develop In pupils a work ethic** • 

Each unit is approximately one month in duration. Generally, 
teachers will not pursue the same unit simultaneously. Thu^, teachers 
will build on the experiences of their colleagues, 

t 

/ Field trips will be scheduled periodically to coincide with the 
planned sequence of- learning activities, , ' 

Understood is that al Taudio-visual , prepared, and teache,r-made 
materials will be utilized as available. 

The units of study will change for each school year; Th^oreticaK 
ly, a pupil would study twenty-seven types of businesses and . industrie.s 
during the middle school grades six, sievcn and eight,.' >^ 

Again, these units cf study which follow are not strict outlines 
for class activities* Rather, they are springboards for actively 
engaging pupi Is ih occupational preparation, 
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COSMETOLOGY A'lC BARBERING 

Objectives t 

' ^' tUfMl "^V^ .relate the importance of hygiene to the personal 
nabits of proper grooming, 

^u^^!^ u^'^ identify the materials used by the beaut{ci-)n and 
^ne DarDer»* { 

^' ^' ni?i^%ni'L°w^''''u techniques of'shampoo.i ^9. setting, clip. 

ping, .and styling hair, as well as manicuring and applying ma;;e. 

• Pu!il^ ^Jll ?«'"°";i''ate performance of grooming skills.. 

and bbauticianr Prerequisite' training necessary for barbers 

Activities}. 

. 1 . Read The Delso Sisters . 

2. Colle^r"materiaTs~anT-identify their use. ' 

3. Set up a permanent grooming corner for pupils to use 

S' oZZll7.ll?: hair clipping by a pro?e?siona? barber. 

slSn^ JJuJh?L''?fI:S^^^®!! °t '^ke.up, manicuring, shampooing, 
■ beJStl?i'an!^ ^ ^ cleansing skin by tea?her and/cr 

. . 6. Prepare a bulletin board describing the need for proper nroor- 
}!??ln'JS« f 7^ces offered by barbers and beauticibns, anS the 
training dnd opfjortum ties in these services.- 
/. Make scrapbooks on grocming products, methods, styles:, etc. . 

Jtib Sample: ' * • , 

Have pupils prepare, shampco and -set hair (wig)> manicure ftnq^r- 

-na-i-i-s>- and-ap-rl y- cosmeticx^^^ . * 

Field Trips-: 

School of Beauty 

Little Hobo Barber Shop . 
' Lady Dee Lovely 
Village Beauty Shop 

rolloy-Up: ; ' ■ ' ' 

£;l!5«-?!!? discuss with pupils the several -duties apd skills of 
af a nidyhood.'""''"' """"'"'^^ '^^^""^"S, and Spporj:uni t?e;- 

Materials: 

. fiirror deodorant • - ' 

nai r dryer soap . 

^ -shampoo toothpas-te " - ■ 

_ creame rinse toothbrushes . ' '• " ■ 

hair spray . bowl 

lip stick _ . 

eye shadow 

brushes ' . • 

combs 

filers' ' ■ . . » 

nail files ' , 7k * ^ 



onory Boards 
manikin head 
J"">t water 
ERjCnS^fnail polisli 
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WOOD PROCESSING 

Objectives: 

1. Pupils will identify at least five types of trees iud des,cribe 
their value as lumber. , 

2. Pupils will observe the harvesting and/or milling of lumber. 

3. Pupils will observe .the processing of lumber into building mat^ 

^k. Pupils will be able to identify the types'of occupations found 
in the lumbering industry and describe the responsibilities and 
qualifications for each. 

Activities: 

1. Make a tree identification bulletin ijoar'd or scrap book using 
bark and -leaf samples.. — 

2. Make wooden or metal tree identification markers to label the 
.trees in the school vicinity, 

3. rtak$ a disp.lay of .various lumber samples and list the uses of 
each. Present, the display to the school library. 

H. Class visits by resource peopje: 
' • Forest and Conservation Ranger - £dwin McGee - 

Reforestration - Mr. Chipman 
Forest Fire Warden - Phi lo >hi 1 1 ips ^ 
Procuring Agent - Mr. Forester at Key City Furniture Co* 

5. Take photographs of various people worki ng in lumber industry. 

t). Make a model saw mill and lumber yard out of scrap wood, pdper. 

Job. Sample: . ^ . 

Make pressed board f-r-om chips. Start either with saw dust or make " 
chi.p5 by whittling scrap wood. Crush chips. Mix thoroughly with 
glue then press into a square mold to let dry. V/hen ha^d, remove • 
from mold, cut, sand, and padnt to make a useful product^ 

^F ie Id Trips : 

Ray Sheppherd's Lumber Company to see logs sawed and chioped. 
Buchan Lumber Company to see saw.ed boards finished. 
Abitib-i-Carolina Corfxorationj;to see pressed board made from chips. 

Fol low-Up 

Have pupils list all the jobs done in the lumbering industry fcr 
each company visited and describe the duties of each person working 
there. Discuss the opportunities in lumbering in Wilkes county. 

Materials: 

scrimp wood . . , • 

saw dust ■ * • ' • * 

glue ' . • 

paint ' • 

sandpaper 

saw 

paint brush . ' 

camira 

• ■ fi In '■ , . 75 I . . ^ 
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, FURM^TURE M/^NbFACTURING. - . 

Objectives :* * - * . . 

\. Pupils will undorstgiid t\ 2 yaricus types of, occupoticnn .found 
in'furniture manufacturing and the duti.es, ^juaVif icatjons,. and 
opportunities for employees, v • 

; 2. Pupils ujnderstand the ecpnonic importance of furniture 

malj^jjgHfp Wi Ikes county, • * • ^ 

Pu{lTl » wi 1 1 observe the production of'furniture. , 
Pupils will, show an understanding of the skills needed to per- 
form the job^? in a f urni ture .factctfV* - • * 



2: 



mtivities: ' • , 

K P.repare a list of questions to ask furniture manufacturing 
employees about their jobs,- • • . , . 

2. Place the questioris and answers on-a bulletin board about jobs 
in furniture ccfnpanieS here in Wilkes couaty, — . 

3. T.ake pictures to use on a bulletin board about people perform- 
^ ing their.- jobs in a furniture p^q,nt. 

Have a ski*t(:s). Let scrn6cne role-play a foreman ^^^ev; -fimplloyee, 
long-time employee, etc. Set up situations of conflict and let 
them resolve;^ such as, late to work, pranks on the job^ mean 
and demanding supervisor, etc* 

• 5* Make two t6ams , Arrangein an assembly line to, construct pape" 

boxes using construction paper* Judge' qua li ty and quantity..* 

• 6, Describe the use of assembly line production* 

?• Moke a model of a furniture plant and th,e. equipment used in it, 
8. Read Shp[) Made Easy and Working With V/oo'd *- 

Job^5amp1e: - / ... 

Make and seM doll furniture. ^ • ^ ' " 

Repair, refinish a.id/or antique furniture,.* 

Field Trips : » ' ' 

K American-Drew Furnitur^e Company ' 
Key City Furniture Ccoopany 

Fol1cv/-Up: , ' . ' 

Discuss the training and experiences that would be helpful for 
a graduating senior in order to do well in furniture making.^ 



Materials: ^ 
' hand tools ^ 

sandpaper * 

glufi 

varni sh 

antiquing ki t 

paint brush 
• thinner 

u^od furniture* 

Ccimera 

fi Im.' 
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FOOD MARKETING C , ' 

Objectives: 

1. Pupils will know the various jcb^ in food marketing and the 
duties^ qualifications*,. and opportunities of each* 

2. Pupils will observe employee^ performing their jobs. 

3# Pupils will knew the functions and importance of food marketing 
in V/ilkes county^ 

^Activi ties 5 * . . 

1. Prefjiare a bulletin board using magazine pictures tc show tho 
chain of food from farmer, to processor, to packaijer, to dis^, 
tributor, to wholesaler, to retailer, to Kitchen. 

2. Prepare a bulletin board showing the jobs 4n food markoting; 
especial ly, grocery stores.. List the responsibilities of each. 

3. Draw a floor plan for a grocery store and outline where scjch 
things as the following would bc located: canned gooc-s, frozen 
foods, vegetables, meat counters, meat lockers, aitjlies, check- 
out registers, etc, 

^ Make a model groeer'y--s-t-ore-osi-ng--theH^Ht:>ar--fH-an-dr^^ ^ 

5# Role olay situations: Let, pupils pldy employees, custcrflGrs^ 
' salesmen, etc. Give situations to act, 

6, Take pictures of -employees doing their work, 

7* Read The MA lers and V/i 1 lie B,j Butcher , Baker, Chef , 

Job Sample: • . ' - ^ . 

Set uij a gracery store facsimi le'usina discarded (Containers. 

• Use a cash regirster to figure the bill for various combinations 

of purchases. Each pupil can play a di f ferent" role until all have ' 
had the experience. ' ^ ' 

Field Trips: * . - ^ 

Lewes Food Stores^ Inc» ' • 

Warehouse / , 
• Grocery store 

< ' ' - ^ 

Follow-Up 

Discuss and list the class likes end dislikes about food marketinq. 
List as many Grocery stores in Wilkes county as the class can think 
of and estimate how many people might be working in th^ grgcery 
business in Wilkes ccanty. , \ . 

Materials : ^ ' ^ • - . ' ' ' 

" . . cash regi ster r * 

card board " ' > ^ v * 

construction paper / ^ . . * 

discarded food containers ' ^ ^ 

• -ra? Si king tape • ' * 
markers \ 
camera ' ' \ 
film 
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Objectives: . ^ 

1. Pupils will learn about the occup^aticns and their fuwclcn? 
found in the construction- tSuSiness-; electricians, carpenter 
plufnbcrs, roofers^ painters, ojchi tec ts, .-foremen/ masbfJi^ etc 
• 2. Pupils wil'l observe employees per fcJrming their trade skflUn. 
3. Pupils will observe the various stages in constructing a bujld-- 
ing. ' 

Activities: 

1. Explore and compare several house plans, 

2. Draw house .plarjs to scale. , 

3. List materials and quantities needed to build the houses drawn. 
k. Estimate the time to build and lab^ costs.. 

5. ' List the cost of materials from supply catalogs. 

6. List the types of jobs to be done and the various types of 
skills ^workers will. need. 

7. Make a fnodel of t-e house drawn, starting from the fcunc!3tio/>- 

8. Prepare^ questions to ask employees of a construction company. 

9. Prepare, a buT:letin board showing each job in construct -on i the 
duties and qualifications for each. 

Jrh Sample: \ 

Build a small 1 shed, green house, lean- to, bock shelf, etCc.v that 
V can be use-ij someplace in schoc^l or in the classroom. 
Build somc'cbing to be sold. 

'Repair something at sjchcol, "(Make a pt-incipal ha|:)?^.y). 

^ ! . ^ 

Field Trips.: i 

' Foster-rSturcjivant Construction dompa^ny 
Sherrill FaW Construction Company 
Claude Foster Construction Company 
Jenkins Uholiesale Building Materials Comparry 

Fo11cv/-Up: - i • ^ 

\ ^DJac.uss the advantages and disadvantages of working 'In conrr-truction 

'':ave pu''>i Is .draw ixictures of what they would be doing tf they / 
worked in oohstruction. Have then tell' what they would mo^t prcfeii 
doiqg in construction and wKat they would least prcv"^r doirg r^-d 
.why. i 

Materials: ! ^ • . 

housfe- plans 1 
' •£upn)ly catalogs ^ - 

s*':rap lumber i . ' ' 

hand tools . ' ^ • 

nails 

mo suring ruTes ^ • . 

;>a:nt ' . . ' 

brushes 

thinner • . . • 
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HEALTH AND CHILD CARE FACILITieS 

Objectives: ^ y , 

!• Pupils will knovL the various jobs re]titf^ to patient and child 
care, and the duties, qual ificationSy^raining, and opportune, 
ities in each. 

2. PupiTs will observe em;^Toyees p€rMtming thei*r work in a hosp- 
ital and a day care center. 
. 3. Pupils will participate in some activities related to work em*- 
ployees would perforin in a hospital and day care center. 

Activities: 

1 K Prepare questions about qualifications and training to be ssk^d 
J emp 1 oyees . \ / 

2. Read Marie Perrcnej Practical Nurse. ^ • 

3. Prepare a bulletin board showing the types of jobs in a hospital' 
and a day care center,,. indicating the importance of each. Show the 

- qualifications and training tKat is needed. ^ 

k. Basic first aid. Request a resource person from the Red Cross 
to demonstrate and then have pupils demeans t rate on one^another. 

5. Read and discuss materials related to nutrition! , 

6. Study food preparation and table setfing. ^ * 

7» Prepare a book on jpbs iri health and child care faci 1 ities and 
give the btok to the school library^ Take photographs to add. 
8. Read an oral thermometer and take the pulse. 

Job Sampler 

Assist the kindergarten or first grade teacher with some learning 
or '^maintainemce tasks. 

Make a bed without a patient, then with a patient in it. Use either 
. a dol 1 pr a pupi 1 . \ r 

Help a patient(pupi 1 ) out of and into a bed, a wheel chair, a car* 
Feed an incapacitated patient (pupil). 

Field Trips: • ^ 

V/ilkes General Hospital 

V/ilkes Day Care Center ' > * ^ 

Carolina Rest Home' . * , 

: - /• - 
Fpl low-Up: • ; • . . 

Discuss what has, been observed and- studied. Ask pupils to select 
•the job they would most prefer doing, /the second most preferred, 
apd.so on. For each job they ^re'fer,. have them teli or write what 
they wpuld be required to do c§i •the job and what they would have 
^to know to get the 'job, and how they could get the training needed » 
— ^ >< ^ ' ' \. ' 

Material s : 
bed 

, blankets) 
y ' sheets 
• * pillow 

first aid- kit or 

ccmparaferTe supplies 
thermometer (oral) 
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TEXTILE MANUFACTURING 



Objccfives : * ' ^ ^ . • 

l..|5upi|s will knew the' di fferent jobs available i-n textile manu* 

facturinc;. ^ ' ' * 

2. pupils will knew the oppor unities, duties and qualifications 



for. each 
PupiJ-5 wl 
. . 4^ Pupi Is wi 

Activities x 



Ob. 

1 observe the various jobs being performed* • 

1 know the textile products made in Wilkes county. 



li Prei^are a list of things to look for and questions to ask on 
a field trip to a textile factory. 

2. Take pictures on the field trip. 

3. Prepare a bulletin beard shewing the location crfS textile 
factories in Wilkes county and the products eacff makes. 
Read Mack Works In A Clothing Factory . 

5. . Make FTTst or aTT The rexti res tne class can think of and see 
how many are made in V/ilkes. 

6.. Make a display for the library of the textile products made in 
W-ilkes and label acn^ding^Xo which company, makes the product^ 
Request samples for this display from the, manufacturers. 

7. Study the operation of a sewing machine. 

8. Sort buttons, threads, or pieces of paper according to sisfe and 
color. Pupils can make the materials to be sorted.. - 



Job Sample: 

Design an item to b^ manufactured; a stuffed, felt Easter rabbit; 
a Christmas stocking;, pot hclder glovei apron; flop hat; etc., 
(possible gifts to a day care cefiter)^^ Establish An asse.mbly lipe 
procedure: One person lays out the- design,, another cuts,' ^another 
assembles., another sews/ another packages, etc. 

Field Tr-ips: " ' ' 

Mancy Kino Textiles ^ * ^ " * 

L.. and L. Manufacturing 

Modern Globe ' * 

iPeerless Hosiery • ^ 
Tcm Thumb gloves. Inc. 

V/ilkes Glove ^ . 

Ithaca Texti les , * 

Fol Icw-Up: ^ ' * ' \ , . 

Have pupils make a list of all the jobs in a specific textile 
company and put the jobs in order of descending preference for 
them. Discuss ^he duties and qualifications as well as th^ ^ 
advnnto^ges and di^sadvantages oi* work^ing for a textile manufacturring 



company, 

Materials': 

camera and fflm 
sewing machine 
felt or ploth' 
thread" 
buttons, , . 
ccnstruction paper 
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. " ^ AUTOMOBILE REPAIR 

K Pupils will know the sfeveral tasks/skills th«t ar^ inv-ivcd m 

2. PO?ils'C?irbe"aCie to list the jobs P^^forn^d in auto r^^^^^^^ 

3. Pupils will know wha-t trai,nins is necessary for each job and 
how thev can qet the needed training. ' i« 

h. Pupils will observe the emt^loyees performing their work in a 

5. Pupils wif?*participate in tasks related to auto repair. 

' r 

Activities: ^ ' ' 

1. Collect brochures from auto agencies. - 

2. Using auto parts catalogs, have pupils list parts and let each 
other find them .in the catalogs. , ~ 

3. Prepare a list of questions to ask. and thiitgs to look for at 
an auto repair shop. " ^ Mr^^ 

k. Prepare a bulletin beard showing what ^ auto repairman does 

. and howAhere he gets f^is training, ' ^rK.irat-rr *»t-r 

5. Make a poster showing the parts to a car, engine-, carb.uratcr, etc 

6. Make a ooster showing the tools and equipment- used. • 

7. Klentify hand tools by sight and write their names. > 

8. Discuss the advantages -and disadvantages to working as a" au^o. 
- repairman and ihe number of ^ people and shops, in Wilkes that 

, repair automobiles. 

. Take^apart and assemble a sman engjne and/or carbuVator using 
hand too lis. Clean all parts. 

Field Trips] • " , • . - 

Gaddy Motor Company 

Key City Motor Supply ' / , 

Key Cfty Body Shop 

Chick Haven Garage . ' 

•''°^^Have^)upils. li'St all the tasks an auto repairman must perform in 
the order tha.t the pupils would pr'e/er dping them. Have them tell 
why they make the selections they do. 



Materials: 

auto supply catalogs 

poster boards 
^ carburator . 

^ingFe combustion engine 

tool s 
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HARDWARE BUSINESS 

Objectives; , ^ ..... ' 

1. Pupils will know the various jobs performed in the hardware 

business.' . , , i 

■ 2. P'upils will know the. qualifications, duties and opportunities in 
the hardware business. 

3. Pupils ivf 11 observe emplcyees performing their jobs. 

k. Pupils will know the function and products of a hardware busi- 
ness. 

4 

Active tics J * * * * 

1. Prepare a - list of questions to ask and. things to look for. at a 
hardware business. ^ 

2. List all the products and services found in a hardware store 
by looking through a supply catalog. Make a bulletin board 
using. this list. -) 

3. Have the class. make a vocabulary list of important words 
usedMn the hardware business./ Have a contest. 

h. Make cut-out pictures from ccsnlet ruction paper of all the 
■ materials in a hardware store. \ 

5. Hake pesters showing how the hardware helps everyone. 

6. Pole playing skits, such as.;, customer describing, needed hardware 
while salesman tries to understand or when salesmaii discourteous- 
ly does something other than listenj salesman taking order from 
customer over phone; shipping clerk assigning stockers their 
work of which materials to load on wh.ich trucks and where 
drivers are to deliver materials; etc. 

7. List the various jobs employees perform in a hardware business. 

Job Sample : ^ ' ^ 

' Make or copy sample orders. Make a.'mock iny^toryof items, then 
deduct the quantities of. the orders. Re-order new stock (and back- 
. order if necessary) to keep supply stable. ' 
lUse a cash register to add purchases. 

Field Trips : ' ' . ' 

Lowes Stores, Inc. 
Qual i ty. EJui Iders Supplies 
Church Hardv/are Company J 

Follow-Up: . ... 
Discuss the qualificaticns, duties, and opportunities of working 
in a hardware business. Use the answers asked to hardware^' store 
emp'loyees to guide the discussion. 

Materials: . ' 

sanple purchase orders 
cash register 
hardware supply catalogs 
construction paper 

poster boards- , - . ' ' , 

inventory sheets * 82 
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II. Business Project 

The developmeat of a pupTls's value for work, his understanding 
. of the function and importance of work to the.daily livei of every- 
one, and his knowledge of business and industry operations are all 
desirable qualities that can be difficult to teach or to access 
.progress with unjess theVactual. opportuni ty to participate in the 
work experience Ts affqrded. • ' ; 

. Though the business projects can be related very directly^ t^ the 
activities and job samples explored in the uhits of study, they need 
not be. The business project that a class engages in can be a ^ one- 
time deaK' or can (and preferably will) extend, as most business .op- 
erations do^, throughout the'schbol year. 

The magnitude and typo of business project developed wi 1 1 depend 
on several factors; Ability and interest of pupi Is, administrative 
agreement, nature of business,^ school regulations, determination of 
teacher, etc. The business project should be designed, as successful 
businesses are, to make a^profit (or break even). However,, the bus- 
liness project is not merely a money-makinq scheme. And-, should it* 
become just a money making s.cheme, it would not satisfy the intentions 
of OAT. An example of a money making scheme would be to have pupils ; 
sell .candy, magazines, cookies, etc. An example of a business project 
would be to have pOpiHs determine and prder the materials\ they need, 
take orders or establish agreements with local merchants to handle the 
product, produce and package the ;^roduct, figure costs, loan repay- 
ment and margin of ^profit, determine consumption of ()rofit, etc. The 
business project can provide a service rather than p/oduce or handle 
a product. In any case, the project should encompass enough of the 
operations of a business to be considered reputable. 

Funds for business projects will be provided as loans by the OAT 
project, >&s possible. Other sources should' be explored. 

Any resulting prof i ts are not to be a direct gain for pupjis. A 
p:1an for the use of profits should be devised and approved. Investment 
in further or continuing activities .seems appropriate as^„ support of 
worthy community projects. 

Teachers should devise the plans and Justifications for business 
operations to be submitted in Writing to the school principal early 
in the school year. 

'The following are some ideas far prcjcctk, but the possibl i ti^s - 
are inexhaustible. Teachers should select and devise a business pro- 
ject that provides the fullest range .of . cpportuni ties for pupil part- 
icipationT , " ^ . - * 

* 

. Ice Cream "Stand/Cart - order materials,, build stand, order 

supplies, sefl cones and sundies at 
; ^ - . '1 unch or break. . , , 

* ♦ « 

Post Office -'order materials, build off-ice, sell- station-' 
ery, accept notes at, office and deliver t,o 
classreJon at scheduled days' and times. 
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Bakery - order A bake and distribute bake bread, cookies, 
decorated cakes, etc. for lunches, sporting 
events, etc. 

Refinf sh/1?ef)air Furniture • Request consignments from 

local clubs, merchants, and 
individuals. Order supplies, 
figure costs and labor, est- 
ablish means of collection 
and del ivery . 

Potted Plants • build 



build circenhbuse, plant and grow f lowers, 
plan di stributiori.and advcrt-i si ng. 



Terrariums - order supplies, build terrariums, advertise, 
and distHbute. , 

«. 

pock Sthnd/Cart - build stand or cart, purchase or order 

on consignment books,' 'comics, magazines, 
papers^ Establ ish ^time and rotation of 
pupils to manage stand. 



Ill, Occupat f ona Academics • , 

A well founded occupational preparation program does not divorce 
academic endeavors To the contrary, academic pursuit-s are an inte- 
•gral core of public school occupational preparation. Including oc- 
cupational education into an academic curriculum changes the focus 
but not the intent cf academicsi that is, to prepare pupils, 

^ -. . . • " •-> 

OAT teachers will carry through a program of academic/occupation- 
al preparation that Includes the wa'th, language, and personal and 
social living skills essential to adequate Job performance and personal 
esteem. ^Essentially, prepared materials available Vcr purchase or- loan 
will be used. Teachers will prepare materials as'possible. V/henever 
possible, the materials will be used to coi-ncide^ith the units of 
study. Also, to whatever jextent possible,' the mijth a^id language skills 
needed by employees in local businesises or industries will be taught. 
An example is the requirement that employees in Idfcal hatcheries must 
be able«to count chicks capidly, by fours. 

Neither the Units of Study nor the Occupational Academics should 
be taught to the exclusion of the other, - 

A separate panjjbr will present in detail the sequence of occupa- 
tional-academic c^ffpetencies to te measured. 
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PROGRAM OUTLINE ^91l^-l$ 
..CO. WrigHt Elementary ■ ' ' * 

Unlt^ One - Pood Services - Restaurants, Bakeries, Quick Poods 

A, Trips to: ' . . 

1 . Holiday Inn , \ 

2. Key City Bakery ♦ ' , 

3. Hardee* s , . 

B*; Role playing - Waiter, Waitress, Cook, Dishwasher, Etc. 

' C. Cleanliness and Gqtd. Grooming 

D. TJsing currency 

E. Make a menu and billboard , 

Objectives and outcomes 
M-ath - #1,2,3,i|-,6,11,l6,20,21,23,'36 
Language Skills - # i|.6,i|.7, 51 ,53,66 

Occupational Knowledge - 79,81 ,82, 83.,8i|.,86, 87,03,''. : ,99,110 
Safety -# 11i|., 117, 120, 121 

Social Performance- - #125, 126, 127, 128," 129, 131 , 132r 
-/ ... 132, \3k, 135, 136, 137, 11^0, 11^3, 11^7, 11^8 

Work Performance - #159, I60, I6I, I63, 165, 167, 170, 
171, 1-73, ■■175, 176 

Unit Two '- TmMJking 

Activities - ■_. - 

' 1. Trip to Billing's Trucking Company 

2. Report on Trucking industry 

3. Mapping out a trip ^ 

ij.. Working v±%h motors ; * 

Objectives 

1. Math - #1,2, 3, i^,7.,8,-9, 12, 13, 11^,20, 22,1+1; 
y 2, Language. Skills -# 1|.7, 50, 5r, 56, 57,59,60, 72,73, 71; 
3. Social Skills - #78,79,80,81 ,82, 8l4.,86, 87, 88, 89, 95 
. k.. Safety - #111;, 115,116,11-9,120,121 , 12i;,125,126, 127,- 
•I30,138,11;i; 

^, Work Performance. - #1 58; 1 59, 1 60, 1 67, 1 70, 1 71 , 1 72, 173, 
y. -176,1.77,180,183,187 . ' • 

Unit Three - Civic and Government Opportunities 

Field Trips - U.S. Post Office, Radio Station, Newspaper 
, Office, State Highway Department, and N.Vilkesboro 
City Maintenance 

* ' «^ 
Activities- - S,et up a post office; 1 ) Plan and present , 
a radio broadcast; 2/ Interview and write articles for 
newspaper and publish paper. 3) Hold an election. 

* 

Objective^ and Outcomes 

Math #5T6, 9, 12,13, il;,3!; 

Language Arts #1;9, 56, 58, 59, 60, 61 ,63,68,72,71; 
Social #81, 82, 81;, 85, 86, 87, 88, 91 

Safety - # 111;,115,116, 119, 12l;,126,131 ,135,138,139, 
11;0,11;1,11;1;,'.11;6 
rn?r>- ' ' Performance - #175,176,190 
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Unll Four - Variety and Department Store 
Trips, - Roses, Sky City * 

Activites - Learn to Use Cash ilegister 

Learn to count noney and make change 
Prepare shopping Lists 
Role play personnel 
Set up a model stropping center 

Outcomes and O/MecLisVes . ^ « . 

Math - # lX3.i;,5,6, 7, 8, 9,10,11, 11»i,-1,6, 20, 21, 22, 30,36,38^3 
Language-^i;6,50,5l »52.,53,%5|,5J,58,60,6l ,71 
Occupational - #8l ,83,8l|.,85,86, 88, 8.9,95,98, 110,11 1 
Safety - #1 Il|.,1l5,1:l6 

Social Performance - #125,126,127,128,129,130,131 ,133, 13ll., 

1 35, 137, 114.2, 1 14-3,1 Ui;. 
Occupational -#159, I6I4., 167*1 68, 169, 170, 171, 1.72,173 
177,178,179;i80,l88 

Unit Five - Agriculture (,3 areas - Food Processing, animal 
production, crop production) 

Activities- ... 
. 1 . Plant a small garden 

2. MAke bulletin boards about farming 

3. Identify farm plants and make scrap book 
\. Make a weather chart . < 

5. Incubate eggs 

6. Learn about different farm journals and almaip-cs 

Trips - Livestock sale, Yadkin Valley Dairy, Chicken Farm 
(Ted Mathis), Tobacco farm. Holly Farms Poultry, Rreezer , 
Locker, Chick Haven Egg Company,. Brushy Mo\mtain Apple 
. C o- Op. ,; Garden' Cneter ' ^ 

' Objective and Outcomes ^ 
Math - #7 , 8 , 9 , 1 0 , 1 1 , 1 2 , 1 3 , 1 i| , 1 5 , 1 6 , 1 7 j,20 , 21 , 22 , 23 , 30 , 36 
Language Skills - #1^6,1^7,1^9,51,53,55,57,58,59,60,66,71,72 

. Oclujitional Skills - #77,78,79,80,81 .82,83,8l4.,85, 86, 9'1 
Safety Skills - #11l4.,1l5,1l6,1.17;119,120,121 
Social - #125, 126, 127, 128, 129,131, 132,133,13l4-,135,1M, 
iki4., 114.6,1 55, 156 , . ^ 

- Work- Performance - #158,159, 162^1614., 1^7,1 70, 172, 1714-, 175, 
177,178,181,188,190 

/ . ' ■ 
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Boomer-'Porguson Elementary 

Unit One. - Apple Panning y 

A, Visit PerryvLowe' i apple House and orchard 
Bv Possibly pick apples for part of a day 

Sort and pack apples . . - 

D* Learn - 

varieties of apples ' ' 

control of apple tree diseases and pests ^ , 
- apiile by-products \ " ' 

number concepts (bushel, peck, quart, etc* 

Unit Tvo - Hog and Cattle Farming 

* 

A, Visit a local hog farming operation (John German in BoomerJ 

B, Visit frozen food locker on Oakwoods Road. * 

C, Related topics, • ' , ^ 

1 . Breeds of hogs^* 
2'* Pork by-products 

3» Sa;usaga making ' , 
\\,. Curing hams 

D, Visit Guttle farm 

E, Visile meat cutting operati'bn at local supermarket 
P. ReXated topics for study 

1 • Breeds of bfeef cattle 
Z. Beef by-products » 
Visit -a^ local livestock market o!n sale day 

Unit Three - Poultry Industry , 

A* Visit chicken farms ' 

. 1. Broiler producer (tour Gilbert's at Perguson) 

2. Layers (tour Eller's on Hgwy W. ) 
.B. Visit Holly Parms plant in^Wilkesboro ^ 

C. 'Hatch, grow, and sell chickens 

D, Related .topics for study 

1 . Breeds of chickens ^ 

2. Number concepts (oimces, pounds, tons, etc. ) 
3- Temperature measurement 

* ij- Cost, overhead, profit. 

Unit Four - Gardening (from the point of view of making a . 

*^ profit as weXl as growing food for self -use and 
self - sati sf acti on ) 
A* Plant 'some flowering shrubs on the school ground 

1 . Rose bushes * 

2. Tulips • ' ' 

3. Glddiolas ^ ^ 

B. Invite Bill Triplette from the agriculture extension 
service to give a presentation on gardening ^ . 

C. ,Grow vegetable plants for sale- 
T>. Visit Perguson Greenhouse 
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Unit Five Recreation as a Busineas 

A. Visit and make a study of the recreational enterprises 

relating to the Kerr Scott Dam («*r» Barber and Mr. Walker-resource 

B* Visit ¥alsh<^ Pish Lake persons) 
on Beaver Cr^el^oad , 

C. Visit a local camping groxuid 





fiorav-ian Palls Elementary f 

Unit One - Growing Plants from Seeds and Seedlings 
Objectives: Language Skills to be Gained ' - 

1 . The child will develop a functional reading .ability. . 

2. The child will leai'n to write legibly, both manuscript «Lnd 
cursive. - - " 

3. The child will learn to read "and observe road signs, maps, etc. 
I}.. The child will develop skilla in word attack, word recognition, 

ayllabacati'on and^ spelling. , 
5. The child will improve his listening skills. 

Activities:' Field trip to Henderson's Flower Shop and Green Houses. 

T 

tJnlt Two - Safety " • ■ ■ • " 

Objectives: Math Skills 

I - 

1. The child will learn to read and write numberjs from 1 to 100.- 

2. " The child will learn to read the .thermometer, the dalendar, 

the clock'. f • „ . ■ • . ■ 

3. The. child will improve his skills, in all- four processes." 
Namely: Addition, Subtraction, Multiplication and Division. • 

Using the, "Step by Step". Method. 

The child will leat-n the "days of 'the week, months cff the' year,- 
and the seasons. , - 

Activity: Field Trip to Wilkes County Highway DeT^artment. 

Unit Three - Water Treatment -Plants - How Water Is Purified 

Objectives: Social. Performance 

1. The child will be encouraged to improve his self image. . . 

2. The child will learn to speak pleasantly, courteously, and 
clearly. 

3. The child will gain self respect and to respect- others ; his 
peers suid figures of authority. 

k' The child will get practice in the use of the "Social Graces." 
Ex. Please, Thank You, ,1 'm Sorry, etc. 

• • 

Unit Four - A* Study of Telephone Service 
Objectives: Safety 

1. The child will become, aware of safety for himself and others. 

2. The child will learn to obey school rules of conduct. 
, 3. The child will learn to obey traffic s?.gns. 

The child will learn- to respect, the rights of others. 

. Activity; \ Field Trip - Central Telephone Company and/or other 
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Unit Five Study of Duke Ppwer Services 
. Activity: Field Trip • Duke Power Cdmpj|ny 

' Unit Six A Study of U.S. Postal Services 
Activity: Field Trip - Post Office 
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Wilkesboro Elementary 

Unit One - I.thaca Hoisery' 
ObjecJbives 

1. To understand the jobs available, in the hoisery industry. 

To understand .the meaning of "making .production > 

' • • 

A. What 'kitidV of -materials are used to make hose? 
^B.'How are thesre materials p.ut together? • ^ 
C. Books and filmstrips about thre.ad. 

4 • 

Competencies - 

1. -*Can tell time* by ouarter hours and minutes. 

eT. So .tiiej( c?ui know how many hours -and parts of hours 
^ the.y 'have, worked* '^^'^'"^^S^ ' ^* 

2. Understands dozens., half-dozenT «Lnd gross. 

1. Hose are counted by dozen etc. You are paid by the 

number of>' dozen produced.^*' • ' - 

3. Can add and subtract by whole njambers. 

- Can perform arithmetic functions ^required an a job. 

5. 'Can corapute*^ pay. , ^ " ^ - 

* 6. Can ask for directions and .Ijelp. 

7. Knows and can yrite personal • data.* 

8. Understands how wages and Jtiours are related. 

9. Understands methods of paying. . 

10. Realizes that it takes many different skills arid know- . 

• ledges, are are' required to^perform different jobs. 
^11. Can-accetit und profit from constructive criticism. • 

12. 'Accep'^s authority and supervision.*, - , 

13. Is- pun- lal. ^ ^ ' ' 

Is depe^ndable. • ^ , ^ 

>AQtivitie?:- . . \ v • ' ' . 

1. Visit Ithaca Hoiserj;.' 

2. Sewing-knitting-weavi^g. 

' * % * * 

Unit Two - Public Service Occupations - - ' , 

Objective - beginning with the homw an,d community, work up showing 
^ ' ' the relationship of family home to the commtmity, and 
the necessity of having a good relationship with the 
' / ^ community and governmental services.' ' ^ • ' * 

Competencies: 

I.He will be ablfe to perform the arithmetic functions reguired for 

• family/personal living. 

2. He can give simple directions. 

3. Writes acceptable personal and business letters, notes and 
replies. 

I4.. Can take" messages. , 
\ ^. Can use the. telephone. . ^ 

6. Can read- the newspaper for vital information, 
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..* Can use directories to locate information. 

i Knows the ageijcies which, provide help in family emergencies* 
• 9. Understands tjie basic functions of government. . 
'0. Understainds how to secure and maint|iin home' utilities. 
■ 11. Know. the election and voting nroceskes. 

Competencies no. 77-78-79-86-81 -82-83-84,85.86-87-92-93-9l4.-9^-96 
1 02-1 35-1 38-1 39rl 53-1 ^kr^ 5^. ^ ' 

12. Know about community .organizations. 

13. Know, something about government ser^vices Cbity and ^tate). 
Ilj^. Including something about voting.^ 

\ 'Activities: • % 

1. Play roles in such areas as parents, law enforcement officiers 

2. Visitor^ such as fireman, policeman - etc. 
3» Set }fp postoffice - newspaper - . * 

ij.., Pilmstrips ^ ^ 

* Trips: " * ^ / - 

. ^-WIBC • ' \' ' , . ^ ' ' ' * " 

The Journal Patriot- » ' 

• • • * ' 

• . ... 

\ , Unit Three - Key City Bakery- . - . - \ ' 

Objective;; The preparation-, equipment, packaging are part, of 

providing^ the children the idea of 'the complex notion 
of the effort in- preparing good things to eat. * ^ 

> " * ' \ . * • • ^ 

Coi^tingencies: 

1. Can use standard rteasures of quantity ts, t. cup - pint. 

2. Understands dozen^ etc. 

3» Understands circle, square etc. _ ' • ^ - 

' ij^. Has a functional, reading ability. . \ 
/ ' ^. Understands the' methods of jffeying. 

6. Can organize work into" processes - st'eps. 

7. Can i*ead thermometers • , ♦ . 
Activities: ■ . . ; * .< ' 

1 . Make cookies. 

2. Select the recipe, be- responsible for materials needed for, 
cooking; " ' . ^ - ' , ' 

3*. Be responsi"ble for cleanliness of baking' area. 

J. 3fisity Key City Bakery.^ . ^ ... 

5. ^Bulletin board- tracing, wheat from the ground to tjie finished 

product. . - 

6. Make a book of your favorite baked recipes* , . 
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Unit Four - Holiday Inn ' « ^ , * . i 

Objective: Jo make the child aware of jobs related to the^ operation 
of" a successful motel. .To see the co*operati^on\neaded 
in order. to ha/e a smooljhly r\m motel, ' ' \ \ 

C.ompetencies: / ' " 

' * ' * • . < A' . 

•1* Under dtaxids' past i to, noon, midnight weekend. , \ ' 

2* *Refcognizes time of day. ' \ ^ 

3 • Can read tables and schedules. ^ * 

Gorrectly interpret information on bills -and statements.^ 

5. Can use the telephone correctly. .* 

6. Can use^the* directories to locate information.- , ^: 

' 7. Can write in complet^i sentences. ^ \ 

'8, Knows and gel'ects ,appropi5iate cLoths. \ *' ' , 

9. Can provide' information. '\ 

10, Practices everyday* court'esij^s. ' ' 

" 11. Respects the, property 3*ights of others.' \ . 

12. Understands the importance of truth, h<j>n^esty and' tolerance. \ 

13. Works towards task c^om^letion. - \ 
1l|...Can reQOgnize when task is completed. ' \. 

161, 162, I6I+, 16^, 166,, 168, 169, 170, .177, 178, 180, . \ 



Activities: . * 

' - , \ . < 

1. Role playing - 1) desk 'clerk - making reservations, 2^ ^itre^s 
"' taking orders, 3<), maids. " • ' * , . 

2. Bulletin board showing Holiday Inns aroxorid the states. 

3. Visit Holiday InnC " i 

. - , ' \ 

Unit Five - Blue Ridge Shoe \ ; 

C^jective: To enable the children to see^ow > shoe is made, and*' j 
,to show them the ' different jbbs available in the shoe \ 
" busi^ness. . * ' ^ ' * ^ 

Competencies - , ' * * - 

.1*. Can use standard measures of length. ' ' 

2. Can fill out order 'blanks. 
. 3« Di.fferent skills and knowledge sTaJ^e reouired to perform 

different jobs. * , " « * • • . 

Punctual. , ' ' • I ^. 

Wages and hours. . * ' » ^ ^ 

£>• Understands methods of paying. 

7* Knows general job ^r;e:?ponsibili ties*. , 
8. Knows the abilities' o^ded^-i^ various occupatLons. - 
9^. Knows vital statistics for';4^11ing out applicatipn iforms. 
1-0. Respects flammables, t.-. cctrictty and power tools. 

11. Reads for self-protection. / 

12. Can work safely. ^ > 

13. Does not • interfere with fellow workers. 



1 ^ * 

til* Knows and carries out responsibility, 
1^]^. .Can use simple materials andvtools. 
1^, Looks .fo.r things to do* \ 

Can ^(ork at a competitive pace I 
18\. Can pay Itmch^s and transppi^>tation. 
194 Keeps work areas orderly.^ 



•Activities: , ' 

1 .Use \catalogs to' find, different type shoes. 
Zl iDraw outli^nes of feet. 
3» ?ill out order blanks for shoes.* 

Miike moccasins or bedroom shoes. 
5..!I?rip to Blue Ridge Shoe.' 



Unit SlX' - Trucking, 



Objective To lead the children to realize what jobs are. available 
ip the trucking industry and what the ^responsibilities 



arev 



'Competencies: 



8. 
9. 



1 . Can make change correctly.* , ^ ... 

2* Can name and distinguish cpi;ns and bills. 
3. Can tell ti;ne. ' ^ . 

Can us*8 the plock and calendar. . 

5. Knows the days of the week - month. - 

6. 'Can keep accurate reports - records. 
?• GiVe simple directions. / 

Can ask for* direWlons and liel.p! \^ 
Can read t^ibles and schedules.- * 

10. Can take and reftd simple messages. 

11. Can fill out cfrder blanks. 

12. Can interpret information on: bills. ' ' 

13. Can read and understand simple sales' contracts. • - 
lii.. Writes legibly. . . ' ' : 
15» ^an re^ad road signs. , ' ' * 

16. Can read road maps. , ; 

17. Knows the laws and regulations of highway drirliig. 
18/ Knows jbraffic regulations, hgihway safety^ 

19. Reco^izes and accepts rules arid* laws. 

20. Kriow^ and p?.rries out own responsibilities; 



A : 



» Actitrities: 



1. Make a book "of trucks. 

2. Road maps. 
3.. Log b09ks. 

Learn the parts oif a truck as compared" to a ca,r. 

5. Cpmpare trucks to. other motor vehioii^s. 

6,. Trip tp G.G. Parsons' or Billings. ' 

7. Road signs. • 

8. Driver'' s Educa.tion book of - rules. 
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Vilk6s Central High School 
.v- MATH ' * . ... 

I. General Mathemfitics 



A. ;Tt) be abie to add one, two and three place numbers • 

B. To. be ' aW.e to sub,tract on'e, 'two and three pdace numbers 
with l^^prowing,(ah carrying, I . - ' i 

C. To be ^ble to multiply Vith one, /two, and three multipriers. 

D. To Ibe able to^ divide with one, two, jwid three, divj-sors, ^'^ 

<j - ■ - - . - -^^ ^ . / ' % 



II. 



Ill, 



IV. 



VI. 
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D'ecimals aiid Fractions : 

A. To have a general knovle^ge 'of d^ecimctlsV 

B. To b'fe able to ^change whole numbers to decimals "and ^ ^ 
de6imals back to who^e num^iers;^- 

C. To be able to figure percent, 

'D. 'To bfi able, to muj^tiply and diyldef^ fraction's, 
E. To be able, to add and aubtractv i'ractions. 

Measurement , . ^ ^ • 

A. To have a knowledge of the tool j that' are used in 
measurement. 

B. To be ablQ to understand the th?ee dimentional measuring. 

C. To be able ;to use standard measurements of length.' 

D. To be able , to use -standard xHieasiirements of Quantity. 

E. To be 'able to'measurb and figure • dis tan 

t ^ • • . > , • • 

Budgeting . ' * . v 

A. To hay€^ a genera^, .knowledge of budgeting. . . , 

R. To be able to set up a budget, ptan within the income of . 

the student. • ^ 

(!.' To be able to list all items .money is spent for. 
D. To be ablB to understand how to spend money wi'pely. 

Banking (To visit NCNB) ^ . * \ 

A,. To have a general knowledge of b.anks. ) 

3. To Jiave a general knowledge of the areas in banking: ^ 

1 . Checking account . 

2. Saving account > \^ 

3. Deposit slips ' ■ ^ ^ ' , 
Endorsing checks. 

C. To .know the difference between checking accounts and" 
savings^ ac^jounts.'^ * ' 

• * 
Social SecKir^ity And Personal Insurance (Visit Employment 
suad Social Secuyitjy Of fice and ^insurances in the city)^* r- 

A. To have k knowledge of^how to; go^ isibout securing your 
" " social security cord. 

B. 'To find outJWhat social ^security provides for you and 
Gyoui? family., 

lU^To find o\it what*^ you are, protected against. 

D. To find out what . kind of life insurance is best fo;;, 
tight foipily budgets; * * 

'To understand when a person is able to 'collect benefits 
under the workmenVs compersatibn laws. 
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VII. Arithmetic in Grocery Buying (Visit' supermarket) _ 

* A. The. child wiil be able to distinquish* coins and bills/ 

B. The child will *be able .to use money symbols. ' 

C. The child will be expected to^pe.rform the arithmetic 
functioni required in family and personal living. .« 

D. To be able. to locate materials in the stor^e. 

E. 'The child wMl be expected to read a cash rejjister 
receipt and also operate a cash/register »^ 

€CIENCE ' ' ' ' ■ , ' 

I. Pocd Analysis (Visit Dodge House or Williams Restaurant) 
' . A. Identification of five major Itood groupings are: 

' 1 . sugar ' * ^ * > * 

2. starch ' . • * 

3. protein ^, 
5.. fd^^ . » 

5. vitamins'* ^ 
B. Library work 

'C. Experiments will be carried out in class. . \ 

^ . II. Water Pollution (Visit Water , Treatment Plant) 

A. To be able to identify jiany common pollutants fin water. 

B. The indiviliual^will be abli to determine the/presence of 
various po;|.lutants by means of color tests. 

C. 'Be able to observe any impurity mixed with water causes 
pollution" * I ' . • 

' D. *Have acknowledge of the kinds of water .-pollution, they are 

1. Organic - Wa?st'e ;f rom se|wage ^ 

2. Chem!i\cals - industrial idumping into the main stream 
of wa^er i - / 

3. Fertili2te^;s and pesticides - washed into welter from 

farmlands V ^ * . 

Experiments will be carried out. 

III. Heredity and Environment 

'A. To understand what 0:ffectl environment have on heredity. 
B. To notice the response of| the orgajiism to its environment. 
^ C. Experiraents will be* carri^ out with an or'feani^m other^ 
/ ' than man - tbbacco.. f 

D. It will dete^ine effect of light on the product and -the 
environient^' > ^ ^ ^ - 

IV. Seed^ Structure and'^ Enzyme Action 1^ » . 

A. To be able to understand that every seed consist of at 
least two parts: • ^ « * 
1 . The embryo • . . ^ . ^ * - 

2. Seed coa or^seed coats * - . 

B. To' understand that seeds pf different plants vdrjr greatly 
as to size, fDi?m, enternal colors and' Markings . . ' ^ 

' C. Seed 'germination and enzyme wiil be carried flut in the 
classroom ^s aji experiment. ^ 
• D. This experiment will include: ^ ' ' ' 

1 . Corn grain 

2. Lima bean .seeds \ ' ^ ' • ^ 
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North Vilkesboro Elementary^ 



^'Iv Pood Services* ^ ^ 

Objectives * * 

, 1 , The pupil will name |;ive'.jobs inpood marketing: bflckfery, 
cannery, mealtf packing, fruity maflcets, and wholesale, 
candy department. • ; ' ' . *y 

2. The ptXRil will know the various jobs involved^ in the 
retail grocery store. 

3. The pupil will know the various jobs involved in res-^aurant 
* operation;. A 

Activities * " . . ^ 

'1. Pupil will r.ead stories about bakery, meat ^processing, 
. canning, fpuit and vegetable shipping. 
' ' 2. PUpli will prepare a bulletin board: of /)perations im^'olved 

ixj bakery. * 
^ 3. Pupils will make a. model grocery store and role play the 
various employee's, custoners,.. salesmen, etcv*^ ^ 
Prepare a bulletin board of varices operation involved 
in a restaurant.' " • . ' * 

5. Set up a model r^-staurant - serv6 a meal - role play 
vaAoiis occupations involved in restaurant tnanagemiBnt. / ' 

6. Possibly read menu;' 6rder, and :eat a meal in a. restaurant. 
Field Trips ' ^ ; • , , — » ' ' ^ , . 

^ Kerns Baicery * * . • • 

'Holiday Jnh Restaurant / • ^ 

r , - • ^ ^ ^ , 

II. Government arid Civic Opportunities ' ^ . ' ^ 

Objectives ' ' , ' . 

1.. ,The pupil will understand the various opportunities offered 
by the hgihway depeirtment Road Construction^ and repairs,, 
highway landscaping, road oil, fopest service, and recrea- 
.tion department. / 
2. (The pupil will understand the -services of f ered "by the 
postal service. * . 

^ 3. the pupil will ^ know and obse-i^ve the functions of the^ news 
media: radio, newspaper, television. ' . , ^ \ 

Law enforcement Cmaybe) / • , . ' \ ^ 

Field Trij)s - . ' ^ V 

1. Highway department ' ^ • , \' 

2. Newspaper office, radio station \ ' ' \ 

3. Recreation and city mai/itenance department ' • ' ^ 
Activities • ^ • " ' . * 

1* THe pupil' will list th,e/services offered ^by th^e highway 
K * department^i ' , \ . \ 

•2. The pupil /will know th3 job requirements aiid/or duties 
. of road construction, r^air.^,-landscaping, road-.oil, forest 
servoces', and recreation department. 
3. Pupils will construct aVodel highway and/or city park. 
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jet up^ a mock post office in the elementary 
'and sort 'and deliver mail tCT^the various djapart- 
nts for one weefc^ flf possible withj:he administration) 
Pupils 'will understand the* opportun^i ties and- duties \. 
' of radio and television employees. / ' , 
• 6. Pupil will observff^the f\n;^ctioh& and importance of . , 
^ newspaper- op^ratii'n. \ 

7. Pupils will know the importa]^6e of varl^iyi^ neLWspApiSJ?.^^ 
(JLi^isions and their processeji^.^ — - - 

8. .Pupils will set up a^injDcfc ^n^ews^^aper for North Wilkesboro 
Tllementary school-r"^^" ' , . • i 

9. Tf^.upils wi]JL-^rfet? a model radio station. 

III. Trucking.,.Industry ' ^ 

' Obj^ctlvesr^*^ ^ • / 

' Pupils will kncff the various ;basks/skills involved 'ih the 

, ' trucking industry. * * ' 

2. Pupils will be -able to map out a trip for a trucker (scale 
'drawing). . ' 

Q. Pupil will be able* to list the jobs performed in motor 
repair jand upkeep of trucks < 
^ Pupils "will be able to listJjfie skills involved and job 
requirements in operating yfSriving) a truck. 

• Field Trips , * ^ f 

1r Billings Trucking' (Parscfis Truclcing) 
». 2t' International Harvester 

' Activities ' » * 

1 . Collect road maps -.and cal/cuXate distances and routes from 
one gifVen point to pioiihe 
V '2.^ P)ipilS will make a scale map from one given point to 
\ other. \ ; * 

3. Pupils will make a bulletin bqar^i' showing the skill's in- 
volved in being a trucker and Jaow. he gets 'jiis. training. . 

>l\Sf^ Pupils will make a' poster' showing the. parts of-»a truck. 
^^.\ Pupils will make a poster sha\d.iW the parts <5f a truck 
* ^'^^jnotor^^an^d'^-aquipment used In repaif . 

IV. Manufacturing' 
Objectives 

1. Pupil 'Will know the opportunities for employment in. the 
shoe, industry. 

2. Pupil will understand the s^aMls involved in various 
positions ih shoe manuf actum ng. 

3. Pupil will know the differ/ent opportunities for employ-;^ 
^yiTientSLn the textile industry in Wilkes County. 

Pupil'S will understand the skills involved in the various 
positions in textile manufacturing. 

5. Pupils will know the textile products made' in Wilkete COianty. 

6. Pupils will set up and operate a simple loom for weaving 
cloth." * . ' ' 

Pifeld Trii)s \ _ . ' 

It. Blue Ridge Shqe [tanuf acturing , ' ' ^ . ^ 

2. Ithaca Textiles ' * ' ' ^ . 

• '3- Wilkes- Knit ' * ' ' 99 " 

• li.. ' Wilkes Mills ] ^ 



If 



•Activities , • .\ ^ ' 

1. - Prepare, a list of things to look f or anji questions on 

a trip to 'the shoe company, ' ^ 

2. ^Prepjare a bulletin 1)6 ^Td showiighow a shoe ii^'ftiade and 

^ the<^ skills/process involved at each .step. . * 

3. Mq^iie a-list^ of textile industries'' in .Willfes County and 
v^atSUaaiir produce. 

Make a display of various textile products -? de^iicjb J;he^ 
steps involved in making the product. ' ' i- 
5« Set ,up a loom and weave a .fabri<5. \ ■ ' ; 

6. Study opportunities^ and skills involved in sewing. ^ 

7. Make a garment from ma;terial either setting up an 
assembly line or indi^^dual^ly doing their own work. > 

8. Crocheting - form of vwayihg; ^ ^ ' r 

V. (pepartment Stores and ConsTjmer Products 

Objectives . • . • * . ' ^ 

1. Pupils will know the various types of products sold 
iftr the department store.' ' 
/ 2. Pupils will know the job opportunities availabl'e in, 
department stores. , . 

3« Pupils will know how-to use a cash register^ ~ , * / 
\. Pupils will know how to prepare a shopping list within, \ 
^ 'his moi)ey limits. 

5. Pupils will set up a model department store and 'role . 
play various roles of 'consmer and personnel. 
Field Trips «^ - , / , 

1 . Roses ' ' . * 
, 2. Sky City ' ^ ^ 

Activities 

1..»Make a list of the, products sold in a department » store. 
2» Make a list of skills (opportuniti%s ) involve'd for each 

department.^ ' ' ' 

3. Prepare ^a shopping list 

a. money* needed / • 

b. making change 
[jT. Pupils will learn to use a cash register. 

5. -Set up a cardboard. model department store. Rola play 
occupations' in the department store. ' * • , 

6. List responsibilities in buying processes of 
department store. ' * 




VI. Pood Industrj ^ . ' , * 

Objectives ' • • ^ 

•1. Pupil will understand the skills involved in crop farming; 
• a. apple growing • 
b."^ tobacco * . \ " \ 

.c.*^ corn . * ' , 

2. Pupil will understand the skills involved &job opportunities, 
in. animals and'related products. 
' a. beef 
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V » 



3ld Trips i) - . ' • 
I • Chick Haven 

>• HoJ-ly. Farms ^ r - / 

- Apple* Orchar T T S ( - e/ ushy Mt. Apple Cd-op/ 



J/ b, poultry ^ , 

c. eggs • , ' * ' 
3/ Pupils' will understand the skills invd4v6d and job 

^ .opportunities in projcessing farm prodi^cts.* 
I a. apple . / ' ' 

lb. butchering /v/ • . 

.c. livestock market ^ " A 

d . dairy / 
• e. poultry T • ^ \ • 
' * ^ f.. eggs I ' . 

Growing plajlts and incubating eggsl 
Field Trips ,) 

• 1- 

2, 

3'^. - Apple' Orchar T T S ( - e/ ^ushy Mt. Apple Cd-op J / 
Ij.. .Lovette Egg Comiij&ny • ' • 

' - " 5* Riley? Livestock ,Market, Inc. ■ 

6. Thomas Brothers Slaughter House , • . / 

7. Chicken farm ^ 
.A^ti vitieSv ' > • * 

1 . Make a bulletin board showing the growing cycl6 
of a plant te.g. corn) and the steps'^'^he famer 
would follow^in .far\Tiing the c»rop/ (Importance of 
weather)'. * " " . ' 

2. Plant seeds and grow ^ mmature garden. 

^ 3» itslke a chart showing; the apple ''growing proceas and 
' ' * -the steps ifiyolved in caring for the trees and 
'V^ , processing the^' apples • ^ ' * 

;4al*e a chart showing the processes involved in 
. growing, processing, and selling tobacco,- ^ * 
5» Discussion of eg^ production and job oiJportxmitierf 
involved. - ilake charts. v 

6. Discussion of poultry production and job .opportunities 
involve'd. - 14ake charts. 

7. Incubate eggs, 

8. Discuss process of bteef production^ and make charts. 

9. Make charts of '-•meat processing and' job opportunities 
and skills involved in butchering and livestock . 
marketing, . , 

10. Make bulletin .board of production of milk and "dther 

. ; dairy product's - list skills involved ai)d job oppor? 
tunities*. 

11. Halce bulletin board, of chicken processing, job oppor- 
• tunities and^ skills involved, ' ' 

12. Learn about farm jo.urnals and almanacs. 

* * 
Othj^r areas for possible consideration 

Forestry ' ' ^ 

GreenhoTises 
Lumbering 

Grooming , ^ 
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, . ^ Introduction:" Use and Purpose of Assessment Recoup 

-When'' the"* value of eduoattoual endeavors is ouostionod, 'tho nood 
to aoouratdly re'cord educational progress become^ as apparent as tho 
neotd for good teaching. In ordoV4 to assess and record achievement, the 
Assessment Recogd^of, Educational Competency contains miny statements of 

^ c^mnetoncie? that 6an bo used as a guid6 in determining tjoachlng objec- 
tivos^ond loarnor proficibncy. Gqnerally, crl,teria for determining 

• pr>oficiency ha^finot boon statod. Thoroforo, the responsibility *falls 
upon the teaober to dotcrmino what constitutos proficiency, nhat •duoa<- 

^ tional"Vrocodur'e3 will bo oijiploydd to develop proficiency, how profi- 
'cjLency will be*assessod, ^d yAien profipioncy has *beon reachod* 

♦ For convenience, apaco has 'been provided aTtor each c^mpetroticy 

30 that^ lihe teacher may note *criter5.a of proficiency, tejahnlques and 

^-materials used, progress, etc, .As sun aid. in rocor^ng'^rogresa, each . - 
tlmo proficiency has been evaluate^; the levoL.-orachievemenV can be 
checked' by\ circlirig negative (-J if therg^^^rtf^ho proficiency; one Xl )♦ 
for. very* llttlo, though some pro/icienc/^two (2) for almost -proficient; 
and, -plus (^t) for' profi6ient. *Pyipi^^^^o^achievc proficiency may need 
to be evaluated at a later cjato to dot^opnine i'f there has been*l»etention« 

The record^s''"compiu)h^^ but thero is no assiimption that-it 
is all-oncompas^i-tig. 'Tho tedchor^ may -find the need to stress compet- 
encies in jaonre^aroas that are not provided.. ^Additioncd spaces for ^ 
teach^rs^ to write competencies are providod in tl^e final pages. Six 
apetCs of achievement arc covored 'aii indicated in tho contents. These - 
"^firo basic, life functional' competenolos.* Ideally, a pupil would become'* 
proficipnt in most or all of these areas before graduation. Each teach- 
er may stress only those' competenci.es which are most relevant to the 
individual pupil^s progress. For this purposo#. compotencios iXi each' 
area hav.6 beon arranged aiccortting t<;j Relative difficulty. * 

" ' ■ ■ ■■ • ■ 1 . 
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Competency 




Date 

Asses'sed 


Level ^ " . 


/ J ■ 


-•^f^' ■ — 


'.//-. 


- 1 2 4^ 

A * r 




-12 + 



*CiLn give ^name and address 



Notes: 



Can iek-fbr dj-rectio 



/ / 



\ 



Notes: 



\ 



V / 



-12 + 



1 2~+ 



12 + 





Can use 


-the telephor^e 




/ 


/ 


-12 + 




Notes: 






./ 


* 

/ 


-12+^' 




u 




/' 


/ 


-• 1. 2 + 














\ 






* 











Carugive diroctlOTis. 



Notes: / 



-12 + 



Uses appropriate speaking volvune. 



Notes: 



• / / 


- 1 


2 + 




■/ / 


- 1 


^ +-^' 






1 


• 




■ / / , 


. • ' - 1 


2 + 




. /> / ■ 


- 1 


2 + 




/■'/ 


1 


2 +, 


i 
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Competency 



Speaks in complete sentences when 
nBceasary. \^ 



Notes: 



Date 

Assessed 



/ / 



■\ ProfioiencV/ 



12 + 



12.+ 



12 + 



Mak%s Introductions with ease. 



Notes: 



/_ J 



-12 + 



12 + 



- 1.2 + 



Can converse, acceptably. 



Note^: 



12 + 



1_2 + 

]. 2 + . 



.Speaks, 'before peak's with ease. 



-,12 + 



Notes: 



/ •/ 
/ / 



-12 + 
--•1 2 +^ 



Speajcsj courteously and clearly. 



Notes: 



/ / 
/ /■ 



-12 + 



lOlj. 



Ill . "■ 



Comj^etency 



Da^e' . 
Assessed 



Proficiency 
Le^el 



/ / 



1 2 



eommltt^ee and small groujr meetings. 


/ ' 




• ** 


1 2 ±. ' 






i / . .. 




12'+. ) 


- ! 

' * ■ ' /' " ' 








/ 


■ i — ^ " 

Follows rimple directions. 


/ 


/ 




J. C ~ 




/ 


/ 




J. ^ + • 


Notes: ^* ' . "/ 


/ 


/ 




12+. 




- 






\ 


- . - ■ - ■- - ■ 

1* Pdllows complicatedjiiTections. 


/ 


/ 




12 + 


^* * 


/ 


/ 




J. ^ 


Notes: > , 


/ 


/ 


























Responds to questions. 


A 


/ 




12 + 




/ 


/ 




1 ^ 1 


Notes: 


/ 


/ 




1 O X 

1 + 


r 


« 


• 




f 


Listens courteously^ 


/ 


/ 






• * 


/ 


/ • 




_i,_2.+ " , : 


Notes: 


/ 


•/ 




12 + 
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Cofp^tanoy 



DAte 

Assisted 



Proficiency 
Level 



Can retell ^ story heard^ moyle^ ^ 


/ 


/ 


- 1 


2 + 


/ 


/ 


- 1 


2 + . ' • 


Kotes: 


. /• 




- 1 


2 + ' 




• 








rf * 










RelatHa messageii given -orally* 




/ 


- 1 


2 + 


J. 






- 1 


2 + „ . ' 


Note*^ 






. 1 


2 + ■ 


♦^ 






• 

« 

T 




Can ro'interprejb speakers ir^sst^ge 


/' 


/ 


- 1 


2+- V- 


ic own words* ? ^ - . ;^ 


■/ 


/ 


- 1 


2 + 


Notes: 


■ / 


/ 


- 1 




« • 








t 


Writes legibly. ' 


/ 


/ 


- 1 


2 +- 




./ 


/. 


- 1 


'2 + 


Notes: 


/ 




- 1 


2 + 

1 

* % 


Knows and writes personal data* 


\ 

/ 


1- 


- 1 


2 + ■ 




7 





- 1 


2 + 


Notes: 


/ 




- 1 


2+ ^. 
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6 



Competoncy 



Writes basic vocabxH&ry* 



Notes; 



Date 

Assessed 



correct punctuation. 
^otesJ 



Proficiency 
Level . 



; 


/ 


-12 + 




/ ' 


-12'+ 


/ 


/ 


• -12 + 


* • • 


/ 




-12+ ' 


■ / 


/ 


- 1 2+ 


^ / 


■/ 


- 1-2 +■ 



Wrifea paragraplis. 



/ / 



12+''. 





/ / 


- 1 


2 + 


Notes: , ' 


/ / 


- 1 


2 + 




• 

VrltoB dates^ abbrevi'ations, and 


/ 




- 1 


2 






. contractions* 


/ 




- 1 


2 






Notes: • . 


/ 


• / 


- 1 


2 






* • 

* 


Writes simple messages* 


/ 


/ 


- r 










/ 




- 1 


2 






Notes: 


' / 


/ •' 


- i 









107 



ERIC 



114 



Gom^^etenoy 



Date 

Assessed 



Profifciency 
* Level t • 



(rites personal and business lettorB* / / 

- . ■ •, , - ■•/■7\ 

Notes: / / 



12 + 



12 + 



Completes application forms t 



Notes; 



■.I.J. 



12 + 



12 + 
1 ^ + 



Can .order from a catal 



7"" ■ ■ 

talog* 



Notes: 



Can make a shopping list. 



Notes: 



-/ A. 



_l>^;-_ 
12 + 
12 + 



Z 1 2 + 
-•12 + 



-12+- 



* ^ ^ 1. M 1.1 ■ III 

bank reobrds* 
« 


7 


/ 




L 

+ 




/_ 


'.__r._i_2 


+ 




/ 


/ ■ 


- 1 2 


+ 


• 
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o 
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CoxApetency 



Has a^basic sight vocabulary. 



Notes: 



'Date 
Assessed 



/ / 

7 / 



/ / 



Proficiency 
Level 



1 2 + 
12 + 



-.12 + 



Uses word attack skills/ 



Notes: 



/ / 

, . «... ,m,^ 

/ / 



12+, 
12 + 



1 2 + 



Can read basic cotmnodltles. 



Notes: 



1 2 + 



-12 + 



1 2 



Can use directories to locate 
information. « 



Notes: 



/ / 



•M 2 + 



±3 +„ 

1 2 + 



Can read ipfaps. 



Notes: 



./__/_ 
_/_/. 
/ / 
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^ 1 2 +•. 
-12 + 



1 .2 + 



"A 



IIG 



. ■ . . ■ pat* ?poficiency . ■ 

Can read laws and regujatlona of / / -12+" 
highway drlmlng. » - 



/ / • • -.1 2 +. 



Not^a: • . . / - 1 ^2 +. 



Can read and uae simple reference ^ ^ " ^ 
materials and newspapers. " T , , ' 




Notes: / / 



7 



^an reVogniza and reproduce ntimbera ^ J_ v ' - 1 2 + 

througli 100. 



12 + 



Motest ./■ / v' -12 + 

TT. T — ■ ' 



Can add and subtract in simple 
oombinations. 



• / 7 - 1 2 + 



/// -12+ 



Notes: " f f ^ ■.-''2 + 



Can carry' in addition and borrow * 
• in subtraction. . 



/ / .» ,-12 + 



. / / • . -.1 '2 + 
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10 



Comport ency' 

Can make and rebognize .a circle^ 
a square, a 'i^ectanglet and a 
triangle.^ 

Notea: 



Date 

Assessed 

/ /_ / * 



Proficiency 
Level 

-12+. 
-•1 2'+ 



Can uae almple frabtions. 



Notes: 



./ / 



/ / 



1 2 . ^ 



1 2 + 



Notes: 



Recognizes time s of day: morning, / / 
noon, ^afternoon, -and night. ^ 



2 + 

i + 



Understands past, to, before, 
after, noon, _ midnight, weekend^ 
and.»until^ as" they relate to time. 

Notes: 



* 

/ / 



■ 1 



2 + 



\ 



X 2 + 



Can use A^.M. and P.M. 



Notes 



A 

/ / 



/ / 
/ / 
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1. 2 + 



-■12 + 
-'l 2 + 



Compe tenc y 



Date' 
Asaeseed 



\ 



Profloien/y 
Level ' 



11 



Knows the (^ays of the week and* 
t>ie ■yontfha''of the year* 



Notes: 



/ ■ / 



-12+ •{ 



1 2 + 



1 .2 + 



.Differentiates soaaona by 'months. ' , / / 



-12 + 



* * 


/ 


/ 


r - 1 


2 + 


Notes: 


./ 


/ 


- 1 


2, + 


w ' ■ • • „ ■ 

•» ' ■ . ■ ' ' - ' ~ ' 


Can tflll ^imo 6y t'he hour and the 


/ 


/ 


' • ,-• 1 


2 + ^ 


half-hpur. 


/ 


■/ 


' , ' «• T 1 


2 + ■. . 


Notes s * • , 


/ 


/ 


■ - 1 


2 ■+ 



I. 



Can tell time by quarter, hours 
and minutes. 



Notes: 



./ / 



1 2 + 



-12 + 



-12 + 



-12 + 



dates* 






-./ 


- 1 2 t 




Notes J • 




'■"■/ 


/ 


-12 + 
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« t 



119 



. ^2 

/ Competency / 


. *Date 
Assessed 


« 

Profioiency ^ 
Lovol 


• • * 

Can budgot time* ^ 

'/ * * 


/ 


/ ' 


•-12+' 




( 


-12+. 


Notea: ' , 

* -•. Jl. r. ' 


7 


/ 


-12+* 


V 


■ 

tl 




\ 

Can name and distinqulsh coitis 
and bills. 


/ 


/ . • 


-12+ * J- • 


*< 

/. 


// 


-12+- • 


V, 

\ Notes: 

J • ■ ' • 


/ 




-12 + 






* 


Understands the relative value 
of coins and paper money. 






-12 + 


7 




"'■■-■i"2'+"'T' 


Notes; ' . ' 


/ 


/ ■: 


"12 + 


* ^ 


* 


* 


V 

( 

t 


pan make purchases correctly. 




7 


1 2 + 






/ . 


■T 1 2 + J_ 


Notes: 


' / 


/ ' 


-12+ . 


4 


* 




• 

1 

• 


Can make change correctly.. 


/ 


/ 


- 1- 2 + ^ J ' 


/ 


/ 


- 1 ^ + . 


Notes: 


/ 


/ 


-12 + 


; * • - . - 

♦ 
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■ ■ ■ *^ 

Date Proficiency 
Competency Assessed L0V9I 



1 ^ . 

Con corroot;Ly use money symbols* 


/ 


V 


-'1 2 + 




/ 


/ 


^-12 + 


Notes: 


/ 




' \ 2 + 



Can read a oash register reooipb.. 



Notes: 



/ / -12^ + 



/ 


/ 


-12 + 


/ 


/ 


-12+ ' ■ 



1» 



■ — 

Understands dosen 'and half-dozen. 



Note's;' 





/ 


, — t 

-'12 + 






7 ■ • 


















-12 + 





Can use standard measurements of 
Quantity. ^ 

« 

Notes: 



Ca^ use standard measurements of 
length. 



Notes: 



/ 






- 1 


2 




/ 


/ 




- .1 


2 


+ 


- . . " 1 


/ 


/ 




- 1 




+ 


/ 


/ 






2 


+ ■ 


/ 


/ 




- 1 




+ 



"TTij: 
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Dato 
Assoased 



Proricioncy 
Ldvol 



1 . F » 

U : V- — 

Can measure and. figure distance. 


/ 


/ 


- 1 


2 




/ 


- 1 


2 + 


Notes: 

• 


/ 


/ 


- 1 


2 + • 


- 


















Can read thormometeri: weather , 
medicinal, culinary. 


/ 


/ 


- 1 


\ 

2 + 


/ 


/ 


- 1 


a + . 




/ 


/ ; 


- 1 


2 + ^ 


Notes* u 

m « 










< * 

\ . 










Can add 4nd subtract in whole 
num'bers. ^ ^ ' • 




A . 


- 1 


2 + 




/ 


- 1. 








/ r • 


- 1 


2 + . 


nO oes • 








* 

"St 






/ 


- 1 




Cim^ Mill tli^T< and divide in whole 
numbers. ^ . - , . 


/ 


/ 


- 1 


2,+ 


\Notes:- ^ w I 
\ - ' " ^ 


/ 


'/ 


- 1 


2 + 








• 


Can add and subtract fractions. 


^ / 


/ 


- 1 


2 + . 




/ 


/ 


- 1 


2 + 


Notes: 




1 
1 


— \ 




* 










• 








• 


ERIC 


J,22 




f 


* > 



Compet^cy- 


Date 

Aaaesaed 


• ,\ - • ■ 15 

Prof iciencv 
" Level 


Can multlpljMuid divide fractions* 


/- / 


-k-^Tj 5 

J - 1 P + 

^1 < — • 


■ ■ 


' r / 


. . - 1 2 + , 
\ i_ . 


NotQs: • ' 


/ V 


— . 



/ / 



1 -2 + 



Can figure percent. — 


/ 


/ 


- 1 


2 + ' 


Kotea: 


/ 


/ . 


-J 














Can tuse a a^es tax chart. 


/ 


■/ 


.- 1 


2+^ 




/ 


/ 


- 1 


2 + 


Notes: 


/ 


/ 


- 1 


2 +. 


• 


Understands and can* figxire aaloa 


/ 


/ 


- 1 


2 + 


tax* 


/ 


/ 


- 1 


— 1 

2 + 




/ 


/ 


- 1 


2 + 


• 


' Can figure discount. 


/ 


/ 


- 1 


2 + 


) 


/ 


/ 


- 1 


2 + 


\ 

'Notes: * 


/ 


/ 


- 1 


2 + 
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123 



i 






Competency .r 


v;.. 'Assessed . 


Proficiency T 
Level 


— ^--^1 . — 

Knows use of a' bank« 




r 

-12+. 




/ / 


, - 1 2 + • 


Motes r , ' 


/ / 


-12+ ^ 








^ 

Can use a savings account and a' 
cnocKxng accouni/*^ 




i 

'-12+ ^ . . 


■ — 


- T 2 + * ■ " • — — ' 


Notes: ,< ' » 

" * / 




-12+ / ^ 




1- » 


Underst^ds time an'd^ money mah- 
' agoznent. • ^ 




-'12^+., ^ 




-12 + 


Notes: ^ 


^ V / 


-12 + 


> 




<r 

" \ 

y 

? < y 

\ 


Can kocD- accurate reports/records. / V 


-12+. " . 






-12 + 


■'Notes: 


> 


-12 + 






Can compute pay and figure 
deductions. 


,/ / 


-12 + 


" / 


-12+, 


Notes; 

r 

• 

V * 


V / 


-12+ -.V , * 


117 






0 





ERIC 
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• 










• 

Date 

Assessed 


• 17 - 
Proficiency 

Leyol 


Can rolato income and expenses to 
determine balance. 


/ 


/ 


-12 + 




/ 


/ 


- 1 ^ T 


Notoa: . , ' 


^ r / 


-12 + 

. i 


1 








Undorstanda .the terms budgetings 


/ 

r 




-12 + 


vi thHoXdinn* fti*Oflfl* net. tajcabXe. 
credit, and deferred. 


r 


/ 


-12 + 


Note's: • > 


• / 


/ 


-1,2 + 










Clan sot up a budget:' 


/ 


/ 


- 1 -a + - 




/ 


/ 


J ^-^r : ; 

-12+ - 


Notes 5 . 


/ 


/ - 


-12 + - 










Understands installment buying, ' , 


/ 


/ 


-12 + 


loons. chai*so. xind ci*odit. 


/ 


/ 


- '. 2 + 


Notes: 


/ 


/ . 


-12 + 


« 


Understands the 'value of credit 


/ . 


/ 


-.12 + 


and the mechanics of financing. 


/ 


/ 


- 1 .2 + 


Notes:" 


y 


/ ^ 


-12 + 



llB 



0 

ERIC 
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18 



Compotoncy ^ / 



Date ' 
Assessed 



Proficiency 
Level • 



Undoratands federal, state, and 
l»cal taxes^ 


• /. 


■ / 


- 1 


2 + 


9 

^ 




'/■ 


/ 


-> 1 


2 + • 

* 


\ 




Notes: ■ 


' / 


V, . 


- 1 


2 +' 







Can make out simple tax forms. 



Notes: 



.1 2 + 



/ 


/ 




- 1 2 + 




/ 


/ , 




- 1 2 +> 


\ 



Con perform arithmetic functions 
roouiitod on a job. 



Notes: 



/ / 



/ / 



/ / 



-12 + 



- 1 -2 +' 



1 2 + 



Can perform the arithraetic functions 
reouirod in family /personal living. ^ ^ 



Notes: 



/ / 



- 1 2 + 



-12 + 



1 2 + 



Understands simpl^ equations and 



/ / 



-12 + 





symbolization. 




/ /' 


-12 + 










1 / 


-12 + 










119 







ERIC 
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19 

• Practices everyday courtesies. v / / -12+^* 



Date ' Eroficiency 

Compotejacy " » Assessed Level • ' " 



t / / - - t 2 + 



Notes: ' • ^ . ^ W -12 + 



Speaks pleasantly, courteously, 
and cD^arly* " ^ 



^No'tes: 



/ / -52 + 

ir-; — :j 1 

/ / / ^2 +/ 



Can adapt to new situations* 


/ 


/ 


- 1 


2 






/ 


'/ 


- 1 


2 


+ 


Notes: 

> 


/ 


/ 


- 1 


2 


























Respocts tfio-^RToporty /rights of 
others. 


/ 


/ 


, - 1 


2 


+ 


/ 


) * ' 
/ 


-..1 




^ 


Hotos: 


— ■ -L 


■/ 





















/ / 



ERIC 



and grodmi'ng habit^. 


• / / 


'-, 1 2' + 


Notes: 


/ ; 


-12 + ' 


• 

/ ■ 




i 


* / • 


120 




V 


; 127 


i 

Ik 



20 , ' ' • • 

•J* 

Compotency 


Datct, 
Assessed 


Proficiency 
Level 


Can dress correctly and attractive- 


/ 




. T .1 2 + 


r . Xy for various, occasion's. 




1 
1 


V '2 + ' • ■ 


T- 

Notea: * * 


/ 


1 > 
1 . . 


- 1 2 + 


II 

; 




» r 

i 


> 

"it- ., 


Shares and takes turns^ in group 




/ ^ 
f 




activities. 






' H ]i — ^ 7— 

- r i ± 


Notes: 


i 
/ 


/ 


\ fl 2 4- -N. 








' '..A 










Qan maJke .introductions « 


/ 


/ . 


- 1 2 + 




/ ' 


/ 


-12+. ' 


Notes: 


/ 


/ 


-12+ . ^ ■ 




Achieves quick and easy acceptance 


I 


/ 


- 1 P + 


within a group/ 


/ 




- 1 ?_+ _ _ 


. Notes: 


/ 


/' 


- 1„2 + ■ 


• • 

' 4 






t 


'Participates in a coopqiatJ^ve 






* 

- ^ p .-i- 


or group effort. ' \ 


- / 


/ 


-12 + 


. T ■ ■ ■"■ ■'■ ' 


/ 


/ 


-12 + 



121 



128 



Competency' 



Dato 

Assessed 



^Proficiency" 
JJevol 



21 



Hm a v&lue for work. Good work 
Improves selfrestoom., ' 


♦ / 




- 1 2 






/ 


/ 


- 1 2 


+ 


' Notes: , ! * ' ' - 


/ 


/ 


- 1 2 


+ 


• 


\ 






-A 






1 

> 








1/ 




- ri_l'2 




Shares exporiencesy ^possessions^ 
and ideas with others. ^ 


-A 


/ 


- 1 2 


+ 


Notes: 




/ 


- 1,2 




'■ , * . * 


t 








^ Recognizes «^en behavior has good 


/ 


/ 


- 1 2 


+ 


interpersonal consequences* ^ 


/ 


/ , 


- 1 2 


+ 


llotes: 


/ 


/ . . 


- 1 2 


+ 



Recognizes the oont;;ibution8 of 
classmates and others. 

Notes: 



^ " Can accept and profit frcim 
cc^struotive criticism* 



Nqtes^^ 



/ / 



-12 + 



'/ 


/ ■ 


' - 1 


I + 


/ 


/ 


- 1 


2 +. 




/ 




. - 1 


? +, 






- 1 


2 + 


( 


/ 


- 1 


2 + 


122 






\ 



ERIC 
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22 

, „ . Da t< > — Pro ficiency 

Gompdtonoy Aitosted Level 

Can proviclo. information on^A>xv^ t ^-12 + 

directions courteously • ' ^ ' '■ ■ 

Notes: . / - - 12+. 



U-C -12 + 



committee or small group meetings. 


/ 


/ 


-12 + 




Notes: * 


/ 


/. 


-12+ / 





Recognizes and, accepts xnilos and 
laWs<« 



Notes: 



/ / -12 + 



/ 


./ 


- 1 2'^ 


/ 


/ 


-.1 2 + 



Recognizes authority figures, 
y 

Notes.: 



/' ./ - 1 2^+ 





/ , 


- 1 


-2 


+ 


/' 


/ 


n- 1 




+ . > 










\ 


/ 


/ 


- 1 


2 


+ 


/ 


/ 


' - 1 


2 




/ 


/ 


- 1 


2 


+ 



Assumes appropriate role pqsitions^ 
in group activities. 



Notes : 



123 



130. . s 



HD«t«f ; Pr o flol a ney 



Competeney -.^ ' Aaaessdd Level . 

Realizes and accepts his .strengths / / 1 £ ♦ 

and weaknesses and those of others. * 

^ . ' : '/ / " 1 2 



Notes: / / ' ' 12+ 



Cani.dlstir«uiah appropriate behavi ors /, /„ / -J^ZJj^ 



in various social situations. 



Hotes: 



/ / ' '1 2 + 



/ / -12 + 



Can carry on acceptable social / / -12 + 

conversation. ^ 



Notes: 



. . / 


/ 


-'1 ? + 


/ 




/ • 


-12+, 



Shows proper conduct for a 
-personal interview* 



Notes: 



y / 



-12 + 



/ 


/ 


.-12 + 


/ 


/ 


-12 + 



Understands the relationship 
^between authority figures and 
-workers in occupational groups. 

Notes: ' 



/• / 


-12+ •' 


• V 


-12 + 


1 



12J+ 



..Competency 



Dat e 

iT^seseed 



Uses proper }.anguage in association 
with co-workers and supervisors. 



Notes: 



/ / 



"-Pro fiei e ncy " 
Level 



1 2 + 





/ 


/ 


' -12+- 




/ 


— 

/ 


-12+-^ 



-fiflta along w lAh. peers, and attp9r.ylspr.fl..--Z L 



• Notos; 



-12+. 



- 1/2 +. 



1 -2 + 



.Undera^Stnds .the Importance of 



-12 + 



honesty, truthfulnosa, and 
tolerance. 

• 


/ 


/. 


-12+ • - 


Notes: ^ 


/ 


/ 


.- 1 '2 + » 



- Underatanda the need for rcraponalbl e / / 
relationships with members of the ' 
opposite sex. , / / 



ifotea: 




1 2 + 



12+. 



1 2 + 



Underatanda the obligatiore of itod~ ~~~ / — 

reaponsibilitiea for worthwhile ' ~ 

' family life. / / 

Ifotea: ' ' , / / 



- -1.2 + 



1 2 + 
1 2 + 



125 



Competency 



^Det'S 

Assessed 



Laurel 



25, 



Understaxi'is th^ responsibilities^ 
dutiesi and rights of cibizenr* 



Notes: 



/ 7 



-12 + 



/ 


/ 


-12 + 




/ 


/ 


-12 + 





Has realistic vo6ati onal * goal s . . 
Notes: 



„ / 


/ 


-12 + 


/ 




-12 + 



Knows. the recreational facilities 


/ 


/ 




1 2 


+ 


'available In the cominvmlty. 

* 


/ 


/ ■ 




1 2 


+ 


Note;! 


/ 


/ 




1 ,2 


+ ^ 












\ 

^ 






L 






• 

Is aware of safety for himself • 
and others* 


■/ 


/ 




1 2 






/ 




1 2 


+ 


Notes: " . 


/' 


/ 


V 


1 2 


+ - 


• 


, . \ 










Ohaya school rules' of conduct-. 

i 


/ 


/ ' 




1 2 


+ , " 


/ 


/ 




1 2 


+*• 


Notes:- 


/ 


/ 




1 2 


+ " 




126' 






< 
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Competency 



Date 

Aasoasod < 



Proficiency 
Level 



Recognises direction signa and 
warnings. 



iTotes: • 



/ / 



1 2 + 



• 


« 


/ 


/ 


-12+ 








./ 


/ 


- i 2 +*" 





r 



, Understands pedestrian signs and 
rulea. 



Noteis s 



• 


/ 


/ . 


-12 + 


f 


/. 


/ 


-12 + 



— ^: 

-12 + 



and welfare of others; such as 
scifety signs and wdrnlngs. 

Notes:. * 



/ / 



/ 


/ • 


-12 + 


/ 


/ * 


-12 + 



/ / 



-12 + ' 



eriorgencios. 


./ 


/ 


- 1 


2- ' . 


- Notaa: 


/ 


/ 


- 1 


2 + 






^ 


* 


t 

i 


Knows basic nursing and first aid. 


/ 


V 


- 1 


C + ^ 


■ v 




0 - i 


2 + 


Notes: 






- 1 


2. +* 




127' 






t 



134 



27 

_ — ■ ijfcte — ^Pretietenoy^ — 

Competency' Asaeised , Levol 

Respeote fltinmables, eloctricity, " ^ '"^ 
and power equipment* 

Notes: 



. . / 


/ ' 


- -12 + 


/ 


/ 


-12+ , 




emulation; 



Obaervos 
buainoss 



No tea: 



aafety ruloa of plant or 



/ 


/ • 


' - 1 


2 + 






/ 


V 


- 1 


2 + 






/ 


/ 


- 1 


2 + 






* t ^ 

** 


/ 


/ 


- 1 


2 + 






/ 


/ 


- 1 


2 + • 






/ 


"/ 


- 1 


2X 







Can wopk aafely. 



N^bea: 



Underatanda the^diffGrenco between 
work and play. ' ' ^ 

Notea: « • 



1 2 + 



/ 


/ 


- 1 


2 + 




/ 


/ 


- 1 


2 + 






• 




i 


» 


/ 


/ - 


- 1 


2 * 




/. 


/ 


- 1 


2 + 




/ 


/ 


^ . 1 


2 + 





128 



26^ 



Date Proflolenoy 



ConiTDctonoy Aasesaod' Level 

Knows the roles of ftmily members. / / -12 + 



Notes: 



/ 


/ 


J 1 2 + 


/ 


- / 


- l' 2 + 



Realizes that each member of a 
family has certain tasks to por- 



Notea; 





/ 


/ 


- 1 


2 + 


t 


/ 


7 


- 1 


2 •+ 




/ 


/• 


- 1 


2 + 



Reallzoa that paronta op guapdlana.. 
work'. 



• / / ' -.1 2 -i- 
/ /■ -12+ 



Notea: 



/ / ' -12 + 



• / 



Knows the work of hi a father and .- 
mother (or aurrogatos). 



/ / -12 + 



1 2 ■>• 



Notea: 



/ / . -12 + 



Reolizoa that -other people work. 



Notos: 



/ / - 1 2 -t- 



/ /• 


■ -,12+ . . 




/ / 


-12 + 




* 

129 








> 


< 



136- 



r 




* 




• 


t 




^_ _^ ^_ . 

Compotoncy^ 


_ Dato 

,' Assessed 


- —29' - - 

Proficioncy 
Levol 




* 


. ** 
Reali£08 that peoplo *holp othors 
through vcfrk. 


. / 


/ 


-12 + 






. / 




-12 + 






Notos: t 


/ 


/ 


-12 + 










• 


r 


















Roallsos that thore are many 
dif f orent kinds of Jobs at which 
paople work. 

Notes* ' 


A 


/— 


- T 2 +^ ~ 


V ■ 




/ 


/ . 


- < 2 + 


* 
* 


• 


/ 


/ 


-12 + 




f 


1 

r 

• \ 






• 


^ '* 
t • 


N 


Knovg about his' community. 


/ 


f 


-12 + 






/ 


/ 


-'1 + 






Notes: r 


/ 


/ * 


-12 + 


* * , 


» 

1 ft 














RoeJAzos that it ,takos many 

bub.-' viGnsos and'sorvicos to make up 

d l^unctioning community. 


/ 


/ 

J 


-12 + 






/ 


/ 


- 1 + 






Notos; ^ 
> • * 


• / 


/ 


- - 1 P + 




f 


■ 




• 


* 1 




Boolizes that different skills and 
knowledge ore roouired to perform 
differorit Jobs. 

Noteb: 

• 


/ 


/ 


- 1 2 + ■ ' 


1 ' 




, L. 


L " 


-12 + 






'/ 


/ • 


- 1 • 2 + , 




- 


1,30 


« 


* • 






■ 13 






% 

« 


• 

* 



1, 



. ^ , Date 

; Competbncy/ ^ Aaaeased' 



Knoii»^ ana, sorbets appropriate clothes / / 

worn for different wpathor, school 

and joh conditions* ^ / /' 

Hotes: ^ 



Hotes: 



lIote&: 



Has realistic job aspirations. 



Notes: 



/ / 



J / 



Understands the importance ^jC. being ; — 

punottial for school, w0rk, ond ^ . / / 
appointments. " 

/\ / 



/ / 



Knovs personal Wrengths and 

l^Lmitations* - j / / 

' • /// 



/ /, 



1.J 



J-J- 



I&iows own vifal statistics in 
filling out application foms. 

Kotos: 



/ / 



131 



Dato Proficiency 
' Competency Assessed * Lavol 



Knows how to secure a social 


/ 


/ 


- 1 2 




security card and a work pormi^-. 


" / 


/ 


1. 2 




Notes; , * ' 


/ , 




- 1 2 


+ 






• - 






Knows the public sorrice occupational 


/ ■ 










/ 


■•/ 


-^,1 2 


4 


Hotos: 


/ 


/ 


- <i 




* 








• 

f 


Knowa tha family service occupations. 


/ • 


/ 


- 1 






/ - 


/ 


i. ■\ o 


+ 



Notes: 



/ / ^ - 1 2 ^ 



Knr-j.:: <x'jcuV. tho locr • ir-ij.ti^;ntions / 
anc: l.-...'».ir.o£?scs and ilicir, occupations* 



Notes : / / - '1 p 



+ 



Is able to. locate businesses, 
imluctries, and institutions in 
tho community. 

Notes: 



/ 


/ 


- 1 23+ . 




/ 


/ - 


- 1 2 * 







132 



139 



32 

/ Compotcncy , 


Dato 

Assessed 


Proficiency 
Level 




iGiows the job possibilities' in ^he 


/ 


/ 


-12+. 




ooimnunity* 




/ 


-12+ 





> ^ Notes: 


/ 


/ 


- 1 2 +-. 




f 






t 




t - 

^ \ , ' Knows the ^sorvicos of stato and 






-12+ ^ 


% 


local, )privato ahd public, 
employn^nt agencies* 


/ 


/ 


-12 + 


f 


Notes: y - ' - 


/ 


/ 


- 1 '2 + 


-< 



4 ' 



Knows general Jo> responsibilities 



Notes: 



/ / 



^12 + 



/ 


/, 




- 1 


2 


+ 




/ 


/ 




- 1 




+ ' 










f 






• 


/ 


/ 




- 1 












1 


* 

- 1 


2 


+ 




/ 






- 1 


2 







Knows yXiSt agencies in the 
community help proviso training* 

Notes: 



Is rblo to state some personal 
qua':'.tio8, cHarac tori sties, and 
attivados needed to keep a Job, 



Notes: 



ERLC 
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/ 


/ 


- 1. 2 + . 


« 


7 


/ 


-12 + 




/ 


/ 


, - 1 2 + 


t 



140 • • . . / 



Compotency 



KaoM hov t« ttMlyae jobs* 



Notes: 



Dato 

•^saosBod 



Iroficiency 
Level 





/ - 




1' 2 + 




/ 


/ 




12 + 




/ 


/ 




1 2 +• 





•/ 



Knows how to search for' a Job* 



Notes: 



/ f/ 



1 2 + 



/ 


/ , 


-12+' 


/ 


/ 


-,12 + 



Knows how to apply for a job. 
Notes: 



T 2 + 



/ 


/ 


-12 + 


/ 


/ : 


-12 + 



Has acceptablo intorviowing skills* . / /. 



Notes: 



Un<?er3t2ias how wagos-ond hours 
arc ''dated. 



1 2 + 





V 1 


2 






/ / 


- 1 


2 


+ 




* 


/ y 


.-•JL 


2 






/ / 


■ 1 




+ 




/ / 




^. 


+ S 




A 











131^ 



141 



Ik 



Dato ^ Proficiency 

Competency Assostod Level 



Underatands Mthodf oX paying: 
piecemeal,' salaxT-, yoeldyt 
m6i;&thlyy etc. 




/ 


/ 


'. - 1 


2 


+ 


t 


/ 


./. 


- 1 


2 


+ 




/ 


/ 


- 1 


2 


+ 





/ 


/ 


- 1 

— 


2 


+ 


V 


/ 


■ - 1 


2 


+ , 




/ 


- 1 


2 


+ ^ 



Knows cu];»rent wage and^hour laws. 
Hotes: / ^ 



4 



Khoifs fringe benefits: 
Hospitalization, insurance, 
vacations, etc. 

Notes: 



/ / -12 + 



/ / 


- 1.2 






^' / / 


- 1 2 


+ 


















f 

-i 


' / / ■ 


- 1 2 


+ 




/ / 


- 1 2 


+ 




/ / 


I 

- 1 2 


+ 





r 



Knows about unemploymont benefits 
and 1k>w •t^--aac]are thorn. 



/ / - 1 n + 



Can oay for lunches and trans* " 

pci: * i.t?ion. * \^ / / ' ^ ^ 71 y 



Notes: . -f. ' / / - c + 



1 ' 



135 



142 . 



Competency 



Date 
Assessed 



Proficiency, 



■35 



W6r!c reward task completion. 






/ ^ 


- 1 


2 + 




/_ 


/ 


■ \ - 1 


2 . 


Notes: 






/ 


- 1 


2 + 




• 


-■ 




. ■ 


\ ' 


Carries out routine tasks. - 




/ 


/ 




2 +• •• ^ ^ 




/ 


/ 


- t 


2 + 


Notes: 




/ 


/ 


' - 1 


"2 + - 















Cares for school equipment and 
materials. 



Notes: 



/ / 



-12' + 









7 ' • 




/ 


/ 


- 1 2 + 


0 


/ 


/ 


-12 + 







/ 


- 1 


2 






Usually is helpful. 










/ 


/ 


- 1 


2 


+ 




NoteiS': - 


/ 


/ 


- -^1 


2 


+ 




















0 












Can accept and follow simple 


/ 


/ 


■ - 1 




+ 




directions. 


/ 


/ 


- 1 


2 


+ 




So -as: 


/ 


? 


- 1 


2 


+ 





443 





4 




• 




< 




36 ^ 
Competency 




Data 

■Assessed 


l^roficiency 
Level 




• 


Can vprk alone* 




/ / 


-12 + 








/r ' / 


- 1 p + 










/ ^ 








Not^s: 




/ / 


-12 + 


• 

* 


c 


• 




- 




- 




Is punoiual. 






- ^ 2 + . 










. r 12 + 





■\ 


Notest 






•-12+'- 




* 


f 




J 

X 


r 


\ 


Is dependable. 


• 




-'12 + 






r 




. - t 2 + 






Notes: 


\ 


7 / 


-12 + 




<. 
k * 








J 




Can recognize when 
comploted[. 


a task is 


» » 

t I 


- 1 ,2 + 


• 




/ f 


- 1 '2 t 






Notes; 


• 


/ / 


-13 + 


* 




Does not interfere 
workers/pupils. 


with fellow 


/ /. 


-12 + 








-12+ " ' 






' Notes: 


/ 


/ / : 


. - 1 '2 + 




• 


137 


• 
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\\ 




144. 


• 


1 



ConiDdtdneT 


Date 

Assessed 


Proficiency^^ 
Level . 




Participates in group activities 


/ 


/ 


- 1 2 + 




and projects. 


/ 




- 1 2 + 





Notes t 

> 


/ 




-12 + 




<^ 






1 

i 




Performs simultaneous, and ^ ^ 


/ 


/ 






sequential tasks. 


/ 


/ 


? 




Notes: 


•/ 


/ 


- 1 2 + 


• 




Knows and carries out own 


/ 


/ 


- 1 2 + 




responsibHities. , 


/ 


/ 


- 1 2 + 




Notes: 


/ 


/ 


-12 + 





Works' without supervision -or 


7 


/ 


- 1 


2 


+ 


, guidance. \ 


/ 


/ 


- 1 


2 


+ 


« 

Notes: 


' y 






2 


.+ 




















> 






Can distinguish between satis- 


/. 




- 1 


?: 


+ 


factory and xa^satisfactory task 
behavior. 






- 1 


2 


+ 


,Notesi 




/, 


- - 1 


2 


+ 



138 



14S 



38 ■ . . 


Date 

Assessed 


Porfi-cfency 
Lev^l 




¥"011 ows a doscrlbod work^plein. 


/ 




-12 + 








-12 + 




Notes: 




i 


-12+" 






• 


> 






Looks for things to do^ 

^ 


/ 




-12+ . 




/■■ 


7 


-12 + 




Notes t 






-12+ . 










• 


> 


Can initiate new tasks « 


/ 


/ 


-12 + 






. / 


/ 


-.1 2 + 






/ 


/ 


-12 + 




* 










Usos simple materials an^ tools. 






- 1 2 - 






/ 


/ 


-12+ <!■ 




KotoBS 


/ 


/ ' 


- 1 2 + 




A 

* y 

t '* 




« 


■ 

f 




Has a. facility in the use of 
different l^ols and materials. 


/ 


/ 


. -12+' 






/ 


-12 + 




Notes: 


/ 


/ 


',-12+, , 
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141) 



Compatonoy 



D&te - 
Aflsessod 



Proficiency 



39 



Keeps work areas ordorly. 


. / 


/ 




12 + 




/ 


/ 




.V-2^-+ 





Notes: 


/; 


/ 


- 


1 2 + 




T 


> 




• 






Shows iair* direction In work. 


/ 


y 




1 2 .+ 




L * 

1 


/ 


/ 


- 


1 2 + 




Notes t ^ 


/ 


/ 


- 


1 2 + 




\ • 










> 


EvaliifTtos own of£orts and 


■ / 


/ 




1 2'+ 




^ production. 


/ 


/ 


- 


1 2 + 




' Notes: 




/ 


- - 


1. 2 + 




* 












Exercises self •control. 


7 


/ 




1 2 + 






/ 


/ 




1 2 + 




Hotos: ^ . • . ' 


/ 


/ 




1 2 + 





Has prldQ In accompllshmonti, 



Notes: 



/ / 



-12 + 







■- 2 + ' 


— f-' 




/ . 


-12 + 
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^ • . • Date * froflclQncy 

Ctinpetoncy . ^ * Asse'ssod^ LoVel 



Accopta authority and' supervision. 


/ 


/ 


-12+ V 


- , - r - 


/ 


/ 


- 1 2 + 


No toss 


/ 


/■ 


-12 + 


♦ 

f 




• 




t 

Can listen to and carry out 


/ 


/ 


r 1 2 + 


detailed instructions. 


/ 




- 1 2 + 




/ 


/ 


-1.-2.+^ 





Can orgar^izo work into sequonios/ j ^ 

procosso^/stops. ^ 



Notes: 



/ / 



-12 + 



1 2 + 



-"1 2 + 



Notes: 



-12 + 



to 
to 


taaks for ©xtondod 
time, i 


/ 


/ 


. - i 


2 + 






/ 


/ 


- 1 


2 + 



Can work at a* competitive pace 
for a full day. 

lotea: 



12 + 



/ 


/ 


-12 + 


/ 


/ 


-12 + 



IM 
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Dato Profioioncy 
Comi^Qtonoy ^ Assessed ' Level 



Applies time to household and 
'w4rk taaka: Faoes self; budgets, 
the time* 


/ 


/ 




1 


2 + 


/ 


/ 


- 


1 


2 + 


s • 

Notes X 


/ 


/ 


- 


1 


2 + 




• 


> ■ 






t 




V 

/ 


-/ 




1 


2 + ' • 




/ 


/ 




1 


2i + • . 




/ 


/ 


- 


t 


2r + 










■t 


1 




/ 


/'. 


- 


1 


2 + 


I 


. .• / 


/ 


- 


1 


2 + 




/ 


/ 


- 


1 


2 + 




• 










: 7 -, 














• / 


/ ■ 




1 


2 + 




3 


/ • 




1 


2 + . 






/ 




1 


2 + 



/ / -12 + 





/ 


/ 


r 1 2 + ■ 






/ 


/ 


-11 2 + 





4. 



1 :k2 




mpotoncy 



Dato 

Assossod 



Proflclonoy 
Levol . 



Hotots 



/ 


/ 




/ 


/ 


>' ' J 

-12+ ' 


/ 


/ 


- 1 .2 + 



Notes: 



/ /- 



-12 + 



/ 


/ ' 


^1 2 + 


1 


/ 


/ 


, - 1 ^ + 


C 



/ / 



-12 + 



, 0 < 


. ^ / 


/ 


1 

-12 + 




Notes: 


/ 


/ 


- 1 2 +• 








4 








/ 


/ 


.12 + 






/ 


/ 


-1 2 + 




Not 08 : 


/ 


/ 


-12+' 




• 


V 




• 






* / 




-12+' 


< 




4 


/ 


- 1 3 + 




Notost ♦ 
* 

4 


# 

/ 




- V + 




r 




Y 

7 


• 
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■ APPENDIX D 

pupit Attitude test 



The-r^^ults of the Pupil Attitude Test administrations are * 
dlsousspd in the section ATTITUDES OP- PUPILS. . ¥hat follows 
Is a dlseusslon of the., design^ Qomputatlonal^ procedure ^ and 
.a simple pf the test apd directions.^ 

Design , ' ^ 

Positive statements were wrltteh^ to Ifivestlgate three areas; 

' Self<-peroep^lon^ perception d.t school and r*elated work^ and * 
relations with others.* Corresponding negative statements 
were written to match eadfii positlv'e statement. , Parid^tlng 
was avoided as.' much as* possible. Positive statements were 
grouped together. Negative statements were also grouped . 
together^ but In reverse order to the positive statement is In 

\ order* to limit the possibility of pupils cross-checking re- 
spofik^es and for the ease In scoring. A forced' choice 
tecbnloue was usj»d alcmg with these matched statements. 
Agreemei^ or disagreement were the 'possible responses to 
9tatemexit^4 The assumption underlying the use of compli- 
mentary pos^ltlve and? negative statements (pairs) was to 
Indicate a vall*d resi)onse to an attitude. A respondent 
had to agree ^o one statement of the pair and to ^disagree 
with the other In order for the> response to be considered re- 

»^ liable. If both the positive and the negative statements 
of a pair were agreed tOj,, the responses we;>e considered to 
be conflicting an^, thus, unreliable* Also, If both members 
of the pair, were disagreed with, the responses .were con- 
sidered unreliable. * 

Directions were written to sjpeclfy the clpndltlons .under ^ 
idiich the Instrument was to be administered. Tlie major 
concern .with the directions was to inalntaln consistency. 
The prQjept teaohei»s Vore responsible for all administrations. 
In order to contrc^l -the factor of achievement, all statements 
were read aloud by /the teacfiier while the pupils |*ead 
silently. ^ This seemed to prove effective. ^ The 8C02!es 
had no slgnlflcanty correlation to intellig^ence test scores 
which correlate well with achlevemi^nt* scores. • 

i ■ 

5 * . , 
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Comotttfctloaal Proeedtire 

{The matched pairs of positive and negative statements^ as 
! discussed above^ provided ' a vay to check for reliability | 
of responses. Only ^en a pair of statements received one ( 
iposltive and one, negative response was It considered to be 
{reliable and was scored. A +1 was givex^ to the pair if >there 
;was agreement to the positive statement/ and disagreement'^ 
jwith the negative statement. A «-1 was given to the pair 
IT there was disagreement to the positive :and agreement with 
the negative. Two scores resulted: A .total of the positives 

rid a total of the negatives. These scores were summed 
j (-i-score) ♦ (-score) » total +/- score to give a total 
kcore. The limits of the total score extended from a ^ 
possible -^kB to a possible ^kB. Zmro, theoretically, 
^repx^esented an^ equal division between positive and negative 
attitudes. ^ 




PUPIL ATTITUDE TEST 



DIRECTIONS 



The same procedure is followed for groups or for Individual-s. 
Pupils should have a sharp percil with an eraser. Pupils 
shoiad have ample working area and should be spaced^ apart 
from one another to minimize distraction. At least^ forty 
n^inutes ihould be allowed, though some groups niay take, more 
time while others /nay take less. .There are no„ time limits. 

The statements on both pages of the instrument are to. be rt 
aloud to the pfupils by the administrator. Allow sufficient 
time for pupils to respond. Do not htirry pupils nor allow' ' 
the time to drag. Establish a reading-responding pace and 
keep to it. Statement sj 5.an.,b-e_rj6 LTj:!Lejad jt..re asonable- nximber ' . 
of times if the requeirt is made by pupils. DO NOT INTERPRW^ 
ANY STATEMENTS. Questions as to the meaning of words can 
be explained only if the administrator is reauejsted to do 
so, by a pupil. , -Read in a singular voice. DO NOT INFLECT 
OR E-IPHASIZE ANY WORD OR SENTENCE PART. Avoid all gestures 
that might reveal the" administrator' s preferefac|| for re- 
sponses.. " ♦■ • " - . 

When pupils are seated and a-ttentiv^ say; 

- I All GOING TO HAND OUT TWO PAGES. ON BOTH PAGES 
ARE STATEMENTS. THESE 'STATEtlENTS MY BE TRUE FOR 
YOU OR THEY MAY NOT BE TRUE FOR YOU. IP THE 
STATEMENT IS TRUE OP THE WAY YOU FEEL, CIRCLE A, 
FOR AGREE, AT THE BEGINNING OF THE STATEMENT. IP 
IT IS NOT TRUE OP THE WAY YOU PEEL, CIRCLE D, FOR 
•DISAGREE, AT THE BEGINNING QP THE STATEMENT. 
REMEMBER TO CIRCLE ONLY ONE. GIVE AN ANSWER TO 
EpKY ONE OP THE STATEI«1ENTS . DON'T SKIP ANY. 
THIS IS NOT A TEST. IT WILL NOT AFFECT YOUR" 
GRADE. IT rs NOT A GAME, EITHERV BE HONEST 
WITH YOUR ANSWERS. REMEMBER THAT THERE ARE NO 
. RIGHT OR WRONG ANSWERS. THESE ARE JUST STATEMENTS 
THAT ARE EITHER TRUE OF THE WAY YOU PEEL. OR ARE , 
NOT TRUE OF THE WAY YOU FEEL. |ARE THERE ANY 
QUESTIONS? ' . , 

Answer any Questions that are asked before handing out the 
test forms.. Avoid relaying the reasqn for giving the 
instiniment. If necessary, simply 'respond that it provides, 
useful information for the school. Then say: 




AT THE TOP OP T5E FIRST PAGE, WRITE YOUR FIRST AND 
LAST NAME. I WILL READ EACH STATEMENT ALOUD. YOU 
READ SILENTLY. DO NOT HAKE ANY CIRCLE UNTIL I HAVE . ' 
FINISHED READING EACH STATEMENT. DO NOT LOSE YOUR 
PLACE OR TRY TO GET AHEAD OF ME. "WE ARE IN NO HURRY, 
' SO GIVE A THOUGHTFUL ANSWER. IP YOU DO NOT UNDER- 
STAND A WORD, I WILL EXHikW IT TO YOU; IF YOU 
NEED A STATEMENT REPEATED, I WILL READ IT AGAIN. 
CIRCLE A, FOR AGREE, IP IT IS THE WAY YOU PEEL OR 
THINK. CIRCLE D, FOR DISAGREE, IP IT IS NQT .TRUE 
OF THE WAY YOU FEEL OR THINK. LET US BEGIN i " 

Do not allow any .talking while admlnlstisrlng the te^it Instru- 
ment. Read each statement carefully and distinctly." There 
are plus {•*■) signs following statements #2lf, #^6, and #72. 
Before reading the next statement, read the following: 

'REMEMBER,. YOIJ^ARR T5_i;iRCLEJl,.„FJ5R._AiJREE,.J:&^ 



"STA'^EMENT IS TKUE l-'OR iOU- AMD CIRCLE D, FOR DISAGREET 
IP THE' STATEMENT IS NOT TRUE OF THE WAY YOU FEEL 
AND THINK. ' 

Do not allow pupils to compare or. comment about statement.s 
or responses either during or following^ administration. 
Discourage pupils from checking over responses after, the 
test has been completed. Collect the tests Immediately 
upon completion. Avoid all conversation about the instru- 
ment. Simtjly thank puT)ils for th?ir honest responses and 
cooperation. . ■ ^ 



o ' ^^^^ 
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NAME 



SAMPLE - PUPIL ATTITUDE TEST 
SCHOOL 



1 A 

2- A 

y A 



A 
A 
A 

l-i 

9 ■ A 
10' A 
11, A 
12 A 



14 

15 

16 

U 

19 

20 

21 

22' 

23 

2h 

25 

26 

II 

29 
30 

31 
32 

33 
34 
35 
36 

38 
39 
kO 

^^ 

42 

^3 
44 

46 
47 
48 



D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 



I. an a t^^ndlj person. 
Most people really like me. 
X fua Interested In what other people do. 

always tiry to do idiat ether people want me to do. 
try to get along with eve^one even when they may anger me. 
try to pleaso othora, but I don*t overdo it. ^ 
try to play fair. 

try to understand the way other people see things, 
like tho other students in my classes. 
Everyone is friendly. 

get along, well with my parents. 

am an important person to my friends and family, . 

teacher listens tOf^me. ~ i 

like to do what my teacher says." ^ 
an an honost person. 

like to look nice euid neat all the time, 
have alot of self control. . . 

an 41 decent person. « 
try to be careful about my apjpecu>ahce. 
^ike my- looks Just the way thoy are.' 
feel -good most of the time. , 
can't do everything, but i can do something good., 
would rather win thaiii. lose in a game, 
do vAiat is right most of ^he time, -t- 

try to chango tAion I'm doing things that I know suro wrong, 
try very hard. - • 

f I«ve_go±.-a-probXeni !l try to' solve it. 
"Tike, to do my very best, 
try to do mpre.than is expected. 
Hard work will- make a- person successful, 

like to work harA. 
When the- going gets rough, I keep trying, 
'm protty sure about somo things I want, 
'v'e worked harder in school this year than ev<>r before, 
'.like what I learn in. school, 
like my teachers more this year. 

like schpol more this year than I did last year. ' 
am learning mo]:*e 'this year thon l did last year.- 
like school the way it is. ... 
like what I study in school. 
School is helping me to bd^-what I want to be. 

liko to go on trips with my class'. 
Most of tho time, I do well in school. 

come to school because I like to;"" 
What I am learning this year will help me to get .a good Job. 
lun coming to school ^o get -a bettei* Job. 
need more training .to do what I want in life, 
know whoro I might want to work. + 
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A 

A 
A 
A 
Ji 
A 
A 
A 
A 
A 
A 
A 
A 
A 



D 

D 

D 

D 

D. 

D 

D 

D 

D 

D 

D 

D 

D 

D 

D 

D- 



A 


D 


A . 


D 


A 


D 


A 


IJ 


A -iD 


A 


D 


A 


D 


A 


D 


A 


D 


A- 


D 


A 


D 


A 


D 


A 


D 


A 


D 


A 


D 


A' 


D 


A 


D 


A 


.D 


A 


D 


A 


D 
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U9 A D I have no idea" whei?e I would like to work. " 

50 A D I know all I want to Imow. 

JTI A D I^m just waitinf5 uri^Q school e?ids. 

52 A D I can get a good golntlnytime I want. 

53 ^ 1 come to school because I have to. 
5li A. -D I don*t do very well in school. 

55 A D I wish our class didn't, go on trips. ' 

56 A D I've been thinking about ouitting school and getting a job, 
57'^ A D I don^t like what^ur cl6.ss has to stu&y. 

5o A D I hope school impro.vcs. 

59 A D) IWi going to oui/t school if things donH get better. 

60 A D SchooJ. is not vciry interesting. 

61 XI D.I wish I had scpe other teachers- 

62 A D I have to do some dumb things in school • 
-^63 A D I sotnotimes lay out of school. 

6i| A P I change my mind alot. v* 

65 A D I wish I didn't gi-v,e up as easily as l do. 

66 A D I like to take it easy most of the time. 

i>7 A D A ^person just-has to bo lucky to do well in this world. 

63 A D I uOii* t do any more than I -have ho. . \ 
69 A D So what if I don't do well in^s'chool, I don't care. 

I try' not to think about my problems. 
I don't try as hard as I could. 

It deosn't bother mo if I do things that are wrong. + 
It is fun te do things that are not always right, 
i don't care if I wan or lose. 
I know that I vjill got a crummy job. 
I don-t feel 'as wol^ should. 
I wish ! wore better looking. 

I really don't caru whether /. 1- ok ni,ce or . not. 
*I sometimes do very *baji things. 

I got so angry somotin'es, I feci like swearing. ^ 
Really, I don't care how neat jand clean I am. 
I vdsh I could be more trustworthy. 
I don't like to take ordecs from anyone. * _ 
I seldom get a chance to help doQide what the class will do. 
No one really cares about me. 
J 'ly parents and I don't got along very. well together. 
People are alone in this v;orld# 
I 4pn't fool at ease with other people. 
I don't-care what other people think. 
I ought to got along better .with others than I do. 
I do not act the way pooplo^think that I should-^ 
'l feel like punching someone who makes mo angry. 
I do what I want and to h^ck* with 'other people.. 
I am not interested in what ^ other people do. 
Soiioday^ I .am going tp' show everybody how good ! am. 
I am hard to bo friends with. * ' 



70 


A 


D 


71 


f 


D 


72 


A 


D 


73 


A 


D 


7U 


A 


D 


75 . 


A 


D 


76 




D 


77 


A 


D 


78 


A 


D 


79 


A 


D 


80 


i\ 


D 


01 




D 


02 


\ 


D 


P 




D 




A 


D 


^'^ 


A 


D 


86 


A 


D 


87 


r 

i\ 




88 


j(i 


r 


69 


A 


D 


^0 


A 


' D 


91 


A 


D 


92. 


A 


D 


93 


A 


D 


9U 


A 


D 


.95 


A 


D 


96 


A 


D 
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. APPENDIX, E 
TEACHER OPINIONNAIRE 



As mentioned In the T£jLCHElR OPINIONS section of the results^ 
four areas were^ Investigated:- .Affect on pupils^ organiza:tlon 
reaction of others^ and personal involvement. What follows 
Is a description of the oplnlonnalre. 

Design 1 ' • * 

For each arei Investigate^^ statements were, written In^the 
positive. Tnen^ similar ^statements were written In the 
negative/so as to form pairs of- Items: One positive state*- 
ment oorrespondlng to one negative statement. Statements 
were randomly scattered throughout the instrument. Teachers 
were requested to respond to each statement by either agree*- 
ment or disagreement. The Instxniment waji administered to 
teachers' f<Jur tlmes^: ,Fall'1973* Spring 19714-* Pall 197i|./ and. 
Spring 1975» Each time it wa? given as near the^ begi4ining 
or close of schoo^ as possible. There was no reouest to 
have teac^iers Identify ^H^mselves.'^ 

Computational Procedure . 

Without the ability to identify respondents^ the ^s^ci^. 
methods fpr computing results were inoperable. Thus,^fie 
method used was unioue for this instrviment. Each agreement 
to a positive statement received a +1 score. Each dis*- 
agreement to a positive statement received a «-1 score. 
^Each agreement to a negative statement received a 7I score. 
Each dlsagreemejit to a negative statement recieived a M 
score. Anything else was scored as 0 score. All responses 
for the entire group of teachers to- each stpttement were 
added together. In thi^s way^ each statement received a \ 
group score that was eith^er positive or negative. Then^ the 
scores for each. pair of statements WQre summed; that is* 
the scores for each positive statement was added to the > 
score of the corresponding negative 'statement. The' score 
that resiLlted was made a percentage by dividing the total 
ntunber of possible responses for the pair of statements 
into it. / • " . 

If the score for the pair was poslctive (+), the percentage 
was positive'. If the score was negative i^),' so was the 
percentage. A- positive percentage indicated that the group 
of teachei^s agreed proportionately more with the positive 
statemei^t Qf the pair and^^less with the negative. A negative 
percentage indicated that thtf.^group of teachers favored the 
.negative statement more ihan the positive. A zero (Q) 
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percentage Indica^d that the group of teachers were eoually 
divided. The assumption of this computational procedure was 
that the percentage derived for each pair of statements 
represented the opinion of the group of teachers. These 
percentages' were d^erived for each ^administration of the 
instrument. Percentages for the four administrations were 
then compared. *An interpretive discussion^ of the results 
appears in TEACH|» OPINIONS. 

Tl;iere were two factors not reflected in the derived percent- 
ages that should be noted. Two teachers failed to return 
completed instruments for the Sprin/?; 7^ administration* ^ 
Three new teachers were represented in the' Fall 7i|^ and 
I Spring 75 administrations. Since the chan^^e in the opinions 
for the entire group was studied^ these^ factors were only 
significant as far as thoy^may have affected the overall 
group opinions. It is the overall group opinions, and hot 
the; individual opinion^i that are represented and discuased. 

Ch an ge of ^teachers to accomplish a change in- opinions—is 

not the question of this study. • . 

■ • ■ V- 

Contents and Results • / 

■ " " r 

The pairs of statements appeai:' below according to area. The 
percentages corresponding to each administration of the 
Instrumelnt appear below each pair respectively. 



Affect on Pupils- 



Pall 73 Sp>dng 7k- Fall 7k Spring 75 

#1 I have good rapport with my pupils. 

I do not have good rapport with my paiplls. 

7^% ' 79< '89^ 100^ 

#2 Pupils gain more- in math through* this program. . «^ - 
This program does not substantially affect math (^alns. 

61^ 36^ .- ■ 7?S^ 

#3 Pupils profit educationally from this program. 
Pupil gains are not substantially different. 

50^ 57^ 39^ $0% 

. - " ( 
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I 
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#1; i feel that things are better now than before. 
Things are about the same as before. ^ 

#5 Pupils gain more^ in lanjguage skills through this 
program. 

This program does not substantially affect gains 
in language skills. 

#6^ Pupil discipline probioiris are less. 
Pupil discipline problems are greater. 

^ 86^ ' . 78^ 

#7 Pupil attit\ides toward learning are better. 

Pujiil attitudes are not improved-^ — 



1 



^33^ . \l% Mi 33^ 

#8 T^s program meets the needs of the pupils 
placed with me. , ; 
This prograra does not meet the needs of my pupil 

17^ 36% 33?^ ^ 33?^ 

#9 Pupil cooperation is better. 

.Pupil cooperation is the same ^or less. 



19% ' ^ $6% 

^ Organization 

. / . ■ . 

#10 I put many new ideas" to work. 

, Most of what I do I* ve done befpre. 

#11 I feel that I bring many new ideas into the ^ 
^ teaching -learning environment. 

With little exception, I do what others. do or 
what I have done before. 

' 72% 22% 39% 
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#12 J. use some different methods of teaching &8 a result 
of this program. 
My tea.ching methods, have not been affected. by this 
program. 

#13 I teach academic skills as part of occupational skills'. 
I teach academic skills and occupational skills 
differently. 



hh% 61^ 

Jill. Acidemic skills are pai*t of occupational skills. 

• Academic skill's are different from 'occupational skills. 

- , .36^ . , 3'3?5 ^)1^ 

~#15 Except for some possible minor cnanges, X wotLLU 

like to cohtinue with the progranras it is operated. 

I would like to change the organization I must follow. 
-^9% ' zyi 11^ . 39^ • 

#16 I 'can give input as to program operation. 

i sm restricted as to what 'I can do or siiy about 

,this ■pf'ogram. \ "» 

33-^ 29^ n% 78% ' ' 

t. . ■ . _ c 

#17 The records I keep are of assistance. ' \ 

There is too much record keeping. 

28<f. 21 5^ ' 0% -hi 

I . ' '• ' ■ ■ 

#1.8" pontent of the study in the classroom is based . 
oh the things done in the community 
The study of the things done in the commimity is a 
' small part of what is done in the classroom. . 

J28i- '^2^% 11?o 22^ . > 

#19 The materials provrded are appropriate and helpful. 
The materials provided are mostly inappropriate* 
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#20 I have been able to auooesafully implement this 

program. . > 

This program has been a problem operating. 

#21 Materials and/or places^ to find them are provided. 
I "must search out my oim materials. 

V V 

Reaction- of Others 

#22 /I feel that the community reaction has been favorable. 
Community reaction, I feel, has been unfavorable. 



^- 56j^ k3% " $0%. Sofo 

#23 Other teachers cooperate with me. • 

I do n9t have good cooperation from other teacl^ers. 

, .61^ S-ff, (,^% 72^5 

#2l| Others would like to engage in a similar program, r 

Other teachers are not interestedj^n a similar program. 

* ^ ' * < 

#25 Most everyone in the school is familiar with this 
program. -.. . 

Pew know what I am doing., 

6?? -^kfo ' '-33% . -6^ 

#26 The principal is enthusiastic about this program. 

There is administrative ambivalence about this prograin. 



^fo k3fo^ 6% -335? 



#27 Parent reaction ig favocable. ' . ' 

There is no observable parent reaction or it is 
negative. 

65^ Ofo 11^ 28j^ 
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Personal InTOlTtment 



#28 I understand and agree with the purpose and the format 
of this program; 
I do not see the point or method of this program. 

72% 5PJC S9% ^ 89^ 

#29 If the program works vell^ I am responsible* 

If the the program works poorly^ I am not responsible. 

#30 I have Integrated oooupational education into my 
program and I am. pleased with the results.^ 
There are better ways to teaoh children than those* 
I am encouraged to p\irsue. 

50J^ , r . 71^ 56^ . 56^ 

#31 Securing or devel opting materials is part of my job. 
Getting material s^ Is^ojk my job. 

39% 79% ^^(>%^^ 11^ 

#32 I have apprqached learning with new vigdr^. ^ 
These addtd programs tlre^ me. 

33^ , $7% 28% 67%^ ^ 

#33 I eiijoy teaching these age level pupils. 

I would rather concentrate more energy teaching 
other are level puplTs. 

33^ 8(>%- r 33% ' 67^ 

#3l(. I am accompli shing^a great deal. 

I am not "accomplishing what I feel I could. 

#35 1 am satisfied with the . organization, 

I would lilce to abandon the program or change it 
drastically. . ' 

'22% 2^% . 22% \i^% 



1G2 



I have a great deal of flexibility to* develop my 

teaching program. 
I am Ibft mostly to my own devices to prepare my 
teaching program. ^ 

#37 What I do as a result .of this program is teaching. ^ 

This program it an addition to my normal responsibilities* 

(>% ' 21?^ , 28^,. . y 

#38 I have gained a great deal from the experiences of 
other teachers involved in this program. 
I am mostly out-of -touch with other teachers in « 
. this program. ' * , ^ 

' ^ -21 > \ 

#39 I could carry on thi^s program without assistance. 
I coul^-t carry on 'this program unassisted. 

#1{.0 I am more prepared to teach occupational skills than I wa^ 
I ajil more prepared to teach academic skills than t am 
occupational skills. 

Teachers can change the attitudes of children. 
Parents are responsible for shaping the attitudes 
of children. - * 

i 

#I|.2 I find the time to do what is heeded. 

I don*t have the time to do all that I should. 

-33^ -Mfo ^ 
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APPENDIX P , ' 

RELATED IKVESTIOATION 

Although P^jeot O.A.T. was a demonstration (action 
research) project which attempted to implement certain 
changes In si^^lal educational programming for the 
mentally retarded^ certain fundamental inyestlgatlons 
/were undertaken for couxvselllxvg wd /c^^acher use. Il^he 
.investigations were by*nd\means as rigorous or as com- 
plete as possible, but^they do prbvlde some additional 
llC^t for \mde]^8tanding the characteristics and capacities * 
of meritally re ta3;»ded 'pupils. 

Percentile norms were established for the Raven' Progressive 
Matrijces,, Table. 11, whl^ch is a type of culture-fair test 
developed to measure intolligenee. * The Raven co>relate&( 
well with other standardized tests gf intelligence and has 

» sometimes been heli^ful.as a screening instrument for 
pupils considered for' special ql^ass^s for the mentally' 
retarded^. The norms for pupils in Project O.A\T. suggest 
a wide range "of mental capacities. ' Percentile^ norms were 
also determined for the Bennett Mechanical Comprehension 
Test, 'iabl^e 12^ Again, the norms for^Dupils in Prjoject 
O.A.T. suggest a wide range of me^fUwiTc^ comprehension. 
No measures of socIslL capabliisrtfes were iihdertaken, but 
it-i^, hypothesized that withixj ijbhe group . of mentally , 
retarded DUpils, there is the same wide distribution of 
scores, which' i^uggeSts a wide dlstribvition of abilities 

, 'similar tp^the di rti^ibutlon fo\ind in^the general population, 
but some</hat lower, f ome pupils did much better than the 
mean for the general population for all .of the test re- / 
ported here. • - . \ 

The Bennett Hand Tool Bextera^ty Test, the Stromberg^JDexteri^ty 
Test, and^'the Crawford C^all Parts Dexterity- Test (which has . 
two parts; Pins-ColLarc, and Screws)' were adAinist^red to 
high^schopl level pupils in Project O.A.T. .IJprms were not 
practicial for such a small number of, pupils. However,. *. 
Table 13 shows that there is-» a -substantial range .of abilities 
Evident] -Too, >dien these measures were correlated withal. Q,^ 
and the Bennett Mechanical Comprehi^nsion Test (a' paper and ^ 
pencil test) i there were significant levels of correlation 
between the dexterity measures and mechanical comprehension 
but less between* dexterity measures and I.Q. scores. The ^ 
degree , to which this diversity^ among mentally retarded pupils 
i a recognized and utilized, by appropriate school cixrriculum 
programming, the more the potential of mentally retarded ^ 
Dupils will be advantageous to their ^ education and the less 
intelligence scores will he a liability. 
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Table 13. Rank Order Correlations for Intelligence, 
Mechanical Comprehension, and Dexterity 
Measures for Project O.A.T. High School 
Pupils. 



Instrument 

Wechsler Intelligence Scales 
Bennett Mech. Comprehension 
Bennett Hand T60I Dexterity 
Stromberg Dexterity 
Crawford Small Parts 

Pins and Collars 

Screws 



Number Mean ^ Range 
>3 68 (derived IQ) l;0-8l 

25(rftH. score) 12-37 - 

lljinin. ^6sec.' U4'-7'13" 

Zh, i|ialn. 6sec. 'l5!22"-2' 37'' 

21; ^ 7raln. l;8sec. 20'28«-5»22« 

21; llmin. 6sec. .19'32«-7' 3'' 



IQ 



HecnT 
Comr>. 



Jand 
Tool 



Stroraberg 



. 7i|.-:H:- 



Pins-Colla:^s .76-»* 
Screws 



= .05 Level of "^Significance 
= .01 Level 'of Signifipance 
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